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. second language and bilingual education, concluding.that cultural pluralism is
+  'valuable and that there is a inextricable relationship between language and

Donald L. Rubin, Committee Chair of the Committee on Assessment and Testing,
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& N - JAY M. SOMMER: Good morning,

v
)

ladies and gentlemen-. Our ﬁeaging is now

.

officially’ in session. R

I'd like to introduce to you this"™

morning t& ‘Start with, our vVice Chaigpérson,
Mrs. ¥Yvonne Larsen, who will in turn introduce

L ]

the Bovard members. Mrs. Larsen. ’

, ‘ 4 . ]
! JYVONNE LARSEN: . Thank you very
L. ‘ - . , . " T

]

- 4

much. May I at this timcwintroduce to you our
s : ’ |

chairman of this 'publié hearing, the 'secdénd of

Co @ - ) '

six that the-National Commissihon wikl be hosting

’

this yéé;.. Mr. Jay Sommer. Mr'. Sommer\ig the
National Teacher of the Year this Qear. If all

of the teachers throughout the  United States“'

- N %

were like Mr. Sommer we would not be here with-

the challenges that.we face in the educational

) N - .
Jay is a marvelous representative
. ‘ 7

-

of the teacher force and a supérb® scholar and

a very fine representative of the teaéhing.'

‘

N
ae

3

A

~

-

' community ahd we are delighted*that he is hdsting

-

andchéiring'th;s.session for uS%todaj, Language

-

<

v
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attend. -
. \ ¥ ' '
N Seated to her right is .
Mr.. Francisco D. Sanchez, Jr., Superintendent .}-1
. + -
: of the urban school district, Albuguerque, New '
- . )
Mexifco. . )
- . To~his right, Mr._Emeral A. Crosby,.

| i ;// S Cee . ’ ‘ . . . ,7 . . i

- . . ~ i

e “;‘ - . . 2 - ) . . , k

and Literacy« Skills for.Academic Learning. L
/” . - v ' 3 * . . . . [ o

' /{ We have a marvelous presentation
° 4 . . ) » - o
for you today: Three of my collcaguyes from the

3 . =

' M ‘, A . .‘ * ")
National Commission on Extellence art seated . ¢
’ g e )
‘here to my right. Apnctte.Kirk, who will chair
/ : T TP ' v
. our third hearing which will be May 12th at, R
, "; . .-Q.—: . IS . i
Atlanta, ‘Georgia. Mrs. KirK is -a parent and
a former teacher. And the*session 1n Atlanta - ..

t

will Pe called‘Teachinq and Teacher»Educatibn, +

and we have a very thoﬁght,provqging héaring

and we hope that some of you Qiil be able to

7

a principéi ?f

e . o To his fight is a r%preséntatfve -
of the Texas Education Ayency, M?-‘Bill Kigby; Lo i
e .o .And to h&sirighé is our host .
' for this hearing, Mr. Billy ,Reagan, ;ﬁd,a“ S ; :f
. Y . s - '

~~ marveldus tour guide of Houston, *&nd a wery . - =-
naryve . ¢ oo

3

interesting and competent administrator .and we, - .
L . : -t

P

‘are most everwhelmed by these %eautif%l facilities

ol o
. o

S S PO S S A

a high s¢hool in Detroit, MiChiban.\'j
A L

Q.

.

-

.

P
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that*a;é ava%%abie for this hearing. °

14 . .

«  We appreciate your warm and
: SU SN .
. gracious hospitality very'much."' T
. ‘ 7 To my left, in the order that

i
b . [ Y

”{they'will be making the presentations this

[y

"morning, is Mr. Rlchard C. Anderson, Director -

A
-of the Center for the Study of Reading,

University of Illinois’.

Next is Margaret Smith-Burke,
Associate Prdfessor, Department of Educaﬁional

?syéhology, New York University.

L Then we have. Don Graves, Director

s
v

of Writiﬁ%‘?{gcess Laboratory, School of Educa-
. . \ ) : .

.on excellence in writing in the academic = -

s

tion, University of New 'mpshire in Durham. '

<« Next is Eileen Lu dy, speaking

disciplines. She is the faculty coordinator

of the Gifted.and Talented Program for high

-

school students,;Departmgnt'offEnglish,

University of Texas, San Antonio. _

Next is.Ray Clifford -- his
topic”ié Excellence in Second-Language

-~ , .

Teaching -- Academic Dean, Defense Language
Institute, Presidio of Monterey, California.

And our final presenter this

¢

15

<
~
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morning will be Lilly Wong-Fillmore, Associate

©

Professor, Schoeol .of Education, University of

California at Berkeley.

Our Executive Director for the .

National Cemmission“on Excellence,

Mr. Milt Goldberg, is seated at the table to

o
“

‘my right; t

i

And our staff coordinator for
this public hearing, wha put it all togethef,

Penny-McDonald‘~* Penny, where are you -- up

in the back. We do thank Penny for all of her

very fine activities.

our agenda for this morning is -=

We will have -- We're a few minutes beQﬁnd

schedule, but we hope that we will ‘catch up.

v =Y

We have some national perpectives that will be '

presented to us from 9:00 to 12:00 by panelist

‘e

presenters to my left. We will have a break,

/

prbbably.after ‘the third presehtation by

\

Donald Graves, and I think that's going to be

in about a half an hour when we will have an

-

opportunity for those of you who wi§h to sign

. . . Y M. .
up for presentations this afternoon to make

[
-

your request known to our ‘staff.

e

Following our morning"s agenda, -

-
1
B
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lwhich will

presenters
by'members

“to 12:30.

v

T«

- . ?
.

-Cogmmission

understand

o e e 3\
N [ ]

, <) T
¢onclude somewhefe arcdund. 12:00,
. : / . T

widl be avail@%&e to be interviewed

of the pfe@élwho are here  from 12:00
/, € |

P
- .

e \
‘Lurich will be scheduled for

members from 12:30 to 1:30, and I

the cafeteria -here at the district

Id

is available for those of you who wish to stay

for the day's activities so you will be able

to have a bite of lunch. '

-

regional programs and‘ﬁerspéctivesh~and‘it

-

[l

Ouy afternoon program is scheduled,

» o

| _ from 1:30 to 4:00 speaking'on the local and

»

pramises to be a very full»Hayt

-

On behalf. of my fellow commis-

- . .

- 3 e

sioners I am very pleasedvto"see so0 many of

you here.

B ~ -

) D)
We welcome your input. We are

kS (S .

delighted to have‘ydur'intereét and your concern

in helping

face.

: would like

move along.

-3

us resolve the challenges that we

-

. )
And, so, it ‘ism»time for us to

: g T ' -

- . -‘, L4 -

into the second public hearing.

‘Mr. Sommer, I thank you and gddd luck ..

=

- JAY SOMMER:; Thank you,. We

*

you to hear a few remarks from our

- ’ 4

< : . -

B

’
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Executivq Director from the Commission,.
Mr. Milton%Golaberg.

; MILTON GOLDBERG:

.

- s e

I just‘want

' .Eo také,a;minute ta thaﬁk B;}ithcagan and . i
b‘Houstbn fnéépendéﬁt'gbhool-Dist;iét&fof pro-
: 'vidiné gsh‘not bply hospitality, but with an’
‘ environment of thSigal and intellectualff I

o

v o r

1thinkeit,ié most appropiiate for this hearing
2 . . . . : . \\

today. .

1

We had the opportunity yesterday

to visitvschools in Houstdn‘at Kingwood;. and it

~. was- the kind of,gratification that we need to have

- . a .

more of a sense of, I think, in American educa-
. ‘ k

S P =

. : -~y

tion. There arel%xamples of expe%lence_amidSt

all the other issues and.problems that we face.

in America teday. There are schools where good
1 N ' ‘ . ) ) i . 4

things are happening.. We .need to know more

abdux theSé places and understand Whét.happepsL

*and a good situation‘caﬁ(be made available to
thbsegsituations_which are:not sso effecgtive. .
;:’ To Billy and his staff we want

13

to say, again, thank you all‘véry, very much.

this hearing; we ldokﬂﬁérward
) A ‘

We look forward to

to input from the Commission members, from .our
] Ir :
’ [4
speakers, and members from the audience. Thank
ot e ' . ,

o

o
[ e
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.'Houston this morniﬂg -— I'11 hopé YOh'll.be 

< -12
) v
you very much® . an ;///
% . o -0 .
JAY SOMMER: Thank you,
Mf.ﬂGgldBerg.’ o N .
- ‘We are going to ﬁavé the honor.c',
of hearing Mr. Biliy Reagan, superintenden£ of .
‘ N .

Houston Independent School District. And he

0verwhelmed me yesterday with his Kindness,,with

his sharpness, and.with his excellence in every-
‘thing he toucheé. Just for-his own sake, he -has;

o

dane a great deal forceducawioﬁr and he'll do-
‘'some work, but he wﬁs’the‘victim,of_braffic.of.”

~

able to do something about that[ Mr . Reagan.

¢ -

We are delighted that you ook the time to be

/ o

here today.“Blease(take‘my thanks op behalf -

[N

of the Commission for your efforts and for your.

[y .

Thank "you.

staff efforts.

. t v
. - .~ BILLY REAGAN: Thank you very.
‘'much,.Mr. Chairman. ’ R

-

o

I would like to peint out to  the

Commission and our distinguished visitors and
v b .
-~

guests that we do welcome you to the HoustdQ

Independent.Schdol District and to the Taj Mahal.

Q

. T (The audience responded
‘ ' ; o *  with laughter.) )

e

o
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‘Jay, that my main'qualificétion for thig' posi-—
“tion’as_superintendeht was the way of my hair--
'style, because ;t was determined by %he Board

12, didn't have a Yul Brenﬁerlhaircut.%

14

\that only in‘the;last two years ‘have we Qeeﬁ
able to remove our ‘school board meetings from

the entertainment guide at the Foley's'departé

.13

. L

2

T hope that‘you've-noticédﬁon

3 &
LY

the outside that we do have a .moat around this

building.; I hope youw also noticed that there

' e,

are gunngd turrets around the top of the building.

[y N ~

. (The audience responded

with-laughtei.)

. I hope you also“begin' o realize,

.
<

. 1 {

-

v

. K v » ~ - ’ :
that no one -could rule_over the Taj Mahal.that

-
t LI .
i) A : ! .

. (The &udiencévreépondéd :
S \bhe, : e ‘

) . ‘ with laughter.) - o “_iF
. What other skills Iﬁpos$pss are
r " . ' o
by»acéidqntvjnotmby'training. ST e ' .

. = @
. - kY
. .

I also would like to point out

a - - .

Ve . .

$ . v

.

ment store ticket butAout in HépStdn.{ C e )
: ‘ 1 . (The’audiénce,%espdndeq
. rwiph iaugh£%r:)
- So; you a?q'in tgéﬁ the;tei thi;
morning and in our Boafd‘apditorium. h
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" great deal of hope to all of us.

'the most

‘in the history of mankind. The pﬁblic school’s

. Whengstwo things.existed -- when .the miésiqn was

qé~ 7 iﬁ Americawtbaay is we have not identified‘whéﬁl.
179
very deipded; deuafeive¢y dist%écted as to Wbat
‘the mis;ioﬁjdf the.publ%c school sy;tem shoﬁld

"be 1in this countury. '"a. o P

fact that-the public schools are the prime

. ‘ < DRPY-1 . - . ) . 14 .i

S In all- seriousness, when the
. N - - . . “
Commission was formulated, it was, 'I think -=
¢ . e '.,' . * . . ) . . T :
for most educators in America and school board
membexs, I- think it was an.act.,that brought a
) P ) . .

. i

¢

< -~
~ ° .

Those of us who are professional
educators as ‘a group are extremely prowd of.our

’
. »

profession, because it has a history, probably
successful history of any.institution

[ A

. . 3

never failed this nation, ever.

« ' . o - “uv .
of America have
25 : .

14

. . NN 4 . . ] Q
identified, and the mi,ssion was suppbrted --
it"s .never failed:. ‘
+ . o

L

Where we're in grave’difficu&ty'

- .

Ve a
& \

. . B o=, . o ¥

. .

the mission is, We are very disjointed, we are-

' N

‘e
*

. | | e
I boint with great prdide to the

>

instrument’for which two hundred mil}iop haVe
been brought into thig'pountry and built into ,f

the strongest fdactor of a society that the world

.
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has ever known.

‘I‘poihﬁ,with pridg to our growing'

b -

ability to fegd half of the:world and the\ngiidﬂ

schools' role in making this possible.

I point with great pride to the-
ﬁ - N ‘ .

fgcﬁ that the public schoolsjw)}g,a»priméyﬁehicle

in our being able to- fight two world wars against

L
o

suppression and the destruction of freedom.

[

. ) ) . f\ .. M

I point with great™pride to the
v } @ .
fact that the public SQROOlS have helped this

. *

-

nation move from rural society -to an urban l{//

. . o,
.society of unbelievable circumstance. o

Dr- Goldberg went to the Astro--

»

- dome. THe last evening, some of you had the .

1 o e

n ° e " i N . ) . ]
opportunit?QtQ‘geeEbne of our -- ;I guegs it's
. . ) N ) k‘ . )“ )
now somewhere.between tHe nine and a-half and
eleﬁehth wonder of the world ---Gilley's.
' N ’ : , .

oWell, we look upon all these
. ) . : . ' = . ‘-
things and we realize that the architects; the . -

 *enginéérs, and all of the people that have

'aesigned it;‘éuild things. . o , ‘

-

Yes, we're going to solve the e

<.problem of traffic of Houston, when we get the”

“guts and the willingness fo go out and SQlGeP

it. It won't be.solved until that time.

? L3

P
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.i\{hjley's last.night,

r . » ) v
“e

X e \ . e
And then,; about eight mllei,from

M
\\\ h . ]

"1 .. .
L if we hund-.had the opporx-

&

\ ! ‘v . - b
\tunlty and our prlorlties had beeff *in order,

T . . " 1

Qe would'have. qone to thc-NASA Spacecraft Center~
‘\ N 7

\

\ . And I p01Ht with great prlde for

\

alf\teachers of America and atl educators, board
: \/ . v

members, and others that have supported“aﬁd.
. . ) o ‘
worked in state agensies/—- I'point with-great
pride that’ ninety—seveﬁtpercent of the people
. L

who oes1gned and built “the space shuttle, <

. . ¥ 0 .
.o ) . Doy

Columbia, are products of the Amerlcan publlc
‘ * | . . i .
school system. . .

. : » R ' e

P e ~  Amerjca is in desperate need of
. -~ . At . . ’ .. . .,' o

a’catalyzation of a group of people who will

-focus upon our hrssioﬁ: And I believe,that this:
o . 3
Commission has that ability. I belieye .that this

Commissidbh Ccan gl e Amorlcan educatlon a sense
. Y »

-
-

‘of direction.. An

Qso”my hope and my prayers-and
L 2 .. . )
my - thoughts for this Commission -- and while we
. ) 14 ! : . o

fwere'ﬁoithrilled:tdat you codld come:to oor
diverse city add look at the‘dicersities or'
ladguage, lateracy -2 are‘thatﬂﬁaybe,.in_some
way, it Wo id heé'lp YOu.to become.thét catalyst.
| | We welcome you to Houston,.where

@

. every day is a new profkssional challenge and-
i : . - . . ® o '
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every night there i5 a new adventure: . - o

.

the

(The audienqﬁ'reg?onded_

with laughter.)
;Iathank‘yqu very much.

JAY SOMMER; . Mr. Raymon Bynum,

F
and we have someone

Mf. Xirby; pleasé;

b4

Cqmmi%gioner, was not able to be heré'todayf

from Austin, Mr. Bill Kirby-.

-3

§

* on education today and to welcome the

.« . BILL KIRBY: Thank you, Jay:

Dy .
:

I'm delighted'ﬁo”preSQnt my views

Commission .

‘here to Houston ang to Texas.. We think, in
"education, there are a lot of goodfthings going
on in Texas. We know .therc are a lot of good

" thindgs going on in -this city of Houston,. and we

B

there are some great things going

a

.especially know
v oo : - e@ o
on in the Houston Independent School District.
»
Many times the state bureaucrats --

~ Ry , N

»

. S o
we get in.our office and we hand out money and

~ -
-

we ,process different kinds of reports and papers

-

and we look'to compliangé and.ge look to éudigs
and'we;doh't~oftép‘enough;geflo&t and see th;e
 things'ére,happeni;g in the clgssrodﬁ. Andfitis‘w
a delight.for us when w; have an opportunity to
. . s,

get out amd_espécialiy when we h;ve'éhé-Oppo;tupity

g

w




1

12
‘ 1
14
95
16

17

FORM  T40 .»
.

e T eqge

oT002 -

. BATONNE. N.J.

ap, €O
< .ty
()

=

22

!

'P&fﬁhe year 2000 we will have one and a half

‘than we ha@e,téday. So just by sheer volume

232 .

. : R 18 -

to come to the Houston Ihdependent School

District,' because we're ayare tha¥% there's ’
~ ’ : f

. \

always something happening, and there's some-

.thing good happening in th% Houston school

v
\

district.” \
} R »

) \ '
So, -we are ceértainly delighted

to welcome you here. We havé in Texas many
' \ -

\ s :

problems, many concerns. For' one thing we

_haﬁe‘a tremendous population %rowth. The '/:
state of Texas has grown by thirty percent. in
théllast ten years.: Our'publicxschool poﬁular
o ' T £ X ‘ .
tion is growing.at® an unbelievable rate. In
less than ten years_we'will;have\SO0,000 more

- ~ \\
children to educate. than we have today. And

million more children in the Texas schools

. ‘ s - . - © . .

of ‘the population growth we have some great

Spw—
0

[ Y N .
concerns. .4

o : . .
' . ! Secondary, that®we have some

very d@finite concerns in that that popula;;

- Ce-

tion is a changing population. " our public

' -
. o

schools are continuihg to grow at a rate of

abdut one percent per year, changing from a

i
P o

majority pbpulation to a:minority population-.
_ . A : .
“

x

.




FORM 740

>
BAYONNE. N.J. 07062 -

g
v
2
L]
z
w
Y

10

n

12

13 -

- 14

15

16

17

18

19

20

21

22

23

24"

25

19

‘And by .the end:- of this decade, the ‘public
; . . » )
*schools of Texas will have a majority of a

poéulation of minority students, and our

& ~

schools have traaitiona;ly done less well in

terms of “educating our chiidiénhdof educaﬁiﬁg
minority students th§n~wé~h%§; magoriﬁy'k,
. étuQents. ’Sé we ée?téiniy'k;ve‘é'cgﬁg?ipfwiph'l
:‘/that ;s the_po?uiétion chan | ”
2 : ) _
' ﬁ§éhadi‘ﬁus£ réqund,to maké;sure’;hgt'wgndo'
S T . < « s
e@pbate @11 of'th§ éhfidr§n dppfépfiately.

P -

des i-* The public

. T . Our third, area .where we have a

D
»

tremendous problem is in the afea of having - !

‘qualified teachers. We have.a tyemehdous

-~ [

shortage. _ ‘o , e

-
1

. Billy,-lﬁst yeai you hired

what? 1,100 teachers, approximately, and

-

some ninety -percent of them came from out=

bf state. ;

Our colleges and universities in

the staté of Texas are not turning out sufficient

enough numbers of teachers to take care of the

attrition -- the people that we lose to death,

and cover the population growth, the tremébdous

- population growth that puts us far short of what

4
5

N

24 .

reﬁiremént, or to movement to other occupations =--
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%

we need~ And so in this growing area ye have
.

a tremendous concern. .

»

We glso have a concern injthét‘
‘we Have a iimited amount of resources. Tekas,
perhapsi is in better'ecoanic condition thén
aﬁy state in this Union, and we are indéedi'.i g
fortunaté.‘ |

But‘the ravages of inflation are

contfﬁufhg to eat away at the public money) to

the pOiﬂt where we are losing money. In Texas

we spend $7 billion a year on education at the

[ 4

. elementary and secondary level. But we will' .

&

l'ose, if inflation is at ten percent, $700 million

this next ye€ar in pﬁrchasing powef. We have a
: ) .

v

number of concerns. @

. a
W

And we are delighted ta.have the .
Commission here, and we believe thét your wpgk :—
as Billy ‘has just said ;— we believé ;t will help
us to find ways to help méet the chéllenges that
;re faciné us here in Texas.

So, on behalf of the Cbmmiséioner
&and the State boards ana Education Agency, let
me say -- add my word of welcome with Bi%ly's
to Texas and to Houston.

JAY SOMMER:

Thank you very much.

'YVONNE LARSEN: Representing

-

; 20




S ukM 4D e

02502

BAYONNE. N )

»AD €O

[
-

. 10

n
12
13
14
15
16
17
18

19

20

21

22

23

24

25

.you, Mr. Smith. -

ERL

21

9

Secretary Terrel Bell in today's audience is
Mr. Scott Tuxhorn.

Would you please staqd.and be

¢

recognized? We're delighted that'you're here.

3

»

We're very.apprqciatixgxdf
Secrefary Bell's creativity in estabiishing -
this‘éomﬁission and tertainly the comments of o
boéh%Mr;‘Bynum and Mr. Reagan. ° We do feel-that

we are at the cross-roads and it is the time
for action. Certainly the Commission is

extremely motivated and sincere in that. . THank

A

G
JAY SOMMER: As you know, gentle-

men, Secretary Bell announced the creation. of

r

“the National Commission of Excellence .ipn o

Washington, D.C., in August of 1981, solic;ting,

I guote, "the support of all who care about our
future." The Secretary noted that he was estab-

lishing the Commission based on his "responsi-

*

bility" to provide leadership, constructive

r ® »

ciiticism, and 'effective systems to the schools

v -

and universities.
i 3

—

' " The Commission's official tharge

requires the Commission to pay particular atten- -

tion to separate issues, including assessing the

P .

26

[4)
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qualiﬁy of'téaching and learning ‘in our, nation's

puElic and‘ériQéﬁe schools, colleges and

universities; comparing American schools and

°

colleges with those of other advanced nations;

studying the relatiops of college admission, of

~

high:schoolicurricula and standards; identifying

s

exceptions Of educational programs and searching

for sources ‘of their success; assessing and

-

agreeing to which major,Social and éducational

changes, ‘and that the changes in the last

‘qdhrter Ceﬁtuiy have affected student achieve-

ment; for the hearings and receiving testimony-
on how to foster higher levels o

nation's educational system, and isolating the

f guality in our

~

problems which mustgbe‘faéed'ahd overcome, if

- ¢ : . ’
we are to be successful. .
-

As‘you can see from the Com-

mission's charge, our task is a monumental onc.

"~

We have undertaken a job that is as complex as

°

it is difficult. I believe that all of the

% " ..

Commission members, as well as the support

o

staff, uhderatand that our respQnsibilities ’
L A \\\

TN

can't be cé;ried out withoutfyour'cdopefétion,
and without the coogeratioh of the American

1 >
L.
i

people ana the American eaucitional cemmunity.

r

~
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Without yourbtestimony, we are unable to mékew«f~r

the :sensitive assessments required for intelli- e
- - : i [ B

v . \ . . ; I
gent recommendations. _ ; ' o ‘ te

ap

?he{&reation of the Cdﬁmisgion
fecognizea thq{faét that we need to pay specific
attén?iod to>a number of problems which we ére
‘facing in education.

In short, we are not doing as

well as we should. This recognition should not

signal a sense of desperation. ~ Rather, we should
take it as eyidence-of our resolvé'to solve these

prablems.

.
r

P

- . Today's hearing is of particular
° 14 N

impbrtance to all of us. There is little doubt

that language and literacy skills play a vital
‘part in the §chemé of outr education. This is an
area where compromise.can lead to the disastrous

[ X oo

‘ ‘ ] [
. Our agenda for today, therefore, .

language and literacy for academic learning, is
R ¥ .

@ -

- o '

an appropriate faocus for the Commission. In .

) . . . o
that,group, we consider a number Of pressing .. Do
- — e B - [ o i

national issues in education, including reading

' ' P, . *

comprehension, writing, foreign languages, and ‘
ST - - . ’ 4‘ . . & ) o A

programs for non-English speaking students. . |

Lad [
A\

M - . . v o

?
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'

Uﬁore vital; Recent events haxe'showhAué that =«

,com2=nts w1th a persohal observation.

"will %bring aboutmek%ellenee in‘éaucation: I

‘know tgtt the péoblemé are many,‘and the

. 24

~

_Because I have spent alf;nost.*fny _
o 4

. .- ©
entire career as a lianguage teacher, I want to

. o
-

say a word about'the importanece of foreafn

language.. - T , ' 4
’ . -»f..: C L : o

Communication with other people

- _ b T '

in this shrinking world has beddme increasingly

. PR #

-~

dlalogue ‘with other peopleacan, and doesf‘often

) .
[3

prevent confllcts whlch may well result in traglc

» © 4

consequenceSf Foreign lqnguage, thereforeJ is.
° bt . .o = e .

-

. L ' 4 -
an indispgnsable tool for’ the hag@ony and
o , ] A .
coexistance of -our diverse civilization. -~ -

e . . "

i”loOk'forward to what our

- e
t

w1tnesses w1ll have to’ say about thlS subject -

and other'topios before us today. I hope you
. 4 ) ~ . )
wiil-oermit me. to conclude theSe introductory
/ - - ~

Y I belleve that Amerlcagoan and

s -
° g -

. .

. |
», . -

' A N _
challenges are great. But, if wg,examlne_our ;

past, we can find many examples that will give '

M

~

us hope and courage to f%ce the problems ahead.

4 -
L] , ° -

- ' My personal history in this
. . A
remarkable country of‘gurs attests to the fact
. - c R '

-
L]
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fourth .grade education.
. : 4

»thingjﬁhey set”outvto do. .-

. . ¢ - 25
e ' -

- A h L

,

that, as a society, we have. created extraordinary

~

opportunities for_yoh Americaps'through education.

> . - When I came to America in l94§ at

the age of twgnty—oﬂe, I had little less than a-
Today I possess an

undergraduate degree, tw0-gfaduaté degrees, and.
I am nga{ix'finished with my third.. If degreés'

. \.‘\\ . ' A R ‘ - .
were property; I could sell you a few right now.

And what America did for’'me, it

_did‘for millions of others,\whethe}'they_cameJ

- ‘—../'

'fgom different countries or they were, born . here.

3

The top road of America is a“laﬁd of wonders in

- -

which citizens=could accomp}ishbvirtually any-

¥ is in this spirit that we'set

out on our quest. - And with—that spirit I am

o

confident we will prevail. -

.,
>

Thank you. "

M . o a4

(The audience responded | -

with.applause.)' S
o ) o

‘Mr.' sommer.
. JAY SOMMER: Our first spéake;
todéy wili bé Mr . RiéhéréAC;(And%ksonf “
‘ RICHARD‘Cf ANDERSON : Ladies and

gentlemen" it'is.é great“honor to*pé here-today -

(4
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-

to testify in, front of this importantzCommission
on excellence in American education. ' The pro- *
gram lists me as giving two speeches. I'm going f&

'

-

to gife only one, apd I have taken the Iiberty \

i S - e T |
of selecting my own tepic that we might speak

tQ you about myamost,importantvfindihgs, about

c e

.the Center that,ﬁe direct from the University.
of Illinois. o . S (
‘The title I've chosen is "The

. Need for Greater Exgellence in School Reading

' . - N IS
R an)
+

i'Material."

Now,%il will'bejiméOrtant.tb
follow‘my*preseﬁtatioyété hayeﬁé'han@ouyj Ahd
I.rggret to say that I didﬂnét byfng_gnoﬁgh

)handbuts for this ehtirefépdienée.‘ An atteﬁgﬁ

‘is.being'made to Xerox additional copies.

' BILLY REAGAN:, Dr. Anderson,

" we'll get additional copies run off. And if

. - -

] PN .
there are other,presentatiéns”that need other

copies run off,- if you'll just bring them here
to this tgblé, we will put our Xerox machiines

to wotrk to get them available. Okay?-

A S

i-

i
}
, P
RICHARD C. ANDERSON: Yes. ~Thank ° L

-

Now, the sc&hool reaﬁing‘material ‘ ;




. : . . e

3 S > : 27 .
| 1 tha£ ‘: will discuss.is tha.t us'ed'i'n-‘the tirst
‘; . .2 . . th'rou-gvh the‘ le.ighth‘\gra.de. Anq T'm _g?ifxg to
3” : diséuéé fbu:,kiqu.of matéqiaié: stqries; téxtw:
4‘- : boOk's~-—— by whléh I méan rl!i'stor‘y, geography’ -
. ,_L“; » 5 " and ggiegce textbogkg; aﬁd two‘véry‘imporpant' -
. - 6 éthér kfnds gf»maﬁefiafs:“ The firstlére Qork—a
.. A7-7A . gqoks ané e#efcige ;%éets;lthe sééoﬁd afé :
' : 3 v .
‘ 8 teacher manuals, £hat givéiguidelines to ﬁ??Cﬁe{S;
9 | .on!ﬁow'to bring ieégénsto life.v S o .
X 10, . , | Now, it_isfa fadﬁ that teaching
’ “ 1 S is a profgssﬁbn th;t-is'heavily depegdent upon
' \ a2 matefiais. .in fact,-a less flatteriﬁ;‘Way td',‘
3 o 13 .istate %hisnis ﬁhét teachers are m&teriéis. a T
;Hf L4 " dependent. An informal estimate by executivgs,
5 ,-in.éh%leducq£ioﬂa} pub'i;hing indusﬁry‘ig that
6. | " 'in approxi;ately ninety—six percent of the’qlasg—'
z - 17 1 "rqdﬁs in first through eighth grade,?the primary
" G;.I 18 . materialsfafglthosg.prepared.gy the educationai
\2 1; | pgbiiéhing;iﬁdustry, inﬁeéded.fd;.uSF in échoél"
% N éo' '.éléésggéﬁél. bf tﬁé‘reméiﬁiqg four perbent.a;e 5k
¢ , 21 ’ aBout'tWQ'or‘three péfcéﬁﬁ”bffclassrpoms in
2 g P .
: b 22 . Whigh_thef% afelsgeqial prOgramé, deﬁé}opedrand
3 "proppigéted;by‘reéibﬁaijyégoratarigs and research
o |l éaﬁd'developﬁent‘déﬁﬁéréﬂ:fuﬁaéd\by:%he'goYérpmeqt.‘
” ‘ 2; : Anr,d in one pe'r'cedﬁtv or less of thé 'class;rqéms‘ in
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28

the UnLted'StaEEET\ﬁhe £each¢rs develop their

» '

~.'own hatefials and use tfédé_books.to teach the

e . ? T

o

1 personally know only onc teacher

: s .
who does not‘rely heavily on commercial reading
-3 . . ~ .
L' . hd

material. Her name is Jackielziff;'she-peachés

the sixth grade -in Leille School in Urbana,

Illinéis; She is an exCellént_teacherhMbut it

is too_mudhlto hope .that most of thé'teachérs'

‘invtﬁis-céuntry will prepare their own materials.

.

-

¥ B
It is a reality that our teachers
and our younésters depend upon materials pro-

v .
’

ducéd by the educational publishing industry.
ced by uc , Lshis |
"Now, I'd like you please to turn

,
.

to the'second pagé in the hahdout, the one
labeled page ones ~ahd,ﬂiﬁ you.would,‘please

put your hand qver'the'part which the child is |
M v . « ?)’,

™~

to.complete and read the directions to yourself.

.{ will - réad ﬁhe directionq'aloﬁézin case ﬁem—.-
Qeré of the éudiegce do.not‘ba;e.$he airectiony
in fréptaqf you. it SaYS: T ﬂ; “

| | :fRead'Fhe fir;t'sentencé in box
‘one.. 6se'€%e §6unds»1éttéré sﬁéhd fo£ and thé

sense of the other words to find out . what the

new word in heavy black print is.  Find the




R . J o | . 29 7.
" 'l wofd,that-ﬁ;kes éeﬁsé in the second sentence and ; !
- . . , . . . e
' . 2 print’ it where it belongs. 'Then do what the.
y . - o . . _ o ¥ |
;"f' 30 .last.sentencé tells you to do.. Do ﬁhe.othér o
' - . . . . . - v .
. LA - boxes the same Way;“ . ‘ o - ° |
( . . |
’ 4 ‘ 5 o A | wa,'thié is a piece of a work-
. - . . Y S
A 6 book intendéa for use in the second grade. Now,
) S 7 ‘I want you to see the'dlfflcultles‘that a hard-
‘ﬂil : ‘té;teaéh;child'ﬁay have in.usiﬁg‘tﬂis,bieceiqf
' ; g "\.paperl Thi;;;s to be indeéendén£7seéE'&ork.
10, || - The chiid‘ls eXpectea to uﬁdérstand the direc-
_“ jf ; tions.;ﬁd.completévtheﬁ correctl¥. ) e L s
L ol R ‘F;rs£, where is'box one? Look'
~ \ , | ‘ . R ‘
. ° S BT & on the pa,lge.' ‘Now, do you see apy boxes?
- A; \, ‘Remeﬁbér, ghejhgrd—to—ﬁéachfchild isAlitéralf g
° . "ig  minded. \ ’ . \
N i .. ’ ‘A L h ‘Thé next sehteﬁces'ﬁillfﬁ;bbablyv
i, ; 1 7 " be fhcbmpréhens;blé té-thé hard;£o—£ea;h chi%d.
; 18- ' ﬁdt.now he sées something thafAhe.recoénizes: ‘
-; 19 - v.the:secénd senteméé. ‘The'hafd—tb—t;achfcﬂila‘
gl 20 iookg dqwh énd sees'thgwnumeral;twb. Ah, hé?e'si
f S 91 '~ the second sentence. Ahd then he reaas, "Then ?
; 29 do what the last ;enteﬁceftelis:you_to do." X ;
: ' : v . g
' 2 1 Whe?é ;s‘the las? sentence? ;The’last senteﬁééf /?5:
: 24 _ gays, "put an 'H"6n th¢ trash." v ; i
”. | ‘2'_5 . . o '._AA ‘ (The audience F,é;ponded 4 E
e | . ? '°‘ ‘ ‘
s &7 . . ; |
. ' R 34* - |




. A J
’ . o ¥ A ,
. .30
* . o )
' 1 ‘ - ‘ ° with laughter.) . o
. L - oW .- 2
‘/ 2 L Let ws.turn to page two. This | b
. . R N, d ' - ' ) v . .
3 also is an exercise sheet intended for .the second
) 4 grade. AThese are childfen just learning to write =
o v . o - . : ‘ A :
(’“/éf5 - and to spell, but.wé'§ee.cohhtless workbook
. 6 * exercises where, instgad of pegpléqwriting
. [y . 4. . . . ’
7 . single words, children write things like "What
A ' Ah . -<,' » ) ) . o » ’ » * . . .
8 . *is b with 'your old bicycle?" YShe was j at Him
9 | - for teasing her." ‘ C ‘
10 , o JThey do not even have the oppor-
1M ggnity to write a single word into the blank.
- . ‘ ; B ' A . . . g ~
I : 2 | o Turn to page three, please. :'I'm
' I. ir‘13' " not .going to read the entire set of difebtions ' .
' "4 . here, which again is cdnfusing and hard to
’ 15 understand. . f  ’ | . b ‘
‘ ' e | . N @he5purpose\of'the{fg;;;n'is to
R ‘ 17 |l ¢- .give children éractice”in dividing words into
° b ) L K - -
é 18 syllables. "A careful analysis will show that
3 3 & . . . ' . .
' . L g a child'who gdes not already know how "to do this
¢ 20 task will ®e unable to accomplish it; for the
\-' v . ) .. R .Q , - Y . N i
'f 21 _ child who does know-how to do it, it's busy work, ’
T P 29 _ because all it ?s”ig cutting, pasting boxis\apd o
» . . : i
. t
28 triangles. . .o - ) a . ' . :
. . » i
. ) ) ) B ] ¢ Ce . P
o : 2 o .  L .'Now, you may ask how representa- y
. . ' . . o - o !
) .' . s 28 . tive.are these materials of materials being 'used
N ' . . ‘ . N o, [>) :
. A' !
: | - .35 ’
pu—y ) / 1 S ”
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156
16

17
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19
20
21

22

JAfbnd%pgn&ent of thq'stories the children are

e o 31

#
/ A< - .
: / .
7
[ E?é"’éf;ﬁ, - N

in our schools? We have not done a guantitative

study; however, a gifted researcher at, the Center

for the Study of Reading has spept five or six

-

months filing through hundreds of these sheets,
| | .

" .and she asSures me that Eheyﬂare representative

»
=

. . i ' . 1 . - N ;
of the workbooks and exercise sheets.odrféh}}dren
- . e e - . A, . Ve oW .

are expected te learn ‘from. : .
- i \ -~ ’V{

» b
-

o N o ) S
Now,.ho% important ‘is this?.

{ ¢ 5 e,

&

. n . . * .
" Really rather important. A careful study done.

<

0 . i '- 1 ) a ) . 0 ! )
in a systemataic classroom observation 1in then

s, )
L .

schools of ¥llinqgis --

AT

'schoolsh suburban gchools aﬁd'tufal schools -= ‘
r'y - . . B ) . 25*'

more time with

involving intermediate

3 2

indicated that children spend

their workbooks and'%héir‘exercise sheets than

they’do receiving instrudtion directly from

LR C

e s o . 4 g - :
their teachér.’ Frop thirty+five to fifty per- .
CE ' ) . . o * ' ' | -

cent of the time the children are in reading
.' ’ A . ! -
period 1is Epent'in seat work, using materials

this. S

such as ,
. . . - " . g

0

o v

<

AN

. ' And theére's.a very importaﬁt fact -

that you chngofutell from looking at individual
’ e T ) S '
she&ts such as the ones ‘that I have just shown
' ‘ {

you:,namely; that these exercises are Jargely

. [y e

..

t .

-

-

‘reading and the iwgé;uction the teacher ié.

E4
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youffeel blue?"

f - ’ .
¥ - . - - N \ - 32
] ) @ -

They're, uncorrclated; they are not

)

giving.

practicing the same skills'that the teacher is

+trying to teach, so they ate 'a separate strand
in the Curriculﬁm.' Ihisiﬁakes the joB especially

b~

hard for the.hard-to-teach child.
. T"Now, I'd Tike to give you a sample

of a basal reader story. .Would you first read

. @ N
o : . L o

khe first two- pages of the story that beéins on
page five? For those of$zgu'Who do_notihawe

.

thai sheet, I wll read it aloﬁd, though it's
more effective if you read it to yourseldf.
) "The first‘sentence s+ "Sue, do

sald Ron. "Yes! . See this!“

said Sue. , "Just. see this'! We are.still in the

. . ! ’ '
red. Soon we will pot have a home. We will

not have the .tan van. We must get-in, the black

«®

soon." "But, Sﬁe!" said ‘Ron, "Don't feel blue.

L .

We do try! I try. You try. It is late. Don't |,

wait up for me. I fegel I must be up to try." .

' Now, T want yoﬁ'to notice that, -

if you're an adult’, you have a éophisticated

‘understanding of what the story's about. But

we see here an example of the- tyranny of the

readability formula -- a formula.used to guide
.o 3 - 55"

the,copstphctioh“and'editing and sglection of

. s } -
’ K

N

e e e

is
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~ :
L

school reading materials. A readability formul

says: Use easy words. - Use Short,‘simple sen-

;ences.
1]

Now, the color words are woyrds

that most young people know. Of course, ?hey

£

don't know these obscure, secondary, metdbhori—

cal extensions of these color‘words.c\Sﬁ what

I

this story is telling you is that 'Sue ‘is

depressed because they have a negative bank

ra L

balance, but how is a second grade child to

4

kno%'that?

L

" one of the two.major problems

-~ 9

N

;that tyrannize our schools because of the read-

»

aﬁility formula is, first of all, vagueness of
I ] .

N . -

. £ . © s
reference. I refer‘you to ‘the second sentence

- -

of the'EEOry.

It says, "See this!" What is

' . o »
this? The child has no way to figture out what
this is. This is an easy.word, but_unless‘ypu

hd L4

know_wﬁat this refers to;-you can't understand

o
»
o

this story. '

- L .
a

The second thing the readability

formula’does is force you to use port, simple

- -

This removes, means that the con- .

nective tissue that would show how one sentence

-

relates to‘qnothér is removed. So what you get

-

- . .

Ll .

3y . . '

a

-
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. . | ; . . 3 4
, are abrupt, unmotivated transitiens. Sa a good
£ example of this 1s near the‘end of the‘selection
sthat I-aeked ;ou to read: "It is late. Don't
wait up for me. I feel'I muit be up to try."
First of all, you don't know"
who's talking to:whom. .Yoﬁ don't know who's
eﬁaying,up, who's going to bed, and you certainly

can't understand where this story is going,

v
because there is no transitional material, no &
connectives. ‘ ' R

- I'11l not‘lead‘you through the next

etory, which'beginsfon page’eleven;‘but this is

: © . 3
an example of an all-too-frequent occurrence 1n

- the baéal'reader of brutalization of a classic

fable, The Hare and the Tortoise. - )

And I ask you to read it ‘at your

leisure-and ask yourself whether if you did not .

already know the fable of the hare and the tor-

" toise,r 1f you would be able to tell at the end

A

of this story that there' s actually been a. race
between a rebbit‘and a turtle; if you would knpw
who had‘won;vand if you would know why‘?he
turtle won instead_ef the rabbit.

2 Next; I'd like to turn to samples,

-

of histoiy, geography and science tekts.

S ‘ | -3y




- . 35
i 1 E The ffrstbs;lection that 1I'd like
._, ' : 2 . to draw‘your attention to begins on.page seven- UE :
- ' , 3 ‘teen. This sélection, inc;dentally, bears a ’
4 1982 copyright. It is ; book from the largest
‘ | 5 » educational pubiiéhing company in the Unitéd ﬁ. B
6 Q‘ States. They do over a ?undfed million.doliaréw
k’ 7 worth of business a year.® They 'coptrol about a
) g third of the-market. ) R
9 - | The section‘tﬁé£ we're going to
10 look at is fTom'a'chaétef entitled ;OureGovern— ,
1 ment." 1'd’like you to notice that there are’
12 about four paragraéhs on the legislative b?anch
| ' . 13 of ourlgovernment> about two paré?raphs on the
14 » jpdicial branch of Qhr governmedt, and now I'd
B 15 like you to noﬁice that there are several pages. ]
_ 16 ,  iﬁfﬁhich we get such details as the height.of s
Z ) '30 17 the Wasﬁipéton Mouumgnt,and even the thickneés .
; . 18 6} thé magbleaon the Washingﬁoﬁ Monument in -
2 . R . ¥ .
; 19 'inchés and in centimeters. Weaalsollearn’the
g éo length of fhe'ﬁéstuRoom invthe‘Wﬁite House iné i , 1
é 21 %eet and meters. K : | o . ;a'
§ - 22 Turn nowi please, to page twenty-
23 'vone. This is a particularly F;Péic%example°; s jc"
24 because it is.intended for,minori£y éh}laren. i
. 25 . It's ~an.'attémpt to use material w>hic141 will be ~° : B
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‘real to them.

‘ . | o 367

,,' "I want to pause herxe to tell%you' ’
sohéthiﬁg‘thét was learaed Eecently. "Psycholo-

‘gists have learned recently, and peopie in

@

protagonist develops plans in order to ‘accomplish

" this goal. These plans. are executed. Often

- there's a resolution and our ,protagonist succeeds

narratives of all kifids, whether fictional or’

"it may be a group, be it-Indians, gettlers, the

literature have known for a long time, that
Y ' ' 3 ' ¢ :

. v »

whether historical, have a relatively simple
- B N
structure. The structurec is embellished by

more selectionsg, but in a.simple narrative there .

‘first of all is a setting. The setting gives
AT - N - .

time, place, loéa@ion, mood.” Often from tHe

h <

setting arises the problem‘br ﬂeed of the

Xy -

protagonist. The® protagonist may befanﬁ

e

tndividual or -- in the case of a history text --

& .

Q
"

British, ‘the Communists. - s

¢ §7

s ..+ The protagonist then, has a goal:

to 'solve the problem'or‘sa%isfy the need. The '

)

K

g

obstacles are encountered so that there are -

- . -

subgoals to overcome these obstacles. Finally,

Y

1

or fails and-then one often- learns the.emotional

~

reaction andnfeeiings of the protagonist.

L%

R .




- ¢ 1 W; . ‘ ;‘ Let-us begin té-reaa the-selecyiom
A ‘ ) » 2 called "‘The Indian- Ohccu.p;tion‘" ;",z;nd. this is” the \
- ) o3 ’ohly\ﬁiﬁle given. This is intengédvforfunqer-
h b 4 ’ bach;efing,.upper elemenﬁary students from minority
"5 . grougs. »Thereqare selections'invoiving Hispanics
f : ' ’
v . 6 andyblacks. Th;s one ﬁnvolVes;native Americans?
’ ¢ 7 / | © "The Indians had not geard érom )
: B . - ; .
"y 8 ct@% gm{ernmgnt. The suit for»Alcattaz wa; se€ill
_ o 9 || F@ét settléd: The Indiansgwere'discourag;d and
T § . v 2
o107 éngry. They?did'not know if their goal coulad
M & b,/be reached.“-Some people }anted to tear down ~
’ ¢ : 12|  the buildings." . |
l.v- 13 o . - ; T@ejéetting statement is wvery
"' gl _ | : - . . _ |
RN 1;.', abstract. It will bpe very difficult for<a hard-
'.,"‘ h 15 “to-teach, low-achieving child ﬁé unders;and.
) 1  ) 16 : 'Yog'know the“feelings‘of’the Indians,: but this
é a7l ;text does not tell you w@at’their_go§l i's. How
g 18 © in heaveﬂ”é n?memdoéé a child fiéﬁre out what
; 19 L,' the Indiansf goal was? | ‘
% 20 : .f Now not?Ee the‘jump'td the?ne¥t
§ . 0 .q sentence: "Sdmé people wanted tokﬁear &owq~the.
. 3 2 | i puildings." . Who'grebﬁhesé pééple? 'Were.ﬁhey ;
23 the IndiahS?. Were these-people thé eﬁemiés.of 
° . ; the Indians? What buildings? cWhyldo tgey Qant.

'. 25 to tear the.buildim'gs down?

o
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" suggestions in the teaching manual.

. o ' o ' 38

This text is all-th'characterﬁs—

tic~of the texts we find in use #n our schools.

- 4 .

_ .There's lack of coherence, lack 5f an ofderlY;

~

7

logical @evelopmené“of ideas.

1

Bl . -
>

C Q{waﬁt now to turn briefly to
. .
the teachers' guides. The material's usually

é.thiqk book that a teacher, most teachers, use
when trying tdé:bring a lesson to life.>‘¢<

BTN
&

)

Now, in our colleges of education

we try to teachfteachers how .to take on their

own, plan their own lessons, so you may. wonder -

. ¢

to what extent do teachers use teachers' guides:

il -

.

e ' Well, I don't have a definitive :+

answer; but in a study by Mason and Osborne of

reading classes in central Illinois schools, it .

.
. L3

u

was determined that most teachers,followethhe

suggeStioﬁé in the teaching mgnual_father
Jcloseli. Teachers"w;r; obseFv;d with thg manual
in their }apg; they were obserf?duWithotheAménual
,oée;lon the cotrher. of théir desks. E@én ;hep

IR +

the manual was not physiqally present,, a close

.
%

analysis of the lesson, in relation to the

suggestions+in the teaching manual, suggested

‘that the teacher had read and\was using the

LY a
~

<
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‘page twenty-six.

“manual where cause and efféct

‘taught. I;l¥ read the selecﬁion'aldud in order

i Y

We see on page twenty-five of my -

-~

'handout;a.guéntitativefanalysis of the--kinds of

es. prescribed in the manpuals in the five

& | ,

activiti

léadiﬁg basal reader series in the United States,

e -

leaders in the sense of market share. The thing

I want to draw to your attention is how yery‘

little of what-.is in these manuals can be

classified instruction. . .

L

When the skill is a complex one,

2 -

" the manual.tends to get vague, sketchy, incom- |

plete, and to be of littlé‘help Lo the teacher

$ -

at just the point where thécteacher;needé most

¢ . .
' . - . \ o
. . . ¥

"help. : . a

.
¢ i

v

Let us look at some examples on
R :

,I'd like you to read uhder

Cause-effect relationships."

"Reteach - 1.
R _ ~Professor Durkin .has put a. [ .

S “ \ . .
gquestion mark beside the "Reteach" because- she

S

.

. was uhable to find any place earlier in this

4

"

-«

had actually beéen

! i

that members ©f the general audience may. judge =
whether they_ﬁhink this is an adequ%te instruction

© .

ftofalldw“a child to:uﬁderstand cause and effépt
el . ‘

relationships: o " )

el

/e ..

ke

- .;.__ -

.
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€ " o 40
"'waAfter a volunteer leavés the-

. room, désignate one child to 5make a sound, such
W

as clapping hands or snépping fingers. When the

volunteer returns, have-him or her move around

v .

‘the rooﬁ. The child designated to make the sounq
.should then do sé, trying not #o'befseen; Tﬂé .
i-volunteér shou@d try to éuessrwho'is makiﬁg the
sound." ’ . .‘ : A -
Did you learn from thaﬁ‘ﬁh§£ a‘l_
cause—and—eéfécthpelati;nship was% ‘ :
T Now let's turg to page twenty-
seven;y Now, froféséor_Durkin has ciassified
'this aa a misseq>4pportunity. ‘Tﬁévchilgren
read a pérégraé& of maﬁefial in whicgithé

TR

sequence in which events take place is: important.

s v

.. It's a récipe, but there's no instruétion.'
All the teacher is directed o

""do is ask questions. Well, that's fine for the

children who undefStood,ﬁﬁe sequence, but many

s

children of this age do not understand how to

-

o L - e s s .
use explicit linguistic information 1n scguence.

. ,We have done emperical .studies with children in

ées,that,show that

the third, sfxthh and ninth gra

even by the ninth grade, on a test as simple as

this one, only about seventy percent of the.

45
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- the children‘iOCagg sentences that contain

f
!
/

e a : Y ,il

.

" children -are ablé @oiusé explicit lingursfic

signals 1ike "after séhool," "then," "after
that,“:"beforey/to order infaxrmation in its

" /' ! . .L' . ) v ‘ ‘
proper sequencg, and .the figures are mugh lower

.~ for sixth gradeé and third-grade,’ .which is what.

" this lessoﬁfwas intended for.

’

So the child who already knew how

to do it, succeeds. "The hard-to-teach child was '

- -

wrong and he‘didn't know, why.
' ‘ ' ~One mOreeéxamplc. This is page

twenty-eight. 'ThisVis.very_charactariétic of
T e, * ’ ] LS . . .

T

.manuals.for teaching reading in which the teacher

is flitting from activity td activity.

M -

, I direct your attehtion to the

0 4

middle paragraph at the bottom of the page where

it says “Directing Oral Reading = Skimming‘forb

vDeta&ls.? ' "
' | S . :

The teacher is directed to. have,

) : °

-
-

details. . That is fine. S

All right, now notice that we,

-

, | s v
-immediately after that is done, we immediately

skip’ on. After locating two details, we skipuh

"
~

on to "Ask the children to tell why commas are ' °*

used. in both cases." : E .
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' . So, when we do sygggmatic class-
2 . kY
) room observations -- and we have done thousands.

. Py . ) ) , N . ) . .“ N
of hours of systematic:hours in.classroomses---

g

” -

we see digjointed and disorganized lessons with
no structure or coherence, skipping quickly from
topic to topic, with seldom adequate insgruction

' Lo .
on :any one topic: .

I - Nowh I've painted a sorry p;ctUre;

¢ “ !

of the‘state'of'school reading materials. And I

want to assure you now thét, though I_talkea to: -

you ,today using examples, the analyses bf.Which
. ’ . ~ "

3

I speék are not_based.on'lhe few examplgé‘in
- front of you. We have analyéed“over 500, basal
reader stories, we have analyzed'dozens‘of

history and science texts, we have analyied, as

.. s - - w
.» : ' }

. I have already indicated, most of the erksheets

*

in the leading basal reader series, and every

single page in the manual thathaccomﬁanies‘the
p T

-five leading basal rgading programs. And this

work has been doﬁe'byuanvinterdisciplinary team

of reading edﬁcatdrs¢?linguisis, psychologists,
:tandveveh a computer scientist, who got his degree

at- Rice University in Houston, Texas.
- | Next I want to deal very briefly,
since my time is short, with why gur teaching

B

s

&
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materials are sO poor.

- .

. First of all, I want to Say that

centirg profe551om be Tollective responsibility.
.. 5 /

ar

I thlnk the respon51blllty is shared by those who

L] AN

presume .to be idea people, by professors of -

'edGCatiOn, by teachers,ladmin%stratogs, and y
. - ) - L
certaiﬁly by the eaueatidnal.Eublishing.ihdustry.
. . _ "The’first reason'Why.I thiek ou;
materials are poer is they efe based on inadet
qpate’;dees and.;eseareh,55We bayg a‘tefrible
\ »

tendency 1in educafidn{feryyeeterday's solution
Htoébe todey's probiemie I pointed to‘oee of'

)

yesterday's solutions which is a problem today;

e 1" €

ynamelyj the'readabilitylformula.

. 2 . N
& The second.reason is.that we have

an undisciplined marketplace. A survey 0f~7,000

teacher's in the United Statés 'indicated that most

a

teachers have no say in the selection of their
own teaching materials. Among those who do,

they. -get.to spend onstheg average of an ﬁour_e

year selecting materials, this focused on
’ ' * ’ o C’. . 2 o

selection %f basal readirng programs.

+ L

v @

. ' . ‘Now, if you know what a basa]

"o
- *

reading pfogremvie, ~the total system is. a stack

U —

e e e e e
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"of papers fifteen feet high.  If you're doing

-

"yoqr job right, ybu might iOOk at.fiye or ten

47

_ stacks of paperé three feet high.‘ How could you
'pdsSibly'dQljuétice to yout ¢charge with an

average .of an heur per teachgr'put into that?

But it's impoftant‘to emphésize
: . ’ ¢
that'ﬁhe teadhefs aléo do hoﬁ'ﬁave the criféfia
or.guidélines ghat will aLlowltheﬁ to do the.jdb
right.' There's a cheéklist'mentality: %h{s.is'

1 B

one of the things that leads to the scattered

-

mentioning and brief treatment of ,topics.
" S »

| If YOu're a basal reader - company
and you've got to sell é program, you've got to

have reference skfllS‘in there. So you may

~
.

C - : e
interrupt an otherwise coherent progxam and have

the children rup over and look up a WOrd“ih.the'

-

o . : .
dictionaryv o ' . ¢

«

Finally, of course, we ‘have to

LI

hold, the publishers accountableﬁ_ I'm not going

L WY

to place all of £he blame on their shoﬁlders)' \

"

but if weé're going to see progress, we must hold

v

accountable as an educational. profession

-

them

for;dramatié improveménts in the quality of these
» » 5 #
school reading materials.

L

lThénk you.

»
. -

e
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. - (The audience responded

- . » ¢
.

& N .
with applause.)

-

ford

o . JAY SOMMER: Thahk you very much,

Mr. Anderson.: o : : - e ‘

. .0 3 . 3 N -
 The Comm1551on Wlll now have a .-

» . .
a . : : - . .

‘chance to ask questlons to Mr. vAnderson, and'we

°

haveﬁten minutes for that purpose.

' YVONNE LARSEN: 1'll lead off,

4 . - L]

¥ ' . .
~"Mr. Anderson. , o y

L
A » Q- :
‘\ You say we won't hold publishers
accountable, ibut why not? i

kY

» - . - . .

RICHARD C. ANDERSON: Well, we

‘b ~

>
¥

should hold -- pardon me. What I meant to say

.

/

) was we shouldn t place all of the blame on --

We shohldn t place all of the’blame for the

v o

state of affairs_on the publlshlng 1ndustry. We<

8 o' .
should acknoWledge that inadequate ideas ha%e
’ ) . . ' ) 1 .
come from our schools of’education and other 4
'dLsciplinds, 'We@Should_acknowledée that our

4
9

marketplace is undisciplined; that our reading
. LS ) .:i i . " .

. . . . A,.
supervisors, school administrators, and teachers

are”not demehding”enough and don't have the

guidelines and critérih in order fo get what

they really need. o ) .

. . .
1

However, we®must hold them

e NSYT
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and select these books ‘for their schools?

Lo o

.

accountable$ absolutely .
. YVONNE LARSEN: ‘Most school

< I

disbricts do have panels. of teachérs. who read

materials. Could teachers review these materials

N ¢

-

¢

- . RICHARD C. ANDERSON: Frankly,

it would be ‘impossible to choose a program'that

' A ) » ) . , ‘ .

: v : - .
didn't have- the kinds of defects that I hesc;ibed

T I

for_yoﬁ hFre today: There’ is not a program on

. LT

the market today that does not have the flaws

v - ’ 6

a, . . . . bl ." -

described to you.. .
, ' Lo

Now, it's a.personal choice.

. LN ] .
‘However, if the"market demands coherent lessons,
. [3 ’ N
. . .

coherent texts that give'atfention to the -

0 3

"important points rather than the irrelevant =

Q

details, exercisé sheéts and workbooks that .

i
L
7

" practlce useful SklllS or -- heaven help us-

-

évén téach somebody, 1f the market dem&nds that,

the publlshlng 1ndustry will be responsive.

' YVONNE LARSEN- Okay., I we were

ko mobilize suf£1c1entvlﬁterest in this proﬁlem,

.

how. long ,would it take to turn around the pub-

v RICHARD C.. ANDERSON: Seven years.

lishing business to respond to this?

That's_the,dydle on which the major programs are '

. . s
. 03 ., .
1 : i




v - Il

. ) . a - 47
- ‘ . : . : - o
c -1 |- Fedevikea. - o N
‘ : 0‘2 ' | ‘ - . EMERAL A C‘ROSBY: I have one - -
' ?'W "3 -'gﬁeéti;n.withlfegard ﬁo the disciplined fparket- Q
. T 4 "f,gi;ce. Our eaﬁcation syétém.is basedﬁupon ' i t
. ‘ : . .. . : : ° =
‘ R 5 | u lob;l éconoﬁ;‘to'some extent. * With/thousands
| ' i 6.%~ ‘of school aistricté é;bundithé country -that are
, - . . , . i
:¢f o ‘ ) inﬁolved‘iﬁ ?ubliéhiﬁgffwhat is your recommenda- |
. s . ; - " = N .
. . 8 || tion for becoming»a-disciplinéd'mafketpléceé ‘
3 § ~ RICHARD C. ANDERSON: I tiink B ; -
‘ <10 - that éhe most,impo}tah; job fabing ug‘righ; now v
R - :
" ’ A is ¥o}ggve out manuals, workshops that-will |
Lo vhraise thg cgnsciousﬂess of the tgach;ng profes—
2 | SR & | sion ahd show ££em what a géod lesson should | |
@ | | |
. ‘ % Ay look like -- many of them have never.seen one o
Cos | in a manual that they're £Fyiﬁ§ to,use tp teach’
’ 16 from every”aax - to~§how themiWhat a coherent i
'3 o T textbook shodld look iik;; Tﬁen they are going
. ;_ h' 18‘  "to tel’l the marketing folks that fhaé's what we
‘i} ) @ : want. ‘ R s i k |
§ . ‘I‘understaqd the q;ffic%;t;'of :
'E 2 ?,' the teaéhe% who'é‘spehding a couple of hours ‘ ;
i . 22.". évegy gthér-week per éemester facedrw;th ﬁhi; 4
. 23 hhugh stack of materiais'withou? the kind of e \
-,  : ~in-depth anaiysis that we've been able td‘do.
w : - ‘ : :
‘ .’ 25 It's very difficult for them to make proper :
a Wt . * ) “ ,: l;
' Lok .
ey
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,

4

. . Now,” if we can raise the con-

sciousness of teachers about what théy 'ought t&

[y

~

‘ expedt from materials and get that, then we'll

e

-

see ygggf/ﬁéry rapid change

o »

«

school reading materials.

n

in the qualigy of .

2

" ANNETTE KIRK: °May I ask a
&

question?

most change comes -about

124

sbeaking,
political nature of things or because

kind of citizen involvement? Can you

-

what parents can do? I think parents

this cause up in many instances. And

Y

you have problems right here in Texas

1

.

5id you know that, practically

because Qf the

»

L
of some

tell me:

have taken

in fact

with

people- who have, pe’rhaésh taken a more radical

.

»

approach'tg this question. “ -

~

] ' . . (The audience responded

A

o

N ' | ﬂwith laughter.)

<. And I am wondering, what can a
prudent parent do? -- and that's what I'd like

-

to’ call myself. I have a child just going into

the first grade. Where do I begin?

a

RICHARD C. ANDERSON: Your child

is going to gét, if he uses onc of the two mar-

ket leaders, approximately 700 exercise‘sheets.

2

T . L

lslj'
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The first thing I° q do i.s go to the school
principal. I would read these sheets and try
to get them to ekblain to me what your child is

-

supposed to be learning from those sheets.

o No, eeriously, I, think that a

parent teacher organlzatlon w1ll be” -1 would’

-,a .

”want to :alse the con561ousness of public oplnlon
feaders amrd coneerned parents as well.

o I want  to touch on another point
: o .
that you mentioned'pbliqueLyQ ‘There is some

i s

“ competition. We all want our schools to reflect

L .
, 4

out own values. ~There is a real problem in .

telling children a stbry that will hold their

¢

1nterest at all when yPu 've got' to be careful

7

é"

" abdut racism, sexism, tradltlonal Amerlcan : -

o

'”vaiues" You've got to not say anything*negative

oo
about -nuclear power} but ndt be teo strong on

-

) E . . ‘
solar power, et cetera, et cetera, et cetera.

L]
.

Now, I understand that citizens

N °
B - o
-

:ought‘to have the right! and ought to exercise
the tight to.see that the values that_thef
believe 'in ate“;eflected‘in school reading
materials. I wguld wish, theugh,vthatvwe'coﬁld

~get parents and concerned citizens to give some

greater weight to the pedagogical values in .

1 o

e e e e e e o g
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 p1aces like Texas, that we are not going to see

these materials.
JAY SOMMER: I would liké to ask

you a guestion about teacher

preparation in this

regard, because it seems to me that the line of

" accountability. is very thin. To what degrce

shoyld this be part of the teacher's éﬁéparation?
_~ RICHARD C. ANDERSON: It certainly
S .
shoufd be a part of the teacher's preservice

&

" . education. I think that Dr. Smith-Burke and T

had a conversation just as the meeting was

, .getting underway. We feel that it's-going to

-
2

be almost impossible to adequately prepare a

teécher, even in the best of circumstances in

preservice education. The/%est possible course,
. ¢ * ' ’ }_ « b V

even +f colleges and universities would give us

twice as much time to preparc more elementary

school 'teachers, is.not going.to work until

that young woman or that youﬂé man facés the

r] -

reality of thirty children in a classroom. We

‘also have to_recognize; with tHe exception of

1

s
) .

as much cHange in our teacher core over the next -

LK
-

deéadq as.we've had in vears when the popula-

tion's been acctelerating- Anyway, I don't want

to wait until all of.today's teachers and
- v

-
~ . ')')

P

U S
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. 7 :
publishers die and have the next generation: I',

% -

want to get started today.

JAY SOMMER: Well, what would the

4

-

first step‘be? Where doels the primary résponsi—

bility lie, now that we have absolved responsi-—

S

bility of-the universities?
RICHARD C. ANDERSON: ©No, I would

not absolve that ——~pard0n me for being flip

]

about that -- I wouldn't absolve the univer8i-

.

ties. I am a professor of education. I think

the first line of accountability is the school

superintendent, the school prinéipals, and the

~ ?

teaching. staff. I want to hold the superin-

tendent, of schools accountable for the material
that's being used in his district. I want to

hold the séhbol principal accountable.

-JAY SOMMER: Just because you are

”

so friendly, Mp.‘Reagah, I'll let you defend
yourself for a minute. \

: BILLY R. REAGAN: I'll gladly

_accept the accdhntaﬁility; I'11 gladly accept

it. I know'Dr’. Sanchez does also and I know

that Emeral does also.

»

May I make one technical request?

]

Now, my job is to make sure everYone's happy.

51,
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{ ) " ‘. “\
I'm accountable for people's happiness. Hold

o

thk mike like our teacher oflphe year is holding

itgwhen you speak and it will come across very
clé&rly$allruwer. _Okay? ' .

! . _ ' &
RICHARD C. ANDERSON: Thank you.

D

¥

= JAY SOMMER: I kndw T was doing

’

something right. ' : .
. - ¢ ’ x ) R
(The audien¥e responded

Wiﬁﬁ iauéhter:)
Well, if we don't have any other
comments Qn this particular topic’—*
'EMERAL A. CROSBY : May T 5us£' o
point o;; bne item that's not(reélly that much
of a question, but as we're £a}king.about the *

. : ‘ Y
markegplace and this is very mucQ a way‘of our
life, this is that we do have to figqre»@%t some
way in which you're goiﬁg td'dedl with the volume
‘as opéosed Lo advertisement. And I}m not.béing
'critiéal of tboée of you who are'smoking; “ I

used to smoke too. But we don't teach smoking

in.school. But we have to, keep our youngstérs

' from getting involved in smoking, drugs and

everything else. And somehow or another we are
‘gﬁing to have to figureia'system,to counteract-

that. I know we.are talking apout the type ones




e AL

o
[221317P 4

BATONNE ™

Lo

b

-
'Y

13

14

15 -

16
17
18
19
20
21

22

.23

24

25

~ ¢
| .
. . . o R
. ’
. . ! .
o ‘. -~ ,
.

- ’ ' : - . 53
‘and so forth; we end up with the lay people A i
\ . ' o

making the decisions on what kind of textbooks

’

we want to use, and yet-.they are not the ones

.

who are going tofbe\implemented within the

.classroom. . So what 'happens is that your adver-

tisement agencies for theése large, public

-
»

|
|
¥
|
|
|
1
1
i
conferences sell .the lay people that this is a @

textbook which they should use’ so we may have

v

d

to wait until the generation’ dies out. unless we
" ) . - \

become more disciplined in terms of how the

-advertisement or* the money that is put in from

- 2.
2 Y

Madison Avenue deals with.the léy people, “if

they're goiﬁg to make decisions in‘terms of --

Q@

Ly

. RICHARD C. ANDERSON: You're,.

. - .

'quite“right.  A market leader will gross, on a

. *

reading program, over the life of that basal

reading program4.about $700 million. ,About ’ v

$15 million is.spent in development, I don't

|
s |
|

. know- what their profit mafgins are, but that

A

leaves an awful lot of moﬂey for paper.

What I'm suggesting is that there

are probably hundreds of millions for marketing
compared to $15QmilliQn iﬁfdeveloément'costs. W.
) o » ) | o,

JAY SOMMER: Mr. Reagan? . ' .

BILLY R. REAGAN: The -- In it's .

,_50'




TR L | 54 -
1 entire area, Dr. AnderZon’, I Kthink we have . P
‘ Q _ 2 focused én, a'ga‘in',e a criticéwl prbblerﬁ of appro-—
3 i priate /gextbc.)ok development. I"d like» to ﬁ:oiritl |
) 4 . to thré//é specific areas of w.here.‘;the di'fference ‘
5 " petween what someone’,éecided in the nabtional“) i
. . 6 . ‘ 'priority and whatasome-of them are and ;:he . [
‘ . . . |
- 7. ébility to have ‘someth'ing suitable for teachecré 1
) | 8 I~ to use in classrooms with this greét ad’fv'er”sity ‘
’ ) 9 | that w.e‘.r‘e féced with in. the r41ation_andl'the‘ | ’
. 10 great deficits that,we're faced with. # ;
' oon ‘ Co For exampl'e,‘ a£ tl;e present time, . L
. : , : i
12 " there is little.or no: ma,teri’z;l at all to deal i
, ‘ 13 . with‘remediél reading at the secon;iary;level, . T
. . '
. 14 n“ g,articularly for those that are reading below . il
15 1 /tghe.fourth'and fifth grade. You're a .prinﬁci'p_al . 1
115‘ ‘ of/ a high s'chool‘ in Detroit. We'rhe spenaing : E
;:; 17 ’rﬁiliions of dollars in this school systém t‘o.dbay : ;
:,; " 18 in secondary reading; ._Oul:_' teachers are de'_sper_ate.ly !
| z ) 19 struggling for ai:%:rqpri.ate material; it is non- |
¢ ‘ s ’ . ,
g 20 egvimste t. Slowly, it's developing. 1
9: a 21 1 Secol‘;ndly,. our nation, a.nd‘ I have ‘
: 22 " no 'argum.e.nt with  the rr:atter of th‘e bilin.gu‘al‘.
23‘ movement, I have -.a'rgument in how ;:he movement
’24 : is; mo‘\?i-ng. The :‘national‘pgio;it}', 1s es}tablis.hed
i ‘ _ 25" it many s{:;res by the nation ‘that we should go
A
SR SR
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into .an extensive bilingual program in America.
No one gave any pfiority to the development of

teacher.  training programs or to the development

of_materials."80'¢he mandates are here; the *

u
.

expectatiohs-have been raised. And thekﬁaucity

_ ® ) . .
"of materials to deal with these multiple

linguistic language ﬁeeds is incredible. Now,
. 14 .

k4 7

-who's going to fill ﬁhat gap? If you 1eave'{t

up ‘to the'priVate publishing companies, they

. . q N )
\\%ill not do one thiggguntil there .is-that

r -

$700 millidén -profit potential; that's the
marketplace.
We are now moving into the new

. We knbw of the unbeliev-

‘literacy of computers.
- able problems we've gotten with the software

and the whole computer qystem. Hopefully, the

Commission might look at this somewhere between
" the free enterprise, and somdwhere the state's
having to assume ‘the role of de&elopingtmaterial,.

or the local school district attempting these
o ' . | ‘ ,', |
materials. Maybe there is some common ground

out here that we can deal with this tremendous

need that we have, and so, that is a very major

]

concern that we have.

As I say, even though we're hiring

-

]

e e ke e e e
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hundreds of peOple_in éﬁese programs, we're not
putting'the taflsVin their‘hands to corrégﬁ
those problems.

RICHARD C. ANbERSON: Yes, you're

absolutely right, and a part of the problem is
that, according to publishing industry estimateé,

less than one percent of the school budget 1is

. N} '

spentionamatérials.‘\Now, if we were willing to
) - ; , “ , .

spend one and a half percent of_the'bddgét there

would be an incentive of the private iﬁdustry to

I
.

developimaterials to fill that need. Now, I rsee

o . .

the.alterﬂatives-and, frankly, the mqfkétplace

is thermeéhanism tﬂat's going.to work_ in this

country, the free enterprise systém. The
) . .

S

government trying to do the TVA of educational

materials -- they were relatively successful in
the science high school‘curriculum of the sixties;

those-materials are second and third. generation
;

and no ,longer dominate the market.

JAY SOMMER: Mr. Anderson, we'll

\

finish up your statement.

RICHARD C. ANBERSON: But the

priVaté publiéhers do now dominate the :market,

and I expect them to continue to do sb. I think '

> *

we're going to have to,work on a free enterprise

&5
o

6 -
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. My title is "Research to Practice:

f57

a

system.

. JAY SOMMER: Thank you very much.
Thank you, Mr. Anderson, for a very informative

.report. - : .

. ‘ . Our next speaker will be . 0

-
-

Margaret'Smith—BufEé, and she's Associate
Professor in the Départment of Educational

o

M ’

Psychology, New York University.
e . A
- MARGARET SMITH-BURKE: Good morn-

b

ing. I'd like to thank the Commission for giving

L » . LK
me this opportunity to speak to you and the

augience this .morning. S

' -

-

My talk today is going to center

around .somé problems qnd £hen some answers tq
- . . v .

Q

those problems.

_ . .
The recent research‘on reading

and writing.forms the base bf;these programs.

9

Part of my presentation is the story of a long
. ’ " ‘ .

project that I've been involved in, in.which we

-0 L / . o o . .o

have used é%frent reséarch and translated it

into practice to help mihority students-in New

York City to become bet;errmeadérs and writers.

¥

Improving Liteiacy'in Schgols." _Recent results '
' ' a

from the 1979 and '80 National Assessment of .

.
»

be
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Educational Progress indicate that scores on

’ lower level reading and lower level writing

~

T :
skills have increased. Howevwer, higher level
* . ) ) o

» W
reading comprehension and writing involving com-
. . \ - <

plex thinking are-still in need of improvement.

.

Clearly, the back-to-basics movement has served
N : )

.
o

.an important function by focusing national,

[
-

attentiﬁ% on reading, but this was not enough:

-

Four- problems of implementaﬁion .

are evident. These problems“may 'shed some light v -

&

on }imitations to progress.

-

[y
.

‘First, during the early phase bf
’° ‘ - A

. the back-to-basics movement, few reading pro-

grams were conceptually grounded in theory and

- ¢

‘research on the total reading process.

2

-The ) :

e f

. focus of instruction generally tended to be on.

~

Second, reading was instruction-
, : . :

ally separated'fnom other language arts: listen-
i ing, speaking, and- writing. The possible
. o . .

&

e Y

1 ' » . -
facilitative effects involving the othem language

i~ .

| _arts such as discussion 'and writing were traded

.
for a direct approach which.unfortunately

involved a lot of skill sheets that stressed

a

Y

primarily lower level reading skills.

g

- . X ' " BJ ' T

word recognition ékills, only part-of reading. . \

Pl
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, ‘Thira, f?ading instruction in ﬂ
junior hiéh and high scﬁoqléﬁwere seapa.trated.from"h
the content orvédbject matter it was meant to J

*
e

serve and Qlaced in remedial reading labs,

isolated from regular classrooms At the other

-

extreme, in elementary grades, the- emphasis on

the basics, math and reading, have seriously
B » . . ! H

~ 3 - i@

.eYoded the consistent teaching of socidl studies

~i

e e
@ o e : .

4 - -

and science, particularly in inner city schools.

Conseguently these Students often lack the

knowledge which is.criticial for more advandéed
reading AR writing. R
Fourth, ‘'on all levels of .- .

<

standardized levels‘ofkggaging tests, compre-
‘hension was assessed through the use of multiple
dhoibe items, which we know now do not

effadtively measure mdny aspects of higher'lever
thinking. g v ’

On'a more positive note, today,

B

L]
'

I'd like to describe three new programs. These",

3

excellent prdgrams are quire different from the

older, Back-to-basics typés oprrograms.'-They

‘are examples of a growing number of reading ,
programs which have beeh built from the critical

=

mass of theory and research which is now available

% -

L] . r

e 46%

-

3
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N il : v . - ' ' : B
(I ‘onrwriting‘and the“total‘readipd progess,
‘ K 2 ' particullarly reading éomtjreilens.ion. e ° " ‘
. ‘ 3 , ‘ﬁ ~ 'These progfamé werevdeVeloped’ )
' 4, | indepéndently in three'diﬁkerent parﬁs éf the
5 A country: Hawaii, New io;k City, and;MontaA;, i
6 o Each‘oné was Cdreated touserve different groups ?
7 | of people. ‘ . _ - N
. vy I : o . .
8 | . .  The first program which I'd like
. 9 'to.describe, is the Rameﬁ;%eha Early Education
10- | .Progréﬁ, known as KEEP :  The goai of the-first
, n a-year.was/to develqp a primary‘iéa&ﬁngipurriculum .
E ' 15 ° " for lower income Ha&aiia;\children.'
13 At first é strucﬁured basal ~ f
’ . | - . 5‘ :
: 14 | reading program, heavily emphasizing bhon}cs, ) i
- . . . i
15 | - was tried in combipatioh with behavior modifica- |
. ~. tion; Time on E;sk: namely word recognitf&n, i %l
o L .. |
; 17 ] ﬂncréasea,as atd teachErS' warm reinforcement’ i
| | > :
- 18 of positive school behaviors, but reading %,
Z 19 ) achgVement remained low. Given research show- %l
g 20 " ing the iméortancg'of background and culture, ‘
f_ .21 ' the KEEP team turned to the w;alth ofi.ethno- )
3’ o 29 graéhic research which was availaﬁieland is‘in‘
27 | process on Hawaiian:cultqre. : , ‘
C | 24 : : . Two méjor ffndings.see@ed to have
"' \ 2% i,. implications'for Eeéding’instr&ctioh. First, |
o | ) ) :
[ .

B )
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‘since the focus of the reading lessons had been

- hensgion.

. Y . 61 a

’ { .

there is a tradition'in Hawaii of-storytelling,:

known as talk story. _ Hawaiian children acti&ely

collaborate in telling talk stories%’ Their

-

discourse style is very different from American

style turn-taking which was bging used 4n the

redding groups, in wbich one child talks indi-
vidually'after another. Second, Hawaiian

<

children are given respopsiq}lipy at auVefy'
early age in caring for siblings andvcompleting
houseggld chores. ,Tﬁése two research findings

and thé research on reading comprehension helped

form the core of the new reading-program. The

teachers organized their classrooms into work

centers, to which students were assigned hetero-
A TN ) e

geneously. At each center, more advanced"” -

~

students can help slower stﬁdenﬁs, a pattern

which is consistent with Hawaiian culture. .

This organizational structure then allows the

I .-

teacher to conduct reading lessons in small
grdups ofs five to seven children at one of the

centers. Discussion of the story is»impdrtant

€ ) . . a

shifted to a strong emphasis on reading compre-

3
¥

\

The teacher's role is also changed.
o ‘ . , -

- s 6‘0 ‘ ’ .
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. ’ I o
During a lesson, she e¥1c1ts relevant.background

2

. j _
information from the children that will apply to

/
/
i

the story. She facilitates comprehension through

Fé
2

- digcussion, .and she helps the children relate

their experiences to the story. Teachers do not

try to enforce American turn-taking styles;zbut
‘ ' ) : S e
instead paxticipates with childrern in a kind of

talk=story discussion.

KEEP students significantly out-

perform "at risk" Hawaiian children from the .
T

il ‘ R
public scho®®s and a control group in -the pro-
gram who received a phonics oriented basal

pfogram. On the average, KEEP students Sqore

’

at or above the forty-five peicqntile, as com-

pared with the "at risk” sfudents+_or“£he

~—

control group, who scored at or pelow the  ~

thirty—fifth percentile on standardized,reading

-

tests.

&

The KEEP program demonstrates that
ongoing research, program development, implemen-

tation and'evaluation, and teacher training éan

£l . -

be4productively‘énd harmoniously conducted in a-
'\ .

school set&ing. Creation of the_ program has

taken the cooperative efforts of teachers, -

experimental researchers, anthropologists,

i »

6




T

DN s

IR AT A

n
-

12

10

1"

13

“14

e e o e <o Tt vt~ o et o b

R

teacher.trainers, and administrators over a.long:

period of ‘time. RN '
; _ "
Currently they are extending the

proggam into the public schools which have large

) « _ Lot S .
percentages of Hawaiian childreg. We have Y%E; -
Eb f.ind oﬁt whHat the regulté will be, but.phe; /‘
look promising. . ‘;;‘ L

S " The secbpd progrdm I'd liké fo’; ﬁ e

v e . 1 i N

. . . - . o B . . . Q . A .
descriibe in which I have been gquite 1pt1mately'. BN

© e
=

inyvolved is STAR,” Structured @eac%ipg in the . .

Areas of Reading_and Writing. Itdwas:developed

< .

and'initially implemented in the third thfough‘ ’
» " . -

¢ I Program in Community

3

sixth grades of the Titl
School Distript 4, New York‘dity. District 4

¢ -

is located in East Harlem. There are sixteen
- 4

‘vélementagy schools where th@kstud@nt population

“o

is approximately sixty-one-percent Hispanic,.

LY :-

thirty-five percent black, half a percent.Oriental,

2

o «

an extremely'bfiéht, encrgetic superintendent,

1

Anthony Alvarado.. In 1973 when he was hired,

District 4 was one of the worst. Today, under

his :leadership, it is one of the best and offers.,
a wide variety of creative programs. : i

¥

2

‘Between 1976 and 1978, reading

il

by g

1
|

. |
s . . N S

amd 3.5 percent other. The district is led?by =1
. ] '
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scores plateaued with only twenty-six percent

A L4 .
.

of the students reading at or above gréde level.

Title I teachers were particularly dlésaéisfied

v . »

©

with the existing skills management program

because of its emphasis on isolated reading '

.

skills, the lack of dircct tearhing, and their
role as manager, not té&cher, in tho'readinq
- - A (4

‘labs. A ‘ . i

A decision was made by the

coordinator of laﬁguaqoearts, a sﬁrong leader
ip:her own right, her staff andrthefTitle‘l_

teachers to develop a new reading program,

\ D

jointly with the assistance of university |

.

° .

consultants whorwere familiar with;the laﬁeét
nsion:;

research and theory on reading comprehe

o ..
-,

Two maiﬁ'goals'df the new program
- - 4 -

were: 1. To reinstate teachers as teachers, and.

"2, To- shift . the p:imaryffocus of ingtruétion to

reading comprehension of narrative and éxp0§itbfy
materials. All of the language arts, including

listeniﬂg,SséeakLng, ard wyiting are used tQ'J
accomplish this+goal of reading comprehension.
After three years, five compornents

N -

" on narrative materials werce ‘developed: narrative

lessons, strategy lessons, skills reinforcement,

v

B
..

.
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Tt is also developed in its own right as a form

.ties such as uninterrupted sustained silent )

reading (USSR) and dramatic readings. Teachers

v -

' 65

. . .

I
3

writing, and readership. I won't go into the

‘details because I don't have time to this morn-

ing and additional information is incorporated
in my paper. . However, I would like to cmphasize

that in order to teach narrative lessons the ’
libraries had to be unlocked and real,books made

k4

"available -- feal stories, real plays,'and real

ks
o

'poems,. The format of the narrative lessons is

very similar to thé format of the KEEP lessons,
focusing on reading comprehension: eliciting
childreh'svbackgrdund experience that will be

4
P

relevant to the stories, ‘involving them in dis-

. ; - - ,
cussion before and after reading, and helping
them relatg»their_experiences to the stories.

Writing is an integral part of

this prbgram and ‘extends the reading activities.

of communication, ‘both personal and formal.
Readership is also a very imﬁortant
aspect of the program. It was ‘designed to qutér

the reading habit. Kids are involved in activi-

@

also read more difficult material to'the children

ki )

and then discuss it in preparation for the

‘




| - . 66 |
1 materials.students will read in the future. |
‘ : 2 N Although it's impossible' .to
{ 3 separate effect of STAR fram g:her district % ?
: |
4 programs, in 1981 44 3 percent of the s~udentsl »i
.5 in the district were reading at or above'grade
6 | level. This is appro;imately an eighteen per- a
7 dent increase since the inception of the program. E
. : . ,
8 ~ | The response to STAR has been |
9 extremely positivei New York City Board-of
Qg s
10 Edacation ﬁ;s selected STAR as ene‘of-the exem- '
1 "plary reading programs‘to be used with
° 12 "promotional”gates" students[ who are fourth and
‘ - 13 seventh graders who have been retained due to
14 poor readlng achlevement Just recently, the. .
15 - STAR staff was asked to apply to be part of ‘the
16 4 National Education Network.
; 17 S Kaliepell, a small rural town in |
3 18 northern Montana, is the site of the third pro- |
5. . |
: 9 |+ gram. 1
é 20 I ~ Kalispell schools were faced with -
g 21 . low achievement }n junior high aAq High»scheols,
¢ 22 An innovative reading program based on current
23 il reading research was developed.
24 4 The first problem Was-overcoming
. 25 . junior -higﬁ and high school teaeher"-resistance
71 ‘
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Eo teaching ;eaé%ng, writing, and-spudy strate-
gies. Teachers perceived these skill lessons
as intetﬂering.with the teacﬁiﬁg of %héi; con-—
tent. Tbe‘resistance was overcome - by acéuélly
demonstrafing‘thefmajor research findings,

having teachers anai}ze the textbooks and also

Y

-

assessing the - students' reading abili}y.

L3 YA

Teachers were shocked to £find how poorly'written

and Qrgani@ed their texts were, as Dr. Anderson

~

showed us, and also'hOW'wiQe tﬁégrange of read-

ing abilities were in any given high school or

junior high clags. - R

« Now, these teachers were ready

to learn about- reading comprehension and study
N : H . -

.

skills. 'The study agtivities were -organized

. ’ ?
into four areas: main idea, learning guides,

- -

vocabulary.congext; and direct reading activities..

_All exefcise%pin each arca were designea to help

students engage in learniﬂg actively through
N J . ‘ v .
reading comprehension, writing, discussion, and

study. Self-monitoring of learning progress was

also included. . ' B

The final step for all concerned

v

1 ¢

' was to conduct mini-experiments to .actually

demonstrate‘to the teachers that these new

S | ~, 5
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program.

" other teachers how toiutilizeithese techniques.

) . S ‘ 2 o
technigques were working. The teachers were

ultimately very mereésed. The Kalispell pro—.

gram has been quite successful. Long-range
achievement gains have been documented in science

and social studies over the two years of the

Aiso, students in the program have
signifiéantly oyt—performed compérisoﬁ groups
oﬁ comprehendihg ahd studying a textbook chapter.
Curiously enough though, no

significant gains on standardized relding test

scores have been found. This.has raised<important

gquestions about the content validity of‘readipg

- :
tests and also about the transfer of learning.

Due to the demand from other

districts in the.state, teams of teachers naw

.areﬁgoing‘to cross thesstate and actually teach

T
.

They'ye'also been isked to apply -to the Nétibnal-

Diﬁfusion Network.
. At this ppint, I Wanf to high—

2

light seven characteristicé 6f these reading

¥

t

comprehension‘based programs which differentiate

them from the olderx programs.

First, a dynamic leédég who takes

[

responsibility for problem.solving and

>
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" The difference is, in these programs, the

- 69

*4,troub1eshoo£ing is essential’for the program.

,

/ . i ,
~leaders are conversant with the current theory

v
and research on reading comprehension and on
writing. ;
second, the instructional focus
. ) 4
of all three programs is on reading comprehension,
& ' veo T o

wfiting and discussion, and for older students

additionally on-study strategies. Through d}s—

.
)

cussion and writing, students learn to analyze,
synthesize, evaluate, and substantiate their

interpretations with evidence from the text or

. -

their expériences. What is impdrtﬁnt_here‘is
that these acﬁivities‘dévelOp higher level think-
ing skiils.‘

. ?hird, a frémcwork df current
tesearch uﬁdéflies al; these programs. Once

again; T %on't be abile to go into.all the aspects

iof this research, but,I'd like to emphasize two

°

points. The first is our view of the learner

from this research has changed significantly.
Learners are viewed am—active participants that

%gkually construét meaning from print in order
to comprehend. This has serious implications
: N o

for the role of the teachers and the kinds of

. ’7(i
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activities in the classroom. It also points to
the importance of the second point of this

research, that is, the importance of background

knowledge in terms’ of reading comprehension and -

learning. .We must build on what stddents bring
to classrooms, their culture, -their knowledge, .
and their language.

The fourth characteristic is that

ke

1 . “ . .
there is a new role for teachers. The new role

is that of facilitator. Teachers.need to get

offstage some of the time. They need to learn
¢ -l

t?aching and management techniques that include
*unning small - discussion groups, fosterftng~
discussion among children in the classrooms,

modeling literacy strategies and'study strate-
gies for students, and gradually transferring

these strategiés over to the students. In other

o 1

words, they have to transfer %he responsibility
\ ’ e
for learning to the students ultimately. Becaus

s i ’

teachers are unfamiliar with £hese less direct

techniques, teacher training becomes an absolute

essential characteristic of these new programs.

~ o

That leads mé to the fifth

.

characteristic of all these three programs:

°

intensive teacher training, which is conducted

Ld
K

) | 7o

.

€ .

ly

<

&

© g
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in the schools, and is quitt recursive in nature.
. N | . - . : .

I think the most important aspect of this teacher

training that we've found, 6 is the modeling  and

‘actual involvement of.the teachers in the process

of these indirect teaching techniques. The

reason why this is important is that it hélps

o

te build in experiential base for the teachers,
who as students themselves, have rever experi-

enced this type of teaching during their school-

ing. It's important'td‘creaﬁe a model and a

.

-baée from which they can.wbxk.

The sixth characteristic which

is extremely important is ongoing support far
- N

teacher change. This consists of regular obser-

vation and feedback 'in classes, and in informal

groupé where teachers gct togeﬁher ;nd‘actually

grobLem'solve share and télk_ab@ut their'broblemé.
The sevéﬁth charagteristic'is

thatfin these progfams'theré is ongoing basic

and épplied, school-based research, cooperatively

q : ,
derived from the school context by the school

~

personnel and researchers. The research

N
v - . '

guestidns are more relevant and germane to the

improvement of learning and literacy ’in their

schools. ' b
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I'd like to cloée with four
recommendations. ‘First, the squess of new
programs like KEEP, STAR and‘kélispell is ?eally
exciting. We need to continue to fund the |

develdpment'and continuation of this new type

of érogram which focuses on reading comprehen-

&

sion, wriping,yand study strategies, or potential
 gaiﬁs_that we CEn make in iiteraﬁ?*Will bé lost.
Second,-wg need more finely
tuned programatic,‘schbol¥based researchyon
literacy and learning ﬁy interdisciplinary teams
of school persoﬁnel, teacher edpcatdrs, and
researchers. And I would like to emphasize the
collaborative nature of this kind of resedarch.
We need to go beyoﬁd global instructional
‘variables such as time on task and practicé and’
begin to examine more specifically which tyéesv,

-

of learning tasks, ﬁeaching techniques and class-
room organizations promote cdgniﬁively active 0
léarning and literacy. What do studeﬁté think
and‘do'és‘they learn? ' What strqtégies.do they
ﬁse to copstruct'meaning and carry out their"

learning?. To have a significant~iﬁpact on over-

all school achievement, we need to know more

¢ . . . ) . .
about how reading, writing, discussion, and
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. ‘1} - stadg'strategies-can be used in an inﬁegrated
"‘““U | 2 way to) devélop th‘i.nki‘ng ‘s,ki.lisf subject matter
3 expertf;evand litéracy in all classes through '
4 actiVe‘Qartiéipation. . v
. 5 _bw 17 N Third, we need to support the '
» ‘6 i development of new alternate ways of assessing Z
f : & . }
7' higher level feading skills on‘tests. Like it .g
8 | = . or not, tests influenca iﬁstruqtion. As lon? %
9 . as reading-lests fail to measure higher level- |
v 10 skills,'p;ogreés in teachiné and learning these
. 11 ; skiils will be painfully slowf,
. 12 | o AAnd, fourth, the KEEP program
A . 13 demonstrates £he\importancé of uhderstandi;g
, 14 - _communicative styles and the sociocu%tural ’
15 | patferns of.minOrities-and culturally.diﬁferent
- ) | 16 students. Funding for resaaﬁ7h on cultural K
; ”. ‘patterns, attitudé&, and Za}ﬁes towarda Scthl—. i_
; . 18 ing and literac? and ap/ﬁammuhicative styies'in é
z LY : 19 -homea and commupitiea is nééded.~ It is only D_ y
. ) » ° |
é " 20 with this tYpe of research base that-we can |
é' 21 develop programs like KEEP which build on %
g‘ ‘22 chlldrens experlences and language in order to i
23 expand their repertoires of oral and‘written |
g langudge. -
" | o5 - . ':’\ - Literacy insgthe‘Uni.ted States t .

“ -

)
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1 must go beygnd the bgsié. We cannot éssume'ﬁhat g .
. . 2 o teachi.n'gl'lowe‘r level reading and friti,ncf will | I.
? | 3 _ngcessarily lead to development gf.higher level i
4 skiils. I£ }s'through progréms like KEEP) STAR, J
5 . and Kaliépell‘and‘through gﬂgping research that g
. N 6 ~ we will provide the bése for integrated reading, '
. ‘ r
7 writing, and study strétegiesAinto content area ;
8 teaéhing. Then students of ;ll ages will begin ‘i
‘ 9 , to‘méggér literacy,:Kno&iédge, and higher ordér T
. 10 thinking,,a critical part of being;litgraté in E
‘ 11 today's world andlthe future. @ > ‘!
. . o |
’ 12 0 o : Thahk‘you. y %
. . 13 ' ) . , (The audience responded i
J - 14 4 ° . L with applau%e.) ‘
15 | - JAY SOMMER: , Thank:you very much.
‘ 16 ’ . Wé will now ﬁé?e avchance to sbepd
u'§ 17 ten mihute§ on,qﬁgspioning by members inthe;
5 18 ‘ Commission, but we'd like to give the presentefs. %
; 19 an opportuhity as well to participate in qu,
é' 20 ! ‘ questigning.b I ﬁhink that wguld be very helpful
f 21 to us, so let}s get sLarted,on that..
; 2 | @’\\. After ten minutes we are going °
: | 23 | to have a fifteen-minute break. This should |
’ l : e R )
‘M,‘q give the opportuniEy to some of our presenters.
,‘. 25 And then in the afternoon session wegre‘going,
. N .
3 \ Ty
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' tq have the opportunity to hear from the public

on\a variety of problems that they think ought

¥

to, be heard by the Cbmmission;vénd for that pur-
pOée during”the;bréak you will be able to

register. You will have the opporﬁunity,to

speak for five minutes in that particular 'seg-
v w ‘ . e N

ment.

Ladies and gentlemen, we are ready.

YVONNE LARSEN: Dr. Smith-Burke,
I am deliéhted and pleased thét you.presentéd
ds with some optimistic and hopeful programs
“that inaicate'that tpere,are.some.superb things
that are going onh in our'country;-but I alsotam'
concerned that, along with ﬁhis, a ééuple'of»

comments thatiyou hoped that the funding will -
! 1 . S .
achtiﬁué so the special pr¢jects‘can be. con-
tinudd. | .
/ ' . v
‘ My concern is that we infuse these
programs'into the poor curriculum and then it

“doesn't have to be a special program for the .

students’' to participate in this type of learﬁing ,

‘expérience. How can we infuse that guickly and

have it as part of our traditional curriculum?
) MARGARET SMITH;BURKE:J I think

the example of STAR in yourscity is é perfect

Y

Sy
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one. Change first occurred in the Title I pro~ .

l

gram itself. But now within the District 4, the -

3

techniques are being disseminated into bilingual

classrooms, regular classes as well as the
- . . . i) i

"promotionéiﬁgaﬁés““ciéééés. ‘The first.step to
~support literacy pibgrams'is tordeveloé them
wherever £here ;s interesf. nUltimately, wiéh
succesé, techniqueé that will be moved into
regular classrooms} .I do, agree with you that
 there is a need fér readiné and writing across
the curriculum, a long—range.goal for educators.

' FRANCISCO SANCHEZ: Is it
Dr. Butke—sﬁith'or Smith-Burke?

JAY SOMMER: Smith—Burke.

FRANCISCO SANCHEZ: And I'm also

':Hgoing to include at the same time a reference

5 a

made by Dr. Anderson. Both in the material

>

selection and the reading programs, one of the
characteristics'of.the three programs describes

. !
intense teacher training. My question is where

s

iy our education on teacher training?' It
appears that you have alluded to it, that in

thesé three programs ahd other good programs)

you always have to ‘come back and,retrain or tell

the teachers they have to have something to

8'1'
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“these ideas. But in reference to what Dr. Anderson

_they've 1earned and try to modify their actual -

.

77

begin with. My questidn is what is the élace

e
[}

successfql’readiné programs for our students? El
MARGARET SMITH-BURKE: I have to .
; _ . _ 1
emphasize once‘agaih how imgortant teacher " ﬁ
training is.* I Fhink that, fér exa;ple, at NYU t

where I work, we have an excellent teacher L.

training .program which incorporates many of -

said, I do agree that until a teacher gets into
@ o K
a classroom and actually has that in-class-
_ )

[ N .

experience, can go back and think about what

teaching, training really will not b% effective.

' -~
I think that probably the answer to your guestion

-~

is that we need more cooperation between school

districts and schools of education to try to

q

really hammer out the relationship of teacher
training to the schools.

FRANCISCO. SANCHEZ: Just one more ¥

-

|
)
|
)
!
N
|
!
%
|
1
comment, pleasc. That's the point I was getting

at. You also emphasized the need for cooperation

.

between the school districts and- researchers ‘and

. - P

universal things i;i>erms of research and in

- E
[

translating that research into meaningful

o 4
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78.
outcomes, for instance.

Thank you. | . .

MARGARET SMITH-BURKE: QU’I have

a few minutes?

.

JAY SOMMER: Yes.

.

MARGARET SMITH-BURKE: 1'd like
e ' J
tOvméke one more comment about the model fof

teacher fraining.'ll think that one of the

things that very ofﬁen happens, having been a

teacher myself, is that often other supervisors

or university consﬁltants mandate what teachers

should do. This is not characteristic of these

«

three programs. Ideas are shared, the teachers

©

go out and try'thém, come back and say,A"Gee,

‘that didq‘t‘work, how can it be modified?" We

»

talk about how the technique can be modificd,

they go out and test it again. That's what I

mean by recursive, it goes pback and forth. It's

through the respect, interaction and that'ongoing

®

process that teachers really can-change. They

also need support from the administrators to be.

&

able to do that.

¢

JAY SOMMER: Mr. Crosby?
! EMERAL A. CROSBY: . In regards to
the dealing with in—seiviée teacher education,

N s v . R &

LY
. ~7
1 ) 83
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yesterday I think I heard some reference -- and
I don't know whether it was through our super- -

intendent -- here ip terms of looking at teacher

v

~training and in-service training, and I'm hoping

that somehow we would look at that as well.

I am concerned about one other

thing. And that is, I believe somewhere in

-

"the past you were talking about, I believe

you made reference to the amount of knowledge
that -was ?rought to the reading experience,
and it seems to me as ﬁhough we started talk-
ing earlier aﬁout‘the disadvantéged, or»what*
ever }abél'you may place upon it =-- we wére
saying one of the effectivé programs that we
hadeas Head Start, because it did do.some—
thing. I have not heard this from either one
of you at this point. Did you ma;e any reference
to whether or not Head Start can play a role
in terms of the kinds of reading programs that
we need?b

MARGARET SM}TH—BURKE: The main
site that I know the most about is in East Harlem
in New York City. 1In that site it;s very hard
tOLte}l how many of.the STAR students actually

were in Head Start. .There was another program

' 8¢
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which was instituted in the primary grades in
this district, in which the "riches" of New York
City were brougnt to the children. It was very
similar to a Head Start ekperience. The
District 4 staff believes-tha® this program in
the earlier grades‘may have contfibuted signifi—
qéntly to the ‘achievements along with the STAR
program. |

There is often a misunderstanding
_about;minority kid§, namely that they don't naV@
any knowledge. We have learned how false this
sfatement is. One of the things that is exciting
about these three new programs is that through
that discussion before reading; the teacher's
job i%/to elidit theaknowledge the students do
havé andﬁbuiid on it. We have found that éénh
student knows a little bit abowyt each topic.
Thé kids reaily do have a lot to giﬁng,‘particu—
larly to the reading of narrative stories, and
I think it's very important to stres; this aspec£
of the instrnction. |

EMERAL A. CROSBY: May I just ask

one more guestion, because you made referencer

- several times to writing as being a part of the

movement into reading and moving into a higherxr

0

8o ‘
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:inﬁo -- I WiLl hold off, but how socon do we

sides of the same coin, and as students becomnte

" has been one oﬁ'the trdgic things aboiait the

_ fosters higher level thinking skills.. When Lo

81

level -- and I know that we're going to get

something later, because this is going to tie

.

-

start this writing program to improve his read-
ing, a higher level of comprehension?
"MARGARET SMITH-BURKE: I don't

want to steal Don Graves's thunder --

. DONALD GRAVES: Do it again® - .
* (The audience responded
with laughter.) :

MARGARET SMITH-BURKE: As early

-

as possible. )
® L \' ;
Reading and writing are the flip

. .

writers and authors in their own right, they .‘\;
understand what it means to read 'or have other \

. : * . !
people read their writing. I think that this
older back-to-basics program that separated

reading and writing. We need to bring writing

back into reading programs. Writing particularly

students read, 'write about their reading,

-

emphasizing and evaluating what they read, they

are forced to develop higher level thinking ‘ ?

A

o8 ‘
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- ’ skills. “We're fortunate in some ways that the °
‘ .2 National Assessment ‘of Educational Project ’
3 « Progress actually used writren essays to test
: 4 reeding comprehension. These tests showed how
g 5 poor the higher level reading and thinking
' 6 ‘ .scores of students really were. Ano“ivthink
.7 that this ties into my suggestion about trying
ﬁi to foster the deyeiobmentyof neW'ways of _ .
y 9 assessing these higher leéel skills in reading f
. 10 Comprehension and'writing. e )
| SERN B ) ~ JAY SOMMER: . We can také one more
12 | minute, if there 1is soneone who'wangs/to conmentﬁ'
‘ I ‘ - /A( .
. 13 If there is no one -- Yes, sir? - o .
‘. . ‘ A | . i e
, 0 , BILLY R. REAGAN: Very quickly.
g 15 ~ We 'spent untold amounts of resources, morey,
16 (  materials, on oullont'orograms. Am I, interpret- J
i 17 , ingloorrectéx whaf/you;re saying, thaoﬁthe
; 18 , deliverg system.o% these three prograns is self-
z . 19 contained'olassroom based, and they're not
g 20 .oriented toward pullout programs?
: o . MA}GARET SMITH-BURKE : Yes.
~ ”? ) BILLY' R. REAGAN~; Wh‘étn‘is your
f é3 opiﬁion on pullout programs —; seconqspart'of the
24 qnestion ——_atﬁthe/secondary'level?"And I'm
"’ 25 interpretrng yourwstatemenrs that there is a "
. q; | ' |
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need for teachers of reading, but as I under-

" stand what T believe you said is all .teachers

have a similar role in reading.

- : MARGARET SMITH-BURKE: Definitely,

] -

J . . -
in terms of the secondary level, the Kalispell -

program was designed to train classroom: teachers
and to help them see, in fact, “that they can.

actually improve the learning of the subject -

. matter through reading, writing, discuss’ion, and

study techniques. It's a very hard thing to
change, namely, the attitude that those skill

}essons'may take up "valuable time" from teach-

a o

ing content. The learning does proceed more

slowly in the beginning, but in the end the -

stddents‘léarn more because they are actively

7

engaged in learning the ;\fject matter material
through reading, writing, and study projects.

. JAY SOMMER: Thank you.

[ R

EMERAL A. CROSBY: I hate to take

a minute off, and I don't know whether I heard
‘ !
: 9 .
the same .thing or not, but listening to what our

)

superintendent has said, it looks to me as though

we're going to have to either guit .teaching or

*

guit preparing socia} study teachers or history

2

.pegchérs or whatever and'start teaching or’

el 0

8&{ | ' | o~
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<£Tw/yriting by using this as a means of teaching,

. ' ' 84

training people that they are teaching reading;

-

so that there is whatever happens to the end.
I‘m‘QOping that -- I saw some beﬂBtifui prog;éms
yesterday that have beenlipcorpofatZévhere
within the district, but I think we're éoing to
have to'gét«away from the social studies and
teéch :egdingj because if you cén't read you're-
not going to learn that anyway, and I'm hoping
that someth.Qe Qill. ddress oursélves to that.

Thank ou.

JAY .SOMMER: Thank you very much.

We will resume our hearing at a

quarter to eleven.
. ’

(K ‘brief recess was
taken.) \
°  JAY SOMMER: Margaret, we want

to thank you very much for such an inspiring

presentatior.”

-

We still will be taking régistra-

tion until 11:30 for the last session of the

¢
y v

day, for the five-minute presentations. At

11:30 we will close that registration part.

Our next speaker' is Mr. Dona.d

Gravés, Director.of Writing Précess Laboratory,

-

4 oy

L3 “A‘. LY
8y

Y SN
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Schood of ,Education, University of New Hampshire,

4
A

Durham. '
9

Mr . *Graves.

'DONALD GRAVES: Thank you,

Mr. Sommer. . 5&
. - - . N Az

I appreciate the eariy remarks
of Superintendent Mr. Reég&s, because I found
out that the quaiification for admission into
this room was no hair. I find that a numter of
ether distinéuished persons in -this audience --
our Chair}‘myself, Mr . Goidberg, persons from
Washington, and so os _- so that it's niee to
feel at home, when’hair has -been duly recognized;
(The audience responded

with lau@hter.f

Seriously, these prestigious

_hearings, truly, and I'm Very grateful to be

here with this Commission to speak about what
it is that children can do when they write.

.We 've already heawrd about the

”importance of reading-.and writing, ~s they relate

\

together. We've heard some marvelous examples

"of schools and how, through teamwork between

universities :and schools in different locations,

where it can be done, where excellence can be
- 7

r o
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perceived, both in testing and in gathering of

. 3 . )
data systematically and research.

L}

We have some marvelous examples

Y e -

on ‘the table today, but what I would like to

share, thié morning, 1is another case, another:®

;tory. A ;tory of research conductea'coopera—

tively with teachers in the state of New Hamp;hire'

in a very small community, Atkinson}tNew Hampshire.
In particular, I want to show what

it is that children can do when they write if we

let themQ‘

@,

S

Children want to write. They want
to write the first day they come to school. If

!
||
3

- ? i

you've ever had children at home it shouldn't - l.

surprise you. They write on the walls,‘they

k4

take their fingers and mark on moist window
panes, they write on sidewalks, dhey Write.>

everywhere. * Their marks say "I am."

Mark has just finished a draft

? ~

-]

about some chickens he has been raising. His
' ' Tty .
teacher, Mary Ellen, told me she asked him what L

he will do néext with his'piecés.

"Possibly get ‘it published, "

Mark said. "I might sit down aqd work *on it a

o

bit, turn it over and erase the things on the

i
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back and write some new stuf,f. Write new stuff

about chicks. I might take this piece and just
look through to see if it's chicks or ducks,
beéauSe'I héd to take some of John's ducks, too.
It even took more than an hour. I might change
soﬁe of i£ to ducks." ;

' ' Mark is six years'pld and 1is
léarniﬁg,to writes He is—also le;rniné to

think. He takes a subject, examines the facts,

<

suspends the. judgment, and keeps oOn writing

until'hé is satisfied. He hasvtﬁaﬁ sense Of
confidence.about wrlting, because in the first
week of school, his teacher let hih write angd.
kept on asking guestions, about his information
A

and what he was doing from September right on
thréugh May, when we recordeq what it was tﬁat
he said riggt here. |

| Before ;he year was dut,'the
children iﬁ Mark's first grade classroom comppsé&
1300 five- to six-page booklets, with 450 of -

/ , .

the;e being published in hard coﬁér for the
other children in the room and the schoql.

»

Half revised their work; a fifth

a

of the children used gqguotation marks aqcurately

in the first grade. That's because they got
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them when they needed themﬂ"Most of the time,

- we're'scratching kids where they don't itch.

Or, here again, we have a whole series of

. quotation mark exerciscs, and they kecep £illing

-

them in and fillihg'thcm in; and then when they .

write they don't use them, do they? Small

‘wonder. They dldn t need them

Now, this iqformatiqn that I'm

sharing @is a byproduct of our study up in New

‘Hampshire, the study funded by the National

Tnstitute of Education, who made it possible

.

<
v

two years to record the details of what children

~dn when they write.

This was not an experimental

'study. Rather, it_was-a detailed study of how
. ﬁ ) - .

.
writers develop. As fast as we gathered the
information, we shared it with the teachers, and

/ o
thes teachers used what made sense to them.

Because the teacher used thisfnew

1nformatlon to help the chlldren as writers, we

‘found out more of what chlldren dld when they

wrote.

Children improve so rapidly that,

before the study was completed, more than 2,000

"

SR
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visitors obsérved the teachers and children at

~

work. 1 don'tfreCOmmend that again. The demand

for- the story of these children and teachers

3

didn't stop. Twenty-five articles in profes-

sional journals and three books; covers on Time,

Bsychology Today, Better Homes and Gardens, and
Fémily Circle;_aslweli as eighty-four workshops
in schools ftom the. Bronx to Vermont, thirty~-
seven'universities in thé U.S. and abroad give

some respéct to the travels of our data from

. this 400-pupil elementary building, built in

1789 in Atkinson, New® Hampshire.

What did we find? What did we

‘do? Three researchers looked in five classrooms

‘for two years, following data, following sixteen

children and their classmates for that length of

.time. 'The”reéearch task was to be present when

the children wrote and to recofd and describe

and identify what it was that they did when they

We gathered the facts about what'
children did by hand-recorded obsexvations,
9 ° [

extensive video recordings,_interviews,‘and
' : i ‘. LI . ' ;- ¢

analyses of everything that was Xeroxed that

they wrote for two years.

%

S VR —
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\\Jchildfen made when they wrote.

90
Well, why did}we do it? Why Qould
anypody‘want to épend;that amount Qf‘time? I'm
still asking £hat=question ahoyt it. We ﬁave'
‘wall-to-wall datq.. It would only be mixed emo-
tions if theuplace were to burn, wére'ali-thé

7 . A ¢
‘data removed, It would erase twenty years of -

guilt frdm;ﬁffback for all the data that are yet
We did the study simply becayse

children havé-notJbeen observed while~£hey were

.writing. There's all kinds of'speculaﬁiOn that

o ‘v

have gone on about what they actually do when
they write. You see, most research i's retro-
[ - ’ - . g 4

3

spective. Yop;take,the»tape;fyou look at it and

say, "Gee, I wOnd¢t~what he was doing when he

. _ ‘ C
was writing." . a . o 14
. . ¢
E

No, we needed to be present,fo

recofd in detail preqfsely what was goirng on so’

thét.we,ﬁight,findtguﬁ what kinds'of decisions

-3

N
~
N,
AN
N
AN

.

:Bﬁﬁ,.ydh kngw,‘teaching éatternsy
havé\ﬁpllowed résearcﬁébaﬁ£;rns. That's,right;
‘Most of\the reséérch on'childqen ﬁas also been

N . .
retrQspectiVe as wéli as teach%ng; Most teach-+
lné of.writinéiétill is the red-lined first draft.

¢
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You pass it back and was it any wonder as taq:

3
’

‘Most of us have been

Kl

what. would help t%&t way.

throuéﬁ, if you will, the red-line first draft

before we even know what our subject was., -y

before we even knew what; the right information
was on the piece. ‘ ~ , ¢

No, we need to teach in draft,

o

in the midst of the jungle, if you will. - From

=3

the'timeothe'perepn begins to choose the .topic, °

“ through that early draft, asking tougﬁ quaFtions

.about the -information that needs to be read to

Y

1 o ' )

go into the draft, and then asking further

2 ' *

questions until- the: person moves into the par- "

ticulars of language and sentence constnfctiod

he needs in a finalidraft. o

-
-

We need research that shows just

r ot

how writers can be helped during the process,*®

f
{

¥

i -

. ) . : . !'t 9
.+ This 1is whﬁ'wefwent @nto;those

n

not- when it'é‘all.fihishedi'}

P
~ ,‘

rnooms and spent as much’ tmme as we,dld We

wanted to put some labels on thatftangled

4 ¢
jungle, we wanted to make sense O that jungle

by showang what the process 1s, and why the cllmb

b4 4

w

of these rematke beyond'and the mu51cgplay1pg,

1

. i . .. e
The, childreh wilk be proud that their remarks

’J-
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~ Jjust phaﬁf .

- are so reflective. . .

But, more i@pomté;tlyﬁ we wanted
ﬁto aid teachers, to give more tiﬁely‘hélp in ali
:stages Qf t@e.wriﬁing process. And thé_Atkinson;-
teachers where Qe were ga}héf;d today.will,giye‘

.
o

-

S _ »
: We hoped that our mapping

-éXpedition would also help the whble.aréaAof-

. rs . T i
publication. .Just as this was mentioned earlier,.

the tremendous need in the aréalof'pﬁplication‘

14 . .

. e % ‘ A . > )
of textbooks ifi the®area of reading, we have
thé sdme need in Mri?iﬁg:

“
-

N . . " c
In our analyses. two years ago O

B 4

-

writing textbooks, one percent of langtage arts

in textboodks deais.wiﬁh the* teaching &6f writing

T

4in draft. _Now, thaﬁ“s the teacher remarks. The

actual materials

bf the students don't provide -

) for“it at all. So we have mgstly, ife- you will,

« a two-day assignment. -.When an assignment is

-

givenh itﬂs taken hbmé, bgought Eéck the next .

"~ day, it's corrected, teacher passes it baek the
next day, the children take out all of the red
marks ahd fix it up and{shortly leéve on.the.

, A g

course, ahq'baﬁk it comes. That's all. They

~

-

" just .changed what was"pointed out as wrong. End
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They don't learn to use information

of writing.

‘and peel~a&ay the layers, finding out: what it .
means to‘kﬁowj in éhort, to think.

~

- s . &
Professor Smith-Burke was mention-° \

-
P .

ing the results of the National Edhcational‘
Assessment from that very important.document

- .

that all of us should read, Reading, Thinking

and.Writing, and®what's the.méin problem that - *-
we have in:educéﬁion?'tThrnking. We know ‘that.

-
&

beyond" third gfade, that score i,s dropped, the

area of reading; but they'do writindg as well,

. .

because the.thinKing has been removed from the

‘ s

process. o : . : R

»

.
'

3

"ing. and teachers challengingfkids in relatiop to

-

.

o ‘ . s
what- it is that they're putting down on: paper.
Wouldr't it be fine if we found that six-year-

“« T o /
olds can- choose topics on their own, :rehearse”

.

information, rewrite, Tréad what they've written &
B » 4' : N o .

‘and remarks} they can read work on several pieces

simultaneously. The writing process‘involves .

writing; it involves a high levelr of critical -
’ R _ S _ T
reading from six on; it involves accessing

- . S T e A .o

information, spelling, handwraiting, the whole
L - . I /
series of processe$. . , 7. . . '

» T c

P i L N

.'And drafting gets back intoew think-

a




e gbw rau

771002

BAYZRNE "N.D,

kD CO

e

4.
15

16

17.

19

,20

21

23
2

25

2

,‘fourth

2

@

" you write,

One of the things that was very

A

r - ) e

o

‘helpful in'this‘study}was to‘find out Just.what .

"goes on

.

2

”in_yritingz

And one of the things

: What are all the subprocceds involved

that we were

<«

v

L4 .

looking for‘was*tO'get Lh'a Sense'ofvsome of the
order of development that,writers go throUgh‘

from flrst grade all the way up through the

-Remember, now, we're looklng to get a

8" “ : [ . - \

B

[N

seven,

in

parehtrrevising his --

map of six,
’ & .
a sense,’

And we did find themy,

to use a page, and then

vt

K3

eight and nine~year-olds,

4 . " -
tempqrarily abandon conventions,

of” neatness and spelllng,

to rev1se you have to mark up the paper.

. ¥ oo

-

in revision --

when:these .sequences are developed.

N

We ‘saw how children lé&arh

- think of this =-

the conventions’

because when you‘have

~

Lan a

if we insist on neatness.

°

" , As the kids say in the state.of

a3

You can't #et there from here.

You can t

‘Maine:
do it.: And 1t s .a blgger barrler than we realiz
t9-change“that. . ~\' A ; . et

. .
. A

" cant changes in this way.

o

can sit down,

to be the draft,

T
.

LY

4

e&

. We observed writers make signifi-

_HqW'many of you,. when

Rt

think':

first and final,

fThis_ie going

[}

“no changes




0%0s2

3
&
u
z
z
)
>
<
L4
°
J
‘o
~
4
L
M
-~

. FOoRMe 740

.o

-

-

-

17.

18

19

20°

21

22

’
'

&

e P i : 95

L] .
t . . Iy .

.c . " . v , . ) . .
, nécessary? We pray ‘for that, don''t we?

- '

- ‘WelL, when kids staft.td writé(
~they think the same thing.’ This is going to be =
0 . . ‘ , 1y . * . - . .
it,  We see them take out their pencil and rub

. o ! / ' . )
the draft.. It's . . .
jcrossing-the Continental Divide, when

o .

out. This fis going to be

-tHisLdrafﬁ'

o

writers start to line out. This says
L + C A
is temporary, Very . . .

@nd, in fact, this is a

- 3

”.'impbrtanéﬂarea Bf queldpment~ NOW,_ggr'kids, =
'wheh ﬁheyiseé'wﬁgﬁfhg é; elay}'wheplWhey,sée‘the.’\?
draf£ ié'temp;rary,-When ;hey’sée.th%%need'for N

m{ morg ;eading ia;ordea_tb deal with the;inférﬁa—

N

-

[ N .- . .
we £find very important

¢

tion that's in their text .

1

changes going dn that, in fact, will have major
= _ . ‘
“import in the area'of reading. , |

Wheén writers revise, they'we into

some of the hiéheSt‘formS of reading that we-," .
a , . ¢ T

_khnow. There's a lot of reading invwrgﬁingh if

kids have & chance to draft. If kids have a
. T s . : . 0 . . » 3
chance to draft. - , . ' '

-~ 5

a Now, fteachers-took-our information
‘about- the children and used it to confer with

’

-

them at'alf\stages:of the J%iting ?focess. We

) . /J . ’ ‘ . . .- ’ ’ * . *
heard before about the. three important examples#¥

of good cooperation between schools, universities,

- . . X

o
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 children to help them‘to\dgaft., You ‘couldn't

N

© - - A -

<

5§

o . | S . N
and work -- which were just mentioned by |

"Professor Smi(thufke 7%’wé;heard about reading,

¢ (.
ot ' - ' ._"

-

sbeakingJ listening, and w;itiﬁgosimuitaheously.
This ‘is prec}sel§ wﬁat-hés'occurredcin.éhese

v

 €éll,wheré reading, sbeakinéj.listeéing, gnd {

 writing béganeﬁr-endea: In fadtu'someEiAes‘ .
donferring with thé:wri£ing pfecefﬁas noreé’
rgadinélthan wriﬁ%ngv&r mor; sééakiég: -In;fadtf'

« *

the greatest progress occurred with the writing
. ‘ 14

o » ) — . ’ A Y

whén. the children spoke more thah the teacher

-~ - *

) L - - . _ SRR

-did.» Why?. Becausg the teacher set up thé,dréﬁt

_in'such'a“way ﬁhag»it.was the writer's féSponsi—.'
. T S~ : [y § ' [N

-
1 ~

_biFity to teach the ﬁéaqher about wnag?thg

.
N N C e
~ A
Lo .
. iy
N - ®

- - -

wfi@ér'knew;
; ‘ A; Afchibald MécLéiSH’s%;§“;§a_k<//
’ - o ' - '
~elegaqt1y in his writiﬁg,'it's yeryjﬁifferent',;
y o . R
_tﬁan'¥n'ﬁy teaching of literaturg.y,Teagﬁiﬁéﬁdf
4 N I y

: v , . . : R
literature I know,-my:sub]ect.' I,know. the

5 U’ ' ‘
"Afnerican publid,and Ifexpect my student$,to‘know
certain thingg about . that ﬁoemc 'But-whéﬁ one co

does a writing course, it's up to themtﬁh teach

me about what they know, and it's up to me to
o ’ . G ’

0 9

help them to'dokit;'that's what writing is. But/,

if it's for yod to .guess What»ité%s, then I will -
, . . Lk A P ;
. a ; ) N - / v

- A < 0 :
4 : . .
W oy
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. s , : - , . |
“ . hold you responsible'for,it. K ‘ 3
‘ -2 ' R Things don't happen. ~'We gather ' y
X 3 . <»data in sequemces; yoq-know.' Weofopnd'all ab@uf
2 .‘« . . . A : . = T :
: 4 stages from speech, writing; we ‘found opt .
’ B} ‘ . . . . . .s - . . T . .' T
IO S 5 || differeht hierarchies for reading skills were - 3
o A | involyedl We found odt,howmkids learned‘toagse' - .
. [3 : L : I .
L A | “the pdge, and'we found oht'ho@'they learned to
>\; o 8 . use - the process. ' o . - ’
N ; ~ For example, a first grader
* ) Jo | . starting to write will write -in this way, and,
- a ot . . .. . ' ‘.v" | A ' : ! \
. n || using the'proces%, comes into the room and'says,, .
o Ll - . - . . : . ' z ) "‘ .
. = ' ) o . o ) . .
12 || "What do I write today? ,What do I write.tqday? ‘
- I ™3 "1 write about a weddingfw "The child sits. down;, “‘.‘
- ‘ . . B ¢ ' ' o x ’ ) ' . ( v .&' -
SR 14 | draws a woman in-a gown; and within three :
* [] . . ',, ‘ - . ) -~ B ‘ : ;.
15 i~ minutes he"s written a .text, and thefpiece is.
' 16 |- ',_done., In fact, as the child 1scoompos1ng”the
f'; v ! 2y ;last two words, the Chlld is already thlnklng
O EEEEERT: T of the next thlng the chlld 1s 901ng to do.
g . '.cr‘_ i .,". N X T‘\
Jo R 1 s T .Two years;later. _Two years later, ’
b R : oo ' \_ .‘,.. ‘ . . : ]
‘:J‘/i 4 C ’-‘J", ot . t é ‘
& SRR O | e thls same wrlter w1lL dlscover a toplc on a webk- A
: : C p&:n,;;’ . ‘
S o1 | - 'end, spend Monday through Wednesday talklng aégut ,,?
S ‘ ' 22}. ‘f‘it/ 3rscussing it, read;ng about 1t, and for the }w'
‘ ' 23 v hext‘three weeks, on a self-directed basis,‘will P
enz N _ " | - . R
. ) . . S : . - L K
M;.‘ sustain the piece through eight drafts, because
~ , . . e e L
" ' . ' 25‘ _the writer has learned how? to use: the Progess,- -
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1 *  .and questi'ons have been askeé of that writer that:
2 Willjhefp him through that, . C e
’ . N S ' . EE
3. : * This should not surprise€ us. This
4 _ is what kids can do if they're challe nged in .
5 .'relation to what théy Krow. It's terribly -
6 imp0rtaht,‘ahd it's up_to'the teacher® to help .
7 that child. Well we know, and it can be done.
8 » Yes, we found seouences. But you
’ e T - ) » ) LN VL
9 knows~~- and please bear with me’ on this -- ras
15 time went on, .as time ‘weht on, the seguences ,
. .’. - - . ) . . ' . . \ . N o
,on - started to break. That's right. The ifguéhces
v . K o . . ,~A o [ ’ . o ‘ '
12 started to_bréak. In‘ﬁabt,°we Tound thwt the ,
.13 dlfferences in.the children outwelghed the ’ ‘
' S T . . ) ) . - ' : * T
14 similarities. : ST v
. PR oL A 'iul' L e
15 And at first this- was very up-
16 setting-uﬂtii we'rea1r7ed'that this was exactly
: A
17 1muwhat researchers ougbt to be. d01ng‘° When I‘m
18 teachlng a youngster and(p/read where research
q . . 9.
19 “says I ought‘to do this, thisMand,this, anduthe
Al y//ngster seaté€d there Tmay . not, flt that, pattern,
4 _'Q N ‘./ .
24 Qay be .at the other end of the tall somewhere
jll \ 5 . @ N "\ .
Lo ., or may brlng\somethlwg entlrely dlfferent to the
P g:{-v" v“ ° B L N .
. /'Q3i page;- Yes,'the research ‘that we were do;ng ,
o . (L)
P helped teachers to. ;ee the- dlfferences and the
Ty .\. ' 6. . "
25 . 'rlghtness, and that 1s,pre01sely what - the teachers
h - . y Yo . ' }
N . o 1()L’ | G . P B
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| : . . ) | D : ‘ ; ol
| : : | - . : . : C . IR L
£ oo were doing ‘at the research site where we were.. o
' ‘ _ 2’ e Well, what does this mean? “What
. N 3 . . . : l ) 4 'y . _ . / * ‘
- . L is needed? You know, the National Institute of. ;
- ° ' . . ~ . ) . ~ . . . . ' ,. ) X‘ ) . " ] l . ,.l
. » .4 “Education has beén fuﬁding this type of research '
0 . - st ot : . ' . ' . . :
’ . . . \ L ' -
\ 5 since 1977. We're just PBeginning to £find out
) ’ i " ) . \j b B ' hd K . L .- . ; v
, 6 1l . "what children can do-with the Tright process. . i
" // -7 ) L - K e - : o ‘o
P 7 Based on- these earlier findings, we have somé
. ~ : . o " .
8 1l - inkling of how, to hélp'themﬂ But on this -
> - . - r . . e N . 5’
¢ \ . - I’n" ‘. .'_ .. ‘ N ' '
oy 9 . .- Irewis-and-Clark expedition, we're now barely. L
' & . : ) ' s ) . , . '
] IR 10 fifty‘miles‘west‘of”St.,LOuis;'we'fe just-getting
. 11 started. We're Jjust be inning to find out what
_ peg g _
¥ 12 - ‘writers can do. ‘ . ~?
, ' C i3 i ‘ ’ . Well . 'what, then;»'is needed? We
: ' Sogta need more research gathered in schodls sqg there [
1 % . )' 'I » . ) . 'Y . . 1 N
"o . , : - 4, o : . . ot :
’ Lo t18 - «is a gufficient period of time to report what : i
N ' - . / " : ‘ e , : ’
e L, | children!s papéerns of development really ire.
o v . 17 . And- although /not/every study can have immediate E’
: ~ - ) B ‘b v " ) .\' . . ‘_, “‘ &
5 18 effect on studentd_mich,more of our resear¢ch - " !
s . . ) : . \w\ - L e
3 - 191 ¢ .fdeeds to be done in school sites, and we need! - ! °
o v * ) "y ". - . T A o - ‘
¢ = - . . . e L. . . 2
3 20 . to leave school sites .bétter than we found them. o
: _ - . . . . : ' ‘ i
N . . . <@ . - - . . :
'% 21 ; - And it can be done.
e .o i - o ' Translation @f research into
2. ~ actual placetinﬂpfact;cc‘haSJtakQQ\?uch.tpo long: ‘
) 24 in the past. "That's because of the way in which o
'. e 2 | =~ we, gathered ‘the information and thé, arcane
\ . . . A T *
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" .language that we used tgfreport it. -
A i ...” -,

. . i

-

. -lOO v

0

. o
.

notiﬁo be read.
Now we»ﬁ%ed'to discover what, in

?

. ) Al
research, is written
1 . . R F
‘.°‘ T a

’ —

factL,%hE/;esearch can do in a school setting. ¥

c e

-

-

a

.
. \

Basic researchers need to know more gbout teach-

ing, and teachers need to know, more about'baﬁic

research. The future fundiné oughtltougonsideng

v
-, .

means by which the reéearch will relate to the-

research site much‘more clearly than in past

- . - * . @ ) ' ' . ¢

‘times. | : -7 . ' o a
+ » . i

- I have a few recommendations ‘that

v

I'd like to mention HerL as to what I feel is
v . NN . J' . ‘ . .8
negded futurewise. , The aref@, the work site, -
writing, research, andjléhguage.

Fiist,\%e need to conduct more

¢

v ‘ gy ' P : :
research in schools over ‘a sufficient length of

. . : i " : ’ . . .
time for. more detailed work in how writers make

]

decisions ,in the midst of writing.. Consider the
. 4 ¢ . » : N o N ' - "‘
‘ N . . . . .

use®of satellite,classrooms where preliminary

< [ . L

findings can be quickyy replicated and triedfput.

Secondly; conduct more basic’
classroom researchrﬁgcoﬁhended by °

’ . 8 ' ‘, . ) X . 4
Professor Smith-Burke in writing in urban.sites

{ 1 -~

with different language and ethnic backgrounds.

Ty

Most of the-

¢

-
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o .. » - )-; - ’ ° h
patterns, the ways inlwbichfteachers'relate to . o

the Yecord, to know spééifically.what kinds of

[y
.

: . : . N . . . . . ! a .
+..conferences have effects on helping writers to

sustain drafts and do thinking in drafts -over’
> )

Y ! v, ) o< o ' w
time. " We need to conduct much more research

- e

than we have on the %elat;onsbip of réadth and

- - | L b .' * s " : .
writing, much more. We are just beginnihg to

- PR

éet‘started on that,ffont. Language and thihk—‘

ing. bases underlying the processes of each need

to be studied. The teachers may see how the two

can be used together.
- .
.. ' ~ We.need to encourage more collab-

-

orative reseaxch between teachers-and writers.

. . . ’ N

'\‘We need. to conduct more research on the actual.

oy ‘\ - o - . . *

*redding and writing of tcachers. We're just
A ‘ ] : . 4

beginning to help teachers with their owrn

writing. ' This makes a difference.
Voo Co ‘"The téachers in this study were
writing themselves and sharing their writing

+

'with each other, and they wrote with the children.

..

It makes a differénqe.

J

JAY SOMMER: . Mr. Graves, our time

is. up. .
DONALD GRAVES: The last one here’,

just looking on it. In the past,. we focused on

¢

| 10 |
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14

children's errors._  For this.reason we've
. . R . - )

.

r;gfeatly ﬁndérestimated'children's ;ability to

wriEe adddﬁo think. They'have perspectives.
aboht what they‘ré'hoing that ‘'we miss from day'

' 0 ~ -
to' day because we don't let them speak.

. .

: . . .

R Listen to an eight-year-old's

pefcept#ohﬁof'%rifinqu "The more-you do write,’
- . N . M *

-
o T e N ]

the harder’ it is.to write, becaudge you're grow-

ing.oldeg and doing harder things. And when you

‘do harder things,® the writing gets. hard." '

»*
A B

- «

. , AN
Théy want to ‘be thallenged:
. .

4 4

Our job involves @esearch and teaching to make

poSsible;the éxcellencc they m;y waﬁ; evéﬁ moré’
thén we a%. | o B L
Thank you.: | . o ; .
-~ (Thecaud;epce respohded
- with applause.) ‘
JAY SOMMER: Tha;k ypu very mudh.
— ‘ Members of the committee, we will
‘ g 4 « . ' -

_have to be a bit more -cognizant of the, €imé

4

N Fy )
element, because -- please, we‘areuready,for

¢ t - o~

gquestions now. .
- ! " M .a 2"

A\ -

. ' YVONNE LARSEN: Dr. Graves, your

-
.

research seems ‘to delve into the elementary . -

-

: o £ . lo2 /-

tﬁh}ldrgn want tafdo;harder things.

Theyj want. to think.

SR
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T level. Haye- you dbne anything in the secondary” L

L4 / * . - ' e - )

2 | . -level? .i ‘ f~ AR . T .

. - L4 ) .
3. - | " . DONALD GRAVES:' Not systematig .-'°  °*~
. \ . ) V . - . ,‘~ -
41" - research, but I do a 1ldt of Work in ‘sectafiadn_. "
) * ‘{ > et . " > a K

5,Qﬂ / schools\ and ch?rch_subsidiayies also. TS .o

6 . ‘/,YVONﬁE'LARSEN; Well, our class . .

7 schedule has chadged cpnside\ably. "It used Eb"'. ’

-8 be five $ubjects and three $tydy halls and what- - A

9 i ever, and‘nGW»we have the long r‘cléss’peniodé

10 . and not the controlXled type of 'study halls. I
LY o, b ) s
LR | wonder if;there's;any research that shows that L
N : ‘ N :
12 | that real-ly wap a constructive part of our . R
13 ' edgcgtiOn; in"which students weré in a controlled - -
s ‘.,-7 ' ' [ . \‘\‘ Tl
14 | . setting and not home earlier to see General’ g 0
- . ' . . . ‘ L A\ 7 ' . .b
215 || Hospital and things like that. A . . -
- . ':. .‘ ‘ '/-‘/,—/ S v
. - ) CT ‘ . . B ! 'S
16 | A ', DONAED GRAVES: I wish I could’ - .

. L L ‘ ‘ : coe
RV EE Cite~resear€ﬁ from that front, I'm sorry, but’ .

.. /v/ : . . : \ ;

b X /»/ . . ‘\ . \{ .
.18 . _IT~Cannot.' I honestly don't know the answer’ to .
B 7 ’ ) 3 ° - . .- : ’ i
~19 - that question from a research staridpoint. ) , f '

- . ) ; ¢ . c}' e
o - YVONNE LARSEN: It would be
1 S o | At

2 " interesting-to know. a N . ,;

. [ ) RERTNNEN v
22 — | DONALD GRAVES: Yes, it wodld. o
23 ¢ 'One.oﬁ the things that' I did have time' to geph' - <
ot ~ " into is. time studies: prediselyahbw tih@ is used -’

- ‘ T - . PO t..‘?':“ -

25 in the area of writing, apnpd how, in fact --

. % R . “ . : - R i ‘ s . .

. st . Tuy 3 . e .
KA ” ‘. N 9 ' - .‘; ey . "‘ﬂ l ) ‘
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althoﬁgﬁ my remarks would be for e eie@eﬁtary‘

\ w .Y
- levél --, we do need to look much more inm -terms
*‘“’... \A/- N . E 'J. . ' ‘ *
"e of how time is used, like the Jergen study that.
was cited earlder. L ‘ . ~
A N YVONNE LARSEN:- .If you look at ,

the format om how a test is-given, insomuch as .
. .o . . ' e R o
how many are multiple choice rather than --
‘ A DONALD GRAVES: Yes, I have. . I
X ) ' :

"did a~stud§ éqf the Ford qunéation and found

‘6u£%ﬁhat‘most stuff is lined upoto circle, 1ine,

updgrliﬁé, draw a ;lﬁe to;'withouﬁ‘éﬁy writing;‘
] - .

ahd as Dbick was showihg his data, fhat'aé

publiéherﬁmsiéied on the backgrouné -~ this was

- -

in '79, we lose our. shix if you quit writing

* that because, it .takes more work- respond. We

-

¢ S~
A .

can't get them in. That's one of the places -
where it was mentioned earlier. We need :to

demandlmorenopportdhity for out‘kids to write

and to do graqeful writing and thinking in
relation to actual readiﬁg of text and,on

projects.

[ EMERAL A. CROSBY: Quick one.

I dgp't,know whether the first one is a gquestion

're sﬁill talk—

Sr Bot, but it looks as -though we

N i

ing a lot more about teacher. educatioh and

o

I~

7
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RN teacher tgéining. : i
. ' 2 1 . 'D_QNALDG GRAVES: Yes, we are.
3 |- f‘ i EMERAT A.‘C;OSBY: fnd I'm N
4 wondering if, as the firs£ part,we';e tal#ing ?
‘ 5 abéut'now a,new grade;of teachér,Athat &efre é
) ¥ 6 ‘talkiny about now retféini;g our teachers to, o A
, 7 teéchAreadiqg'and Writing and éverything ;ight
: " 8 fnitially. B
; 9 I DONALD GRAVES: Yes, we are talk-
10‘_ | ipg.about more work for teachers. Although,r
1 when we went to the research site, We'éid not . |
A N _ o
12 |k - work and .do in—sgrvice work wi}h thosejﬁiiéhe;s.
13 We do this extensively, and it'gé;Zns, if ;;um o
14 . will, iwith the teachers' own writing; that is,
‘ _ . : . : |
15 taking a person through the procéss; workihg' .
, A e Y |
16 with the process over time, and also getting
o . ¢ . {
; 17 /finto the geaching of writing§:>We dq intensive
; 18 || ; two-week wérk in séhool systems at thé university
z 19 i aﬁd;'above all; as part of this, we sho& what we
§ 20 E« mean &ith kids. Wé need far more demonstrétion
é : a1 |l y with this of what we mean and less télk about
g . 2 \?wpﬁf it is that we're dding;' We need to go into ,h;
Ss . : : . .
23 the amphitheater and show what we' mean abo@t this hi
 ‘ 24 sufgery insﬁéad of Ealking,italging, télking like |
‘ %5 I'm doing right now. I wish I could shdw what I
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1 meant with kids. \ /)_ . /
oo » o
2 |- : EMERAL Av:CRDéBY: T guess I have
p ; i | et
. 3 'Ong.ofhé£ one, becausd ?}{/three of you --"and I
L4 . don't knOW'wbetherwipé/gtﬁeipthree agé“g;ing £o
‘ 5 'men‘tion_:‘— you kec/g t.alking about taking thirlxgjs _
6 int? the school, do;ng research in thérgehodl!
7 And, I'm wonderiné, gré_we-éayingfthat thé
8 school should be more involved in'tﬁisfreé;argb
NG9 " or &heﬁher thi.univé;sities aﬁd goll%géé'ggé:
10 . gSing to come in and do the rqse;réh with;the'
n ;ghools? {:;y
. V . 5 o . .
[ R . DONALD GRQVES;f It's'a"cooperative‘
‘ 13 véntUré."If we come in with this idea that we're
14 going to‘show you the glorie;‘;nd‘wonders oﬁl“ﬁ:
Hg things thgt you dén't kﬁow,,Qé sh5uld he ridaeﬁ
16 * out of to;n. tIn-fact, the éeachéf,.at~the gnh;
17 Qf‘£ﬁis stud§% is goingf@b.bé ;Sking‘fapymofe’
13; rese rch—sophggticateé questidnéza;d their kidé,
@ énd1€; could fo?mula£e.an’advaqééd'sﬁday.
20 Teéchérs know.ﬁﬁiﬁgs‘that"reSéarchers and o
'21 _Pﬁivégsity érdfessors‘neéd tdbkggw; and if we ’
C S . B ‘ °
29 l;vg long enngh: mayb? a'iiﬁtle.séﬁse will get
23" through to Qs. g i T S °°°
24 | SN ﬁut the prob%e& is that yeﬂre_cut 
25 ofua differeﬁt c;oth’f;om'schoqls}and.need_ﬁo
Y

. b
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A ) ’ o C i

spend much more,time there than we have. -But

there is help nceded from both university,and,

3
- ?

. . .
to encourage such practice, schools of educaticn.
. - . 4 . - !

+

v - L, . . ) *
The rewards-for most persons in the educationaly |

Py
— . [

depa;tment are npé fof being smarf in schooi,
bat raéherffor staying on campus..'$omethin§ -
needé'tb:be\éoﬁé ébout_that. -
| I s (Tﬁe aud¥ence réspomded"

. . )

with applause.?‘

JAY*SOMMER: Thank you very much.

'Mr.'GraQés, whén’I so‘rudeiy iﬁterrUpted yoﬁ,.q

ybu'may have wanted to make ohe more poin;'?—
and we are.stealing a little time from the (panel
ﬁ“\“_ ‘ e
that is crucial -- perhaps you can do it now.:
. ) » - - .
DONALD GRAVES: All right. Several

of thé reboﬁmeﬁddtioms that I -had were for .the
area’' of loéking'at'micrq§omputers."We need to

do.fhrfmore'work_thén we have in studying, on

>

‘an ethnograpliic literacy basis, on the effect

2, . e,
- . - : .
of microcomputers on the school Snd‘on their
[ S . . 4 .. .
work. Right now we're in truly a revolutionary

. LA

~age, nothing like the first iﬁtroduction of the.

alphabet or the int;odﬁction of the Guttq&?erg
o : v

press, but this thing is coming in willy-nilly;

[
everybody's buyipg computers and . just lepting’
. P o . - -
PR § P:

. oy

*
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©.23

" .pen that aren't géing tq;hélp

i - S A ]
rip, and you %now, we've data a%l/6§éftthe place.

-

w v : . . : . . .
And then we find_out-%?ter what the effects are.

: : . : . ' 5
We need help in doing systematic researgh onfthe

T

effect of micrpcomputers. I hdve no doubt but - ,

what it can do an awful lot for -the fearner and -,

it's so* easy to revise.' We¥can find out, for
n ’ o T

» L -
°

example, recordings of what kinds of decisions

a8 .

~_the hriter'mﬁkes in the midst of doing the writing

f

. with sthe computer. We havega.reddrd, then™ that ,
[ L 28 . e - e

we couldn't get any other way. «But w&'d better

<

ge;,énto'it'or a lo;fof;thiﬁgé'aré going to‘hap—

-. e - -

Wfiteig,
- . B W ‘ R :
~are going*to say“what did we spend all that money

fpr.. "
Y .. o e
: JAY SOMMER: Mr. Reagan‘'touched
[N i B \ o~

~on that substadtially yestegaay‘in our briefing}

’

"Thank you yery much & ‘1/' |
- o DONALD GRAVES: ‘Thank you.’ .
. .~ JAY SOMMER: Our next speaker will

be Eileen*Lundy,'AssOdiaEe Prdfessor and Director,
Composition, Division of English, Classics and

- . -

Philosophy; Faculty Coordimator,‘Gifted and ,
Talented Pgégram for High SchodlrStudents, j
Mhiversity of Texas, San Antonioﬂb

. EILEEN LUNDY: Thank you, o

d

¢
A '

o 'WJ”IJ«

and people- .
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Mr. Speaker? Iﬂm,hgppy'to;be.here,f My heart

is poﬁhdingy"hot»from stage‘friéhtvnéarly as

v

-

much as from the excitemént of what is going on

4

here tqday;‘hl hope that what I say will appear .

to you as clearly as it does to me

o

-

, to be.in

" [ 4 -

complete concordance with what has b en going .-
. . ' o

‘on_already and the-talks'of our ..three \speakers 1

N - .

s e . _
- and in the Questions and answers that have fol-

,

lowed. ,'; » : S f_"-'_@ ]
’ , . _AI‘H like to &ffer from my owh
o . ~ . . A ' '

%xperiehce‘éome-ideas and observations, some
e . . a . o B

pephagsj\éhat‘qave come from two

recognitions,

I3 -

L - fhatsﬂthat"l wear, from two offices that T h#ld,

¢ ’ o ﬁ $ . -

from two roles that I play.

*
’

©

- r

: . T a , -, .. ."=‘ . . -
e .~ One of my 'positions s director

- of the cqmposiﬂioh'program at the University of

’
2

Tex?ﬁ/gn San«Antonio. The'second is a member
. AL - st D .- ® . .
. . " . ' B . v - B
of the advisory committee oun writing for the

e o et

Texas,AsseSsﬁent of Basic Skills_that is quite

- . » .

- o . _
meiliar to all of yqu.in the audience and Fgﬂé,,

a number of us here in the semi-circle and the .

i . »

v

“flodr'of the‘room.‘

'\\\\;\v First of all, at UTSA in 1979

y o . g . v . .
there was -a policy reversal in the University

a -
. .

of Texas System. Up until that time, no ‘state’
, N o \ N o S

o S

L 114 .

.’,.f,
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. < Y : R
moneys were to.go to what is called remedial
. ® . . .

+ .. level courses at- the university and éollege

(e

_ leagues iq the Sﬁate'péint

PN

levels. fﬁ-1979, thanKs to the work™ of ;

% N [

‘Dr. James Kinneayy and a couple of other col-

:
v -

ed.out to the coprdi-

&

‘nating board and the regents that .there was an

ambigyity.in the state that could be interpreted

[

differently. it_was AQtérpfeted differently;

[} ; (

' moneys‘%éme our way. I was' asked to-come over

“to.design what

to English, Classics and Philosophy and begin

th glready.been termed a basic

EngliSﬂ!Course with .the university, to take over

‘the writing in laboratonies“just largé} than the

P

"closets ;h,the ‘building, and to’begin to revise 2

.

* ¢ ’ » . ! : . ' ! N
the freshman and sophomore English classes. Wha?

©

B ‘ ’ O )
~ a task! ©Luckily, I have _lots and lots of wonder-

4

N
3

ful help ‘on our staff, faculty, and We"refin

&

2chs§ contact with Dr, Kinneavy and some of the
Wi N : ; S
.other people in the University at Austin.

So here's what we did.* We tbok,

. ) e

firét'of_éIl, the basic English cqurse!and’we

. . ) S . gf -’.v w

said this is to be a writing course reading’

.and wtitin@ course. We will have it a writing
course that has-no text ‘except text is the writ-
_;ﬁg of the students.. At this moment, you have ’
: . e . -7

”

L

o B e
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- 111
‘heard several times .that what is

-

than the printed péée is"what the student brings

~ 1 N

. M /- R
tant, as.important as any of the structures of

. ~ the language. * The %}udbnt is using the ekper—

iences with which to bﬁildvawliaguaqe*iﬁa”iaﬂ
- . ‘ ) \ I .

.

[

communicate. ”,;/*“M/i . ) ®
) / . a : X .
. + So that what we did was to begin
with personal narrative writing with@é great
"deal .of diséussionh‘with:aﬁ emphasis on. the o

R T .o . : R
writing

4

gested, in draft aftér draft after draft with,
students, .so that we were wérking with.them,in.

.

'a basic English codrse process.

Our very. first fally we had
- ’ : . 65 o
eighteen sections. of basic English; we're now
dowh“to~abbut eight. We're not sure what's .

<
N . i * d

-t .
" causing that, but it ' may have some relatiohship
. to the éffects of the TABS test in‘the.éChobls

« of Texas. And I'll come to that later.
- s ,.( . . ‘

‘ Incorporated into the rest of

Y

our English program -- .I'm hurrying, so that I

“

dan get this all in, éo I'hope'tha£ Ivdon't:skip

K

‘ ‘ . . - , o
something so° that “ft's.unfair to you, "and 1if I

-

. it . .
- . .

do, please ask me in the later discussion.
. ‘ ﬂ‘- . o

t

i

more .important

o

grdéess, working as Dr. Gmaves has sugjé//‘

)

"to that page. ¥n writihg‘that is equally impor= ‘

~
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19
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§¢é§ts,_fill in the blanks; sﬁort, éhort, sh¢rpﬁ

4.

. . -4 toL X et . .
7.théy're iﬁ the}; g.?br area.‘:Bechuge in .
‘Intrgguétfén fOC€ ?lgiogy;l¥ntroductibn7£o

Psfchqiog;,‘Politiéé} Science aha Hisfory,ilSO,
200,.300 studéntéAére *n an auditoriuﬁ. - c N

! . So GUr‘firs%'ta;k x‘;qas'.to‘g-et,'-~ .Kj é.ﬁ
class sbze! down so_thaxlwriﬁipg é&uldgréenter
. * . E X ~ o . . - . ‘ he
the aéademi¢VVisibiliEy,‘ And we are now down i

, ; RV - , .

- to' twenty in our basiclEleish‘course, twenty-five

v we§@ é$seﬁtiallyA§imilaf /o the sophomoye -survey
- « ‘

. ‘ . .7?'..
. S SUL T e e Ty :
"~ the freshman /compasitidn- in. the' trfaditionmal :

- . e -
" o .\ I . 112 v,

<In the fféshman‘gndﬁsothmore
. © 3 . . v )

\ﬁgglish courses we have a fairl¥ traditional
\ * ) L -

&

.
-
N %

) Y, A ¥ : L . .
&rogram, which is fre'shman compositi:on, then

'S .

3y

!
‘WAFt we have are two humanities ,courses which L
" ’ ' o o ll
3
!

~ . .

of l@tefaturew . : e

’

A

Our humanities courges, hewever,: e

- » . -
- d N

o = K ST
‘were taught in auditoyiums somewhat "like this

' R 2 e e ' . :
So guess what“kind of.

-

to léOﬁsomeﬂstudents.

- ~

" tests were given to,these humanitjes students? . |

<“. *

J - v v v

‘. . B . . RN e e . L H
‘To the humanities. students, multiple choice - T
. * .t : e ' ) - C : 4o

»

-

- (S .

little answafé'go,tﬁat'ouf students wgul&f&gtebﬁe"

\

ULIWGhdér'howvlike'otﬁériprdgraﬁs}.
\ . . . LY 9

program, an
, i N

that may 7#?_ Writihg &topped until they may be . %

v

confronted with some. sort Of essay. tegt when’

&

I3 -
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N . 5 “ . - ‘ - 3 - :
¥ : . - ‘ . .
"', in our freshman -composition ~course, .that's as-
v'. N {:“ L ) | . . \ - o
_.farsas we've been able to pull it back. Bhg
from I50 to thirty is one we felt was a bit of

N - . . .
an accomplishment, so we're down to at least the

‘possibility of working with- students in writing

and it demands thémreductioh'of clkass size. - 5
3 . L R . A i
VN * : ' . ot .
. ’ What else are we doigfg? Where
are wé’ now? We're in -a transition period. I
. . - . . - . v R °

. have been working with the

LI !

instructors and said,

@
~

. ' - ) o™ ’ . * ' . .
I "@kay; 'Qny?of us .who take ourselves too
'%eriously,”we may get ih§qlm%d it too ﬁany.‘ .
sl€epless-nights ovetr this. Jqst:thiﬁk 6f what; -

<7

S o oL : : e . . .
- Adam said to Eve as they left the Garden: 'Don't

’ . . no ) A . . {

cry, dear, this is a transition period.'" :

e . . . !

¢ U (The audience responded

' o . ' | with laughter.)
ﬁ" . 1 : . i “ .
. ' " 'And so this is i;ndé,ed ’\Fﬂh“at ye're

i
)

. - 'in now, 'is a- transition period. . . o

’ . 4 ’

B

4

‘under the direction of errors at. the surface.

level, we are moving in our collegé classés --..
, - : ,

Let me backtrack. =+ . : o . ,

° \ -

3 o 3

errors at the surfacy level,
L ’ ) .

'heqvily_markea papers,

. . _
represented in
v e 2 g
te e .

assignment paper grade -,

L
A

& » ' L . - "‘ ." - - ('.

© LA

D .:-?'-~ '11‘,¢3

o

-

O

« All right. F:omAa‘gqﬁcthratioﬁ .

From ‘a concentration of directional .
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journals and summaries of jdurn§1 entries over- ¥

'-:whére the students could find out what they e« -

.' . . . . i A V ) . 1;14 N

progre551on, the two-day 3881gnment series that

Donald Graves spoke of is indeed very much a -

\ | '
part of the collegeuqﬂassrobm. ‘ é
r- ’ o Moving from that at the college :
. S . . ‘ . |

\ ’ i

-level to an emphasis on the writing process,

\ o !
\ . :
working with "students to perc%ive topics "they |

. R : N
1 X ' |
i

" care about, working with them (in the ‘course of

“ . . . \ < -~
. . . ' . - ¢

free writing -- brolific'wr;ti%g, as it has been

v.

caLiéd -- tp discover topic®, working with

oy - . oo . i

a period of time to diScover'the\t%pics: This **

: o " \ ' ..
is what we're cal¥ling bringing their experiences
into play in the classroom, turning 'the tradi-

"
\

tional research paper tacked onto Ehe.ehd of a

- \
‘ : ' . ) . S .

curse and being mainly the momentary learning
of formaiitjes.bf ;db}iggégphy,wfooﬁéotesf and
so,oh. fboﬁ'ﬁ‘ydw have to.loo£ up,‘ha;e tb.do
f%htvwhen you havé to go something?"Welf,

e e
L

transitioning.from,that,into a true spirit of
’ . I T ) s R CL
inquiry, to using why, to inquire, to.find out

5 -

-
. .

think}pfinavouﬂ‘what they .care about, find out

\

a t
2

whaE*theyacare'eﬁough abbut to spend the energy

.

to pursue the research topic.
s : ‘ ,
¢ - . Wt N o . "‘ ) &
- So for reading, discussion, 7.
) o < .
L] . -

v

e 2

=

\

-

[

. | Lo 11y

e

‘A
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the writing of the students be published

"that’the writing mové at some point in “the pub-

" in the colfege level.

115

[y

¢

4

responding, writing, revising, mkeceiving response,

revising and publishing. In most of our classes,

.

we suggést -- it's not done in all yet -- that

foxr one -

' anopherb for other classes. Letters to the

o . @ v.c "-' .
editor of various journals and publications,.

~

1fcatioﬁ. ;We find-that thé easiest reason to

a
[

. O -

give for teaching editing prbcedqreé'is that it

will go out to a publisher 'and, »therefore,

courtesy to the reader, clarification of mean-— -
N » . ’

) . .
meaning aré the real

©

ing, and the caring of

reasons for _editing. ¢

~

-~

~ #

. Secondly, we're moving from a

* : i'-. A ' . - C ) .
view of *"error is bad" to a“view of "error as = -

clue," to a linguistic logic that in some cases
. .“"' ) ) . .. .y P
needs to be replaced with a different linguistic

logic, in some cases needs to be understood by

-

‘the teacher so that that teacher can work then

: o e - . ,
with the student in a more realistic way, remov-

ing from the "teacher dnly as audience" to a

variety of real audiénces with classmates being

the prime\area audience and the writing workshop
. \\ . .

\\‘This leads into the workshop

N

L R VIV e
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’ atmosphére of the Wr}tiné qlassrooﬁ into a con-
centration. on the clarifying purpose in writing,.

. o ! > o ‘

and the understanding of thc,needs:of audiences.

&

We're moving from a'one—way—to—
Wribe orientation -- the fiVe—paragfaph theme,

the research paper ‘technique -- to writing to
‘the demands of various academic disciplines-for-

various real world situations. We are moving
to help students to write from their own -

experiences, bring their own experiences to play.

-
4

It's amazing hdw much interaction there is now "

in reader response criﬁiqism,~and the movemént
.is~tﬁere in literature with~usiﬁg those studenté;
responsesﬁto'liﬁeratdre anmuch Fhe same way as -
we were advocating uéing.their résponses’in

o e

writing. . N
Now, where do we go from, here?

‘What do we need._ at the college level? Wée neéd.
the same- things we've been hearing'that are

needed by the elementary teachers;/ We nééd the
retraining ‘of téachersj.we need the continﬁiﬁé,

recursive in-service programs.

R

"}Jusththe\othef day, we were doing"

a revision of.the'éyllabus that was very qu;ckly

3

updtbtogether‘and:the.revising'of our freshman
¥ | jf‘)

121

<

.
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‘ . ~and sophomore anllsh cla'sses.o And to do s‘é,
.,.; ¢ : | I Eiién't do it, I asked the teachers themselves
. 3 wo;king.iﬁ’these/varigus coqr%es\td take the
4 : sylla,bu.s‘td revise and to suggest ;:binﬁs that
3 j 5 aré‘v'er'y ;'-'ehevrally stated descriptians of the_ | f‘"
) R 6 a. >3\inten‘t‘_,of the ééurse. ‘ “ '
7 ‘ v \a'\ . And what happened was we didn't.
o 8 . do £oo badly on the basic English. Wéﬁdidr;'t‘
9 do too badly on 'tﬁe fréshmar;*composition,‘but
N "10 when we came to our other twd courses, whi.ch'ére
noll no ‘longer called ihﬁman.ities, but called c_ritical
| 12 » keading ar~1cni Writing IV and 1T, when we. got to
:‘ B thoé'e_, well, we opened. a;'Pandora';s box. B‘ec'ause
. 4] what it ;evealed te us’ was sofnethinq“funda;lrleﬁ\t:\at\\i~\\;,,,,w_'
- ' 15 ' to a nurﬁber o’f thing.s th;t have been sa.i:@ here
16 this morning. | . ‘
. f F 17 | : | I hesitate to Llsé'the word
3 18 : "philosophy," but I can't think of a bet‘ter one.
; 19 Wh‘vat came to rise in the .course of our discus-

) ; 20 o _sions were génerallﬁ; »t‘:JO majo’; plhilosophica-l_ .
‘29 - N | bases fcgt .wha_t p»eople think we're. doing when we )
© 29 - ‘teach aﬁd“l,ealrn about langnkuage,‘ teach and learn

\ 23 ‘ hbw‘tto re.ad.and write. : ' _
¢ . i Lo
.24 v _ One is that what we know and what
. 25 . we ‘come ;io know through ’realding' and writing is
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- for a-steacher to say, "Now here is what a

i o . : o
chance to write again.

"1 learn how

L e “"\\* . . ) 118 :

K } S .
outptgere, and-it's-objective,” @dnd we strain to
’ - ‘ '

gets to it, and~we- either get closer to it or we

remain farther from it.

[

Another one is that writing igs a
process of making meaning, not of approaching
; N » g

the, meaning that's out there. Now, I know that
‘ . B

that seems terribly abstract, but in the dis-

EN

arst

cussion of our instructofs.just this pasf week,

these two ideas. began to rise and the implica-

o

-tions are those that have béen stated about the

changes_in ,practice: , B

When we see writing as:Jjust 'a

I [y

‘way to report about soﬁethingvout there outside

2
~

us, then of course all we have to do is mimic~

‘rules, mimic already set forms,.learn how to,

k]

- - - -

‘persuasive paper looks,like. You do one."

3 C

.

The student hands it';n'and all"xhe'markings'say;

. e

A

'in'efféct, "Yes, ‘that's it; no, that's not it.

Tr&IaQaih.ﬁw Or maybe juét, "You just flOpped.M
On this one you dpn't-héve a

The process now is that

Ne— ’
.

' T
to learn and-thqt'myrwrltlng\nglps
. .

me not to just report what I think,;but to find
out whaﬁ'I think. And in thaﬁ}way, it is

<
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essentiél that we work with the process of . .
writing’continuously'because'we are heléing
- ! \ .

studeﬂts by asking qpem gquestions primdrily
. R ‘?"I:x ' . ’ . '
about'.what they'meanx Are you sati

<

r e .
sfied with .

this? How do you feel about what you just
. . ‘ = .

wrote? And often the students will come back --

and Donald Murray's work tells us so beautifully --
telling: themselves and us far better than we

"could even tell them the problems in communica-

tion on the papers. So we afe moving in that

-

We .have these two viewpoints about

knowing operating among us, and what I'm —--.1in. .

~
L4 '

kind of

2

offering an ongoing, rather informal

P
-

" in-service with the teachers, what I'm f;pdiné_
< . . ¥ .

is it would be wonderful if we cpuld have a kingd
of immersion for abdout six weeks' in the summer-

time, and I know that the Bay Area projects. for

¢

-

college teachers have done that ,~not only with

‘ou¢£English teachers, but now with those members
) o s .

of the otﬁer disciplines who ,are becoming

interested in what we are doing and are‘bLginning

‘particularly philosophers
. <) v '
" are fascinated with the cognitive spsychology with

¢ P

®

to sit.'in on our work --

>

what is gping on -- and invblving them along with
v . ) . LY

o

A : [
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£ ‘ : - , : . : . : o |
. e * our history teachers. . ° - A . 7?(‘ R
& : . o © ’:‘ . :
. '/ ) L2 _ - And what ddes., it mean? Not merely- :
3 to report about- historical facts, but to Jake on |
L 4 - a way.of thinking historically, to take on a way &
o PG ! # T ) » . ".' K .-
7 5 of thinking sc'i'enti_f'i‘callf,'_'to take-on a wa'y of
e L e ‘ . - : .
. 6 » thinking politica'lly.;' ‘Which means making mean- e
v . S, ‘. . P - . . . . ’ : S
7 > ing 'in that way to wrltln‘fg. REPRSR e
8 " This is a new,way of approaching- TP
9 . the teaching of: wsritir}g; one of the reasons why
’ . 10 || . . it must be done;'acrc.)s‘?s,‘the disciplines. . :
. h K : : ’ T o .‘ .
o I want to skip ‘now over to the
L . 12 second experience, that I've hid which 'I value .
. . 13. .so highly, and:that is' the two years  that I
. 14 - spent, the first®’ two years.in answer to Senate, -
. e 15 I .Bill 350 here in the state of Texas, whigch ) P
"~ 16 1 - plunged through us, cdircled us into a testing .
' K . -~ ) .. Y
FI T 17 I~ pragram for which there,was not precedent in the. .
N e |l ©  history of letters, and that was Senate Bill 350. -
_E‘ ) i LA ' . . \"g . - ) :
< 19 || . L } Correct ‘me, ‘iM'r_.,. Kirby, if I, - ) f
G . N . ’ . 1 . .- ] . . . 9
$ " 20 _ quote this wrong, becah&e I am pPayaphrasing.
.‘ N ) . _-- * .0 - f . ) ) n - ,‘\.. . \
.8 21 ' e In. our Senate Bill 350 we were -
2 S e T . - - |
. & . - .22 ' told that- begi—nn:ing-, I believe it was,. in the : '
- 4 . — . Fo |
- ’ . . . R |
. ) . . - ) - . N = I
23 spring of 1980, that every student in grades .
» i , . . ST 3 . ' .
e three, f}ve . and nine’ 1n the state of Texas . i
' ‘ é5 would be. tested yearly s_pméwhere in February/March -
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'in -- shall- we say this.in unison? -- in reading;

# math, and writing. Right now tests have been
~going on, albeit not necessarily the beét"testé

-
A

that we .-could have or even the ones thatmweré'

making impact in the classrooms that we would.
: ’ ' ; .

fwanﬁaall,ovet‘the country in reading and math.

“

But therexgas'nd_precedénﬁ for testing 750,000 -

\ .
Nt '

s;ﬁdents per year in writing..  So that - under -

-
o

thé direction éf Donnféwnsénd, with‘the able
" help ofiCaroi Greenhalghlgf thé’%ekaé Edapafionf
Agauay L- an aavisory com{itteetwaa assambléd
. S \
"and{it’began.°'As I-loék bagk now, I see. that - -

philosophical split that occurred on the

~ -

. Themwe 'was the group that said, .

—— .

"Well, we ?ave been ﬁBih@*sa@hﬁggg such in
testing graﬁmar,-puhctuation”‘—é whatever they

meant by grammar, punctuation, capitalization,

spelling -~ and "Here are the results from our

You can show

" district and tHey're very good.
.o - ) 7
that our students can progress.”

And you kept"

éaying, "Ihat is not'coﬁposing; yes, but that

is not writing; yes, but that is net thinking

through a topic for a specific purpose.! .

4 L] - . - B

So we“pressed|anduwe ptesSedaa?@ )

Ve

.»

i ¢
Y
o . . . «
-

v o
- E) ’ . ]
4260 o0 o e

t
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“at least two readers,

, . .., ‘ ) 9 ' o
1 . . . ‘ ) . 12.2

+

[

we pressed at a great expense and trial and

: s .
error with many mistakes,® some yet to ‘be worked

» .

And I~aﬁfnot'mecessérily;advocating,'say,_

te'sting; please don't misunderstand me. fWhat I

- . B

say is-Wwe were thrown into this bylghe state law
And now what we have is that Texas Nssessment of

Basic Skills' and Writing, in which a writing
sample is takgpnénd-scored'with what has been

developed as focused hol;;tic‘deveiopmept with

possibly three per péper.w

" Now those are‘drafts;'thcy"ane read as first-

class drafts. That feans that they are not: read

7

with any viéw_to épelLing and'punctuation except -

v . . ~

. wheﬁ?they are such peropﬁd,problems as to pre-

vent communication.

el

\

4 <

this up .in the begfﬂning in a’ hurry, aﬁd.thaﬁ

-is the efféct$ iﬁ the schools. - The effects in.

[N

the schools, the effects of the tests of writing

in the ‘schools -- which is almost worth, which
is défihiteiy worth all the'energy,»time, and

it, because it. contains

money'that was'putﬂinto
a writing sample -~ has caused wfiting to be
about God

@

: : . . s ' .
catapulted into tHe schools in ‘knows

how much less time that i;‘would'héve taken for

¢ L ) -

- I want tg speak to why I brohgﬁt  .

<




: 1 és to 1nflueﬁceiséhool boaras énd édminiéfrat¢§% '
.. ' 2; ~and: 'I:'eééhers all bver'<'t.h'is very larg.e‘sj:ate ~t:_o‘ 1
“ 3 get it dome. o .l . | .
4 ] *,.: AR »‘NBQ fhewproﬁléms,yog'éée'théﬁ ;
5 resglt‘from'this aré .the éroblems'ghaf -
.  §' ) Df.iémithféurké'éhd Dr.fGrgve; héve.alﬁeadf out-
| 7 1inea. N " o S
8 Now we are'faced ?ith theiﬁéedﬁeq;J
9‘ tion of teachers. We ha§é, you See;'¢Very Yeéf .
10 ;a_mar&eloué,,mafyéldus, rich'we;ltﬂ pf materiél
{T on how the chilaren.oﬁ,Te;és'are wfiting. It A., 
.-'{‘ 12 =(take; sqée carefui léoking"at that. fge fexas‘
‘ ' 13 Education Agehcy has publ_i-she,d é brief pg‘blivca— .
o 14 £;oh er‘érades thfeé, five, and nine showing'“
: 15 t%e:sémpleﬁwﬁitiﬂg assfgnmghtand‘samp}e;ﬂof'
. Aé student wriﬁing, how {héy.havé beeh'eValuated.
13 . 17 ':Th&éé are bettér coursés’in'the'teachihé and'the' t
; | .FB- vundersﬁéndihg of:thg‘writiﬁg'proéesékf
; 19 o S infmost»textbodks';’ve“séep on . .;
é' k 20 'Uteaéh%ng‘wiitihgihfthé éiémentary school is>ah -
5 21, abgréYiéged‘écoriﬁg éuidgaaﬁﬁ~it épeaks to why
: }2 ééellégq,ié'ﬁoﬁrﬁréagéd in any ‘way in;?ﬁe wriﬁing
A . S e : . s
23 sample ..’ TR}S is thé'figéﬁ‘draft; iﬁ speaks to
o ‘ 24' h;haﬁ'is béigq 1odkedf5£g Qﬁé£fhas béén‘learned.
‘ 25 abdut th‘e..Writing"' vassi'gr';mént -va'tfl.one,‘ and _th'é )
. . i . . s | - B . ’ ‘
: . . . S ” ~
- 128, S
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\ ". N . E . h .
effects of the writing assignment.on the kind
: \ o T o : ot )
of writindg it elicited from:etudents.have yet -

.

. . . h ~.\7\\.: ‘» o )
'to be fully explored in any kind of.systematic

S d
.

. : . 8 ! . Tl O
research. But we' have such a démanding, immense

' . e
PR N

‘body of material,heré,'Wartingufor the time, the

money, thefeﬁergy,,andbdefin}te;y the idterest
is here. Many Of us atre hungry to get at it,”

on analyzing the effects of not phly'sueh kinds

. : L e
because there are bugs-in it --

¢

_of testihg -

@ﬂt also -the writing assignment itself andfkinds

of writing;studentsﬂreepond;with.
CoL . ' I wish i.cduld go dnr .Thereﬂsﬁ .

Lt [N

Put-I know eyery speaker

so, much more to say,
has felt the same thing. I think that what I

{

. would have‘to_sayyin_closiﬁg is that what you

have heard this morning so far -- and I suspecti

centinued as we ¥inish -- is that we-
) ‘ - o w i i v.&

"age -in process."

it will be

are, mrght”be called the

John Dewey’ told us earlier(that.ﬁe learn by
“ : ; o o P

”Frank>Smith and3colleagﬁes;tellZUS we s

]

learn go read by readlng Keh-Mdéurry‘and‘others

mlght be paraphrased as we learn to write by

writing. Vﬂarjorie Smelter p01nts.out‘that, even‘-

! today, autoblography takes on a story 1n process,

o |
as. in Lllllan ‘Hellman' sdﬂﬁﬁ(ﬁento, where in her .
- : | _“.lgii;_;,‘ \ﬁ‘_j ;",

.




FORYv 740

“or002 *

J45 GO~ BAYORNE. N

ElR2

w '
.

10

11

12

13

14

‘15

16

17

.184

19

20
21

22

23

.24

25

-

N

A

-~
3

125

[}

LY

Qmultifvolume of'autobiogpaphy she seeslthings::

Y

v : . ' ’ {

in her-life in:différeht,wa&sﬁaé she looks back '

‘ r

again and again, just as "in
$ . . s

-~

an oil painting.

—

The painter painfs_first, then changes, paints

so that we see dnd we resee

O

{

over, but. then later the earlier shows through

. S
and we resee -the

experiences of our lives. ’
{ ' B . o . «
'~ We need to give students that’

obportunity in writing and learning,qthé

.

Vi

Pentimento opportunity, the opportunity to see,

. P . . .. ) I .
‘and resee and resee and reinterpret and make

o

: . ' . r - ) " .
meaning of-the experiences.of their lives.
- -jThe‘auQ}ence respohded

IR with applause.)

L B ~ JAY SOMMERJ&'Thahk“you}vegy‘much.A

s
1]

our introductions earlier, we

c ;'. , In

v

'failed to. mention ,

a gentleman by the name Of

. i

Ramsay Selden who is the Aésisfant Director with -
. »the 'National Institute of Edpdation ahd,he
assistS'usvwith the literacy in language

_ problems. And, as you can see from this morn-
. . . ! : " ,

ing‘s‘hearing, they really made some fantastic:®
1] . . ) ' ) V

1

prepdration?
Mr . Selden, would you étand-pleasé?
(Ramsay Selden' stood and

\ ' - ; ’
- . . : . » .

o 13y
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b4
‘secondary

Y

questions; -

speechless.

A

less we were told bnyVOnne

to the whole panel,

Eileen, but one

° o

-

whatvi'm‘uhdergpandimg(is Whatjthey*fg/;aying, o

and so I'd 1like to ask. .

v o126

sthe audience responded
;1..'With applauSé.)
. : : " . -
%Je are ready for our ten-minute

‘ v * A ' !
YVONNE LARSEN:" She left-us’ :
-

-
(3

. 5 | : ) . : .
'~JAYVSQMMER£? You left us speech-
A

’ -

Larsen.

v A

BILL KIRBY: .I would direct this .

I guess, instead of just to

-

<

ing -- and it, seems that we have the unanimous®

- opinions coming out .of here, whichis highly

- I am gratified'by h?aring that --

but I. want to be sure of what I'm hearing or

.
-

" It's. heen said ‘that we go }d

. . .
Y

v .-

P )

L . )
cycles ifh education, and I can remember back in.
: - . . . -

-

the éarly days of the Greathociety we were goé

.
¥ (Y .

ing to. have sdmé experimental programs'at the

to teaching thege children'that_had some sgeciﬁic

-
LR i

.and we found that back 'in the thirties or

level

Iéafﬁing;problems.

) [ A € Y
Now,

v . -
-

.« . . .

¥

of the things I got from listen~

we went ‘to the literature

P

1

in ‘order to ‘develop some approaches

i
i
i -
!
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.o e . \
-~ 1 ] .

something there was talk about,utilizing the

read;

t

totalvexperience,dppfoach‘to iearn;ng,to
and w;’found aboﬁtAteréy yeéf; la&erlthét
Réachivan'Allenlﬁickgd up onvsome of.thé gpings
?%at §Q; saia( éﬁd'here_égain’wef§e talking' | "

1 -
1

s ‘ . o ' At
- abaut 'the language e€xperience of readihg, *And:
N - oL o I , . : KR

. how iﬁ's a}most L;'épd‘ﬁerélwéfre th?nkigg aéain
tha£ wé?ge‘g;ing to picgaup pﬁ the tZQaliéém— ' -
munfcaﬁion éndighét we'ré not to”teach(communi—'
~catiohéikills in‘LSolaﬁionffrém_bﬁé anothe;,

v -
{ ..

isolation from experiences of the child,

fer in

that all concepté‘of/the cﬁildren Bring~lénguagé‘_

L]

3

* skdlls to and. then fﬁqm:those langgéga expériences v
S

¢

' take meaning from that.

? . . » . ]
-t I think what Billy Reagan was a
9 2 R ”~ - )
. . . ’ ? SRR 4 :
talking about earliere¢ was about the billions of O
Idollar; that we-'spend on pullout pregrams, v o

¢
-

especially oq the"prog%ams that we set up,

5 , :
. Basically,rremedial reading programs, where the
’ , 2 .- ‘N < . o, -
children would be  there fo; an hour and they . .
would dril}'and practice strictly on word » % .
& : . ’ ‘ - . N
recognition: - - (
-u l o And then, if I'm understanding
« Ad‘ \ ) : . . ' . . ‘ .
four pahel of experts;jthey're saylng‘lt's not
the best way to insufe, the best way. to.do" .~ ‘
“@ L, . - . . . . * . ] t ‘ |
@, . 7 . ‘ . - - o ' 2 ‘

! ’ N \
. v = W2
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" So

.

I 'would just like to see if that's accurate and

if that's what I'm hearing. ‘1'm gratified

”

because_fhat?s the direction at the'staie agency

.

~we aré trying to move toward.

A\]

. .
v < A

. that and I suspect

» *I"ve just hear

. : ’ Y
EILEEN LUNDY:

¢

"Yes, that is what you're shearing from me."

~

o

I dould just say,

And

e o

d Donald Graves séy, "Yes," to .

théﬁ isﬁgyét you'r? hearing

frohﬂgachkof us. It is not that certain skills

Y

.

- .

in communication will not be taught, but that

they will,be'tauéht in and out of théfcontext

and not separated from context, just as in

- reading, the isol&ted word in a word 1list is no

. . ¢
word qﬁ all.

on 1ts use.

) o ‘ ' . ®
o~ DONALD GRAVES: One of the reasons
that we've been onto teacher -in-service retrain- .

way ha?e stressed teaching in process in ,the .

The .meaning can change depending

!

.ing or whatever.so much is that-all of us in one

IS

v

-

¢

"midst of things, not in i'solation. ' For someone

»

to teach in process,- you need to.know your

;

lﬁﬁguage, you need'toyknow what yo

)

-

u 'see in orderxr

-

to help and tonbé'timely with that'help. But

when it's in isolation, it looks,

e

-
)

S

if you will,

-
~

e+

L

»

!

rle

wl
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"Hére, take

almost too simple, too easy to do.

pages three through ten and £ill those in."
, o ‘ ,

That isn't thinking, nor is it teaching, but we

all need help and order to rethink'the way time

\ ot
}

"is used.

. !
o ' : —~ L

-

In short, one way I classify

- [y
s
- »

ﬁhis:

° y

.

we need to slow down, ﬁp the demands so "~
" that kids can hurry up. But we've had the

coverage syndrome for so long, if you wille

. e 4

o ‘ »

) t o

teachers ,are pea¢hing today: "It is 9:07,

phonics', 9:07 to 9:10; 9:10 through.-9:14,

y : ¥ . . .
whére people racé -through the day, teaching a

little here, 'a iittlé there, and the kid gets

* -

N .

S .
. itfjust like he gets a TV commercial, three .

(%3

i
minutes on,

four minutes off;

fqQur minutes ‘0off, three minutes on,

and the kids don't really do

-2

" the thinking that“they need to do.in order ta

else knows. The teacher's job is to start it

-
.

o up,-stop it, start.it up, stop it,- just®as we

reenact the TV hour.

- .

So we"re looking for real

opportunities for kids to think in process.’

s .
© - . e

N . , ] ':j.(t' , K ‘ r
N . 2 - . . .

"Sit and get an education; if yodfjuét sit there

‘you’il get it, you know,,one,'two} three.," And

" . . . . . ,‘_.v“ .
L handwriting." We have a cha-cha-cha curriculum
Y . . . . - L . .

learn how to use ‘time. They think hat someone

e
,‘r‘.‘!.
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RICHARD C. ANDERSON: I'd like to’

*

cdmment»on another aspect, mainlyfkhe tendency’
for 'pendulum swings of opinion in fashion in

education. I feel -that in the long run this
stabilizing force-is>going to be a "solid founda-
. . : o

, , s -

tion of educational research so that we are not

-

‘Seduced by one appealing message and then another

appealing messaqe; where we have a foundation of

r

facts about what works in the s¢hoolé so we can

[

maintain some stabjility and keepﬂon-the.right

track. ' ;
S . JAY SOMMER: Thank you very much. //’FNN
Do you want to make one more

B

comment?

EILEEN LUNDY: Just one more. I °

a
. -

know thisris an old story that falls into the';

category of cliche, but it fits. It's the axiom

G-

‘about the_hungry man: Better to, teach him how to

~

fish tﬁan to give him a fish. It's precidely
what wg,ére indeed’trying'to do with this pro-

-

P

cesg{lyou know,'heip the stu@ents tb\absorb, to
(, . H . R 1 '\

come’ to teach‘fhemselves a process b

[
-4

can then deal with all of fthe véri%ps ways of

)
@

AL : : - - :
communicating and come up with 1it. : ©

. < s DN

v o " Other pendulums are swinging:-\

’

. ‘a’

y which they.’




o
BAYOANE, h 4. 07062 - FOR™ 740

PENGAD CGQ..

£
—

. T
fhére‘s.a very solid, pe}geptual base that we
“leétn by dding“ th;t has ‘been with us for a
very long, long time.

. S .
o ‘,_JAY SOMMER; Thénk you very éhch.
N -

(The audience responded

>

4
with rapplause.)

& T - ) ‘

) . 4
Our next speaker will be

Ray Clifford. -

He is Dean of Academics, Defense

Language Institute, Presidio of Monterey, 3
e > R ,
Ca}ifdfhia. . . : _ .-
RAY CLIFFORD: I'd like to start
out by saying, first of all, that reading
% .
. everything that's been saidsyete about first

ladguage; that the position applies to what I'm
.going té’say in second language, which should

maké me feel. very much at home."Stili, I feel

DY . -

a,Qit-oﬁt of place in this forum, esbedially

.. since-the title of.the whole hearing*is "Excel-
. . | ; A
lence in Education:" ’

o e .
I : .

-

o

I think I have to start out by

saying, frankly,
[

second language teach-
© A

s 4

that in
. . 2
to.reach-

ing, setcomnd instruction, we have yet
. . hd . . 9

o

.0f course, lest -som&one be offended,

<

T | s

mediocrity.

_I'm speaking of the profession in general, not

individu§l programs} but it's still true.

r r Q , . . - ,

i g

&

-
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of my speech from "Excellence in Second Language Teaching"

C L . 132

. Thereupon, I'd like to change the title

to "The Timeé fo;{ExcellenceaF And as I go along, you

-~

as in foreign countries.

‘wiil see the dimplications of what that means.

The éeeond language teaching profession

- ) -4

in the United States,

' »

over the past few decades,'has. 4"f
been continuously tossed’ta and fro hy every wind of

. - v s . - & 2 °
doctrine. The pendulum swings. : ‘

2

. . And.I’ve asked myséif often; why? Let me‘

see if I can explain somé of. the reasons at this time.

. - . A lot hhas been written by tHe way,

-

about foreign languages in ‘the United States- and ratherj

than cover all of the old ground I d just like to.

-

mention the fact-that it's there and 1nvite people

.tb-reg3~suEh things a$ The National Interest in

Foreign Languagbs* . I have here the third edition

which wasvpublished in 1961 It esks the very -

quest{ons we need to ask ourselves today.

. in 1975, a nery.important study was
done on the'téaching‘of Fteneh as a foreign Lanéudge
s int It eonpares it with what's
donevin seven other»countries

In'1979 a publication was published,

Strength or’ Wisdom a Critique of Uq S. Capability,

a report»to;the President from the President's Commission

P
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on Foreign Language and International Studies. .

Worthwhile reading.? . -

.

And in 1980 a publiqation\ﬁame out from

_ the Afferfcan Council on Teaching of Foreigfi Languages

entitled. Proceedings of ‘the National :. | p

~ . - .
3
v
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e . - R | Confereqce of.Professiohal érior;ties.v )
. - 2 : ' . . . " Th,_ese‘-. publiéations‘ ad:iréssed “a
- | ° ?7 "19£ ofﬂﬁgings, nThey palk.§bout tﬂe problems{ °
-t e that Qe havgxin curriéulu; desigﬂ, in_teaéhef
5 | tréining, in te&chiﬁglmétioaolo%iés. Butlthg}' ’
. e :
: ® : 6 ‘A%eem;tb have bypassed oné major poing that is ¢
7 e§;dent in the ﬁifst»qulié;tiph I mentipﬁed:
8 | that the~Cr%tic%i elem;ﬁglin'learpingva éeco§g
9 lan@ué;e;iétpime. | | | ) T
10 LD -%One of the stafémen%s in this
) " _ iﬁiﬁial.rébqrt'is iﬁ answef‘to the question: How
. ? blpng should an Americah‘stﬁdy a,second langqage
o 13 |, - 'in'érderfté make its acqqisition é meaningful -
'-‘a.a' <14 factor infhis personal life? The answer, a
. 15 I / iittle réter.on‘dpwn the paég:‘FQur or fivev
16 || yearslof sound study iA a modern'langﬁage should
i 'ﬁ&' . enable avstudenf»to read, ;ot spgak.- Nothing
; 18 | - else,“ju;t ?ead.. Andfaé you read on, there'g:
.; ) 'lg v'sqme qugstion'abquﬁ-%pat they mean;;y "read."
.é 20 . N Théy'fé nat talﬁiﬁg abodt’excellénge. |
S ?, Y . : | Weihavé*jumpad; however g_
5. 99 ignoring.th}s=faqtor of time -- from one band%
’ 23- ~ 'wagon to‘anéﬁbgr,.loﬁking forasoiutioné ip\éther .
2l af;as where probably it existéﬁ In éhis miastq
. , 8 o .
. - 25 , of flurried activity and frantic séarching for
‘o '(\_ ) . . ) Ah_ o . ) -'

o .
VA . - : f‘{. . ¢
sl : S 34 .
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I think.we need to look

agaiﬁ at what we do know‘aboht‘forergn‘lahguage

”

'teéchiﬁg.

'

a

?

I've mentionCd‘The‘Teaching of

~

Foreign Languages' --

as French is a foreign

language in
‘

by John B.

came up with three major conclusions;

s

Caribll

‘all of these countries.

< ' ':'.:I.t '»S

R

published

o
.

none of

them is any surprise.

is, indeed,

.

One:

¥

time on task.

The most important factor

The results of the

13

an IEA study and they

desigrnations confirm ‘that six® to seven years of .

°
-
.

instruction are necessary to develop what they

call a useful confidence. in French as a forsign

o

®

i

language.

-

L]

v . v

Drx. Smith—Burke spoke of what we

need to go beyond the global variables such as
- time on task, and yet- to get there. \

The next mpstulmportant variable-

o

. - . . ¥
in .the creation of success in second -language’

in the laﬁgﬁage‘being‘taught.

.teachers knew,

leatning was the variable of teaching confidence

The more the

the more the teachérs‘leafned.

;}think-that we've, heard ev}deﬁbe;that supports

st

that area as well. A .
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_tion, found some fairly discouraging results.. s

. B 135

That raises the issue of how good

are our teachers in the United States. A study

1
i 3

done in 1967, sponsored by the Office of Educa-

To understand those results I think'we-neeq to . .

spend just a second talking ébou£ the proficiency
test'in the language,profidiency-fesﬁing system,

which is used in the 'U.S. Government. . ’“ ‘

. B . I The U.S. Government does have L

standards'foi.rating language‘pfoficiéncy‘in o
listening, speakidg,~and reading and writing.
Those skills are graded on esgentially-a'five—.

point scale with?plus points possiblé fqgrmostf‘

of the levels, except for .the top one which is

‘woven intd'the écale.l”Higher-order skills come

T —

an elevenfpoint'séabe. The scale itself is

based on a functional hierarchy of communica-
'tionalﬁtasks, contéxt‘and accuracy, all three

into that hierarchy,'ln my:opinion, at levei

three.'iBel§w ﬁhaﬁ; wé'reﬂpalking abéut_mebhan— L
ical éﬁings.l: )

| The tesﬁl 1967;fthe research was
talkingyaﬁout.testing graauating~lénguége majors .

from American universities. The median and mean

performance levels for thosé language majors, in

.‘141‘;_.

s

oD
R
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: foréigﬁ;lahguaggs wgsuthé'two range on the fivé-

_universities Tiéht as well be not teaching

no use- to the gévernment.

Cr.
« [}

\
o

3%f3point.s¢alé. The minimum scale &f accepEability

?

_.for most U.S. G@vernmen£ jobs is level three; in

» t

fact, 'it is called the minimum professional’-
: o . § )
level. 'Alan Weinstein, who works' at thefForeign.

‘Service Institute, published an article in 1975

o

. . ‘ ., , ) o
called "Foreign Language Majors: The Washington

.Pe:specﬁive.“ In sum, what he said was .that

BT

- . : R ! . o . R
foreign language, because the products are of

-
~
1

The problem is real. I mysgl?

"

o - ) : .
‘have worked in-teacher certification, particu-

\ '
-

larly in the étaﬁe of Minnesota, and found it,

to be, iﬁdeed,‘a problem. And it is a difficult

problem. "How do you set the minimum certifica-
. R S . P

tion level if, inh yolur opinion, no one'is

qualified?

How do we tell someone who's invested:

| / ] - . . ) . . : :\\\
four years O0f a college education, at least, 1in}
* .

A
[y . - . 3

'

\

learning. a léhguage, that that person is now not

AY

gualified to pursue .the Career of ‘their choite? '

5 : . . .. .
g There are some difficult adminis-
trative decisions there. We have, however,

broqght'the.problem on ourselves. It is also -\f;

not gettiﬁg better.

-~ ’ . - .
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. students had to talk about pictures. The United

-

oL A S 137

¢ ’ L ~ I mentioned the 1975 article by
Weindtein, the 1967 research'tofshow'people to ¢

be“in;ﬁhe two range'of proftcienqy.i My engmienée

’ S , L
over several years in Washington was that those

skill levels are dgclining of late, just judging

by, the skills of peéple applying to work wg th
the“U;S. Qovefﬁment._ T o R

B 'THe'third.areé that the study

found to giQe impdftanée in the acquisition. of
&hé secoﬁa.langane_ié teaching'mthodology[' I
can sum up t£e findings iﬂ qne.ééntence ;_.it‘g

. x ) . .
getting to be my mOstvfavoiite sentgﬂce:.gtudénfé
learn to dojwhatzphey practidé dding;'.Saﬁe-thgnd’

[
<&

. . o ,
we've heard over and over again today.
Co '~ _How ‘did the United States fare

: » : ' !
in comparisgn to the other countries in the

st&dy?.‘Seven of the eight countries were tésted ' i
using a recorded speaking test, where ‘the *
' : : - L SN

o
* wa

States gtudents rankedo§i§th out’ of %évenv , }
) T ‘ . 2 | |
countries who pafﬁicipatéd in that part of the |
test. The only country that wés\worse was Chile._ .!

. But it's hotnreéliy‘as bad és ‘ .

»

PR o ) ot

one might suppose. " There was a tight grouping ’
in the middle 'of those rankings. We were almost \f

i ©

; S L
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. , o FR 5
as good as_ a, fairly large number of countries-

Thefefw s a country that waé,:that did.chh"

better t

LY

‘other countries, and’ that was

Rumanif. And thére were some iqteresting
v T . - 5 ' .

.‘\ .
PR

,différenCesvbétwéen Rumania.and the other

lcohhtriqﬁ; The4stﬁdents did'more'hOméwdrk, the. .

students watched less television, some
: | ' ,

.

interesting’thihgs that'we'll'bé.inveStigating;

v N
R

,The,iﬁportant tﬁihg,-lfthinkh
though, for us.to consider here is that_£his ‘V
‘study,lookei at “the langﬁagé proficie%cy of’“
sEudehtséfégr féﬁr.ye;rs of study. Now, in
o L . AR

: £
they had difficulty finding

.. v
the United States,

Lpéople that qualified to-be tested, because our

o
» % "

.programs_tra&itiopally hg{f)been two-year

° . * . .
four years'of study; compared

!

prognams.é“Aften

to people in‘-ether Countries with. four years of

_study,.we came out six @f-@gven. The fact of

-

thq'ma%tér is

@

that  for our 'students that was

the.end. For th&“oﬁher couh£ries, they ,s€ill

Qad oné, two., three, fowr or more years‘of study
ahead of them in those languages'.
~ " ‘ ‘ . o ’
This raised tﬁe guestion, is it
V ( Q i ) N i . ‘ . . . . _‘
even possible to achieve excellence 1in second
languagé.learning?u,And the ‘answer is yes?

" .

{

' r s 3
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. Y . . ' ' 1} |
) ;.;. 'Ubing inignsivé(language1tréiping,

. "h '

teachers with near native language confidence
. L ‘{,‘ . . x

[} N & .
and abpropriate teaching techniques, the Defense
Language‘Institute develops, in a singie codurse

of instruC£ion,'kénguage proficiency‘in students

equivalent to that which langﬁage ﬁajors achieve
. ' L . . - e

during a whole course of study at universities.

. ) " s

i=d

o - This dpesn't,méan that uhibersity
. o o | , | ( :
programs are,'bad; it doesn't mean that the DLI -
o ’ ' ! ’ & ) . . . ‘ |
program is better. The difference primarily is

L3

ofie’ of rtime on task. - Forty-severn Weekg of
. N . . . w . -]

"language instruction, which is what we‘éffer-

2

for our Russian course, for éxample,'wiﬁh thirty

classroom hours a .week, eguals the same number
. ) . . ] .. [ . ) .
of instructional hours as one might £ind in

v

. eight years of cagllege, using a contact hodr a

o

dayebver 175 days a year. Evenbour“shortgst

courses, which are twenty-four weeks long, -would
) . ) ' ’ . . . »
be the equivalent of four years of secondary

BV

college teaching. T . Y
Time is an important factor. @You.
might infer from those factors in another way:

Y

that is, tbeié*is-é?language difficulty in

’ [ ) . A . A . . . .
hierarchy for Americans learning second languages.
T i - . :

o

"The' State\Depﬁrtment regognizes this®and has
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i. R » ', . . ) . . . ‘ -*
’ “ ® grouped fo}eign»léﬁgqués iﬁtolfOuf categories
. ] . . - . . ’ .
._° o ‘2‘ . ‘r;lc“cording- to relative difficulty Am'eljic'ans have
-3 i‘n"le‘a;'ni'n.g' 'thoée‘langua'gés_. . B : ‘“ | , ;
oy N '_ N "‘&p-Kérean, for instance,'thé A B
' o . < e c e . : y )
.o o 'aderagéleArﬂer»WOﬁidvhot be éxpéctQQ téfdevelo@f
6 -'Jmaaninqﬁul Miﬂfqu¥pfofeSsioﬁal'épeaking ppo;. |
; R : . , v
S « | .i' fiéigﬂé%[‘thétoié Fhat level three.,. %he mid—scale, J
N - .8 j until.he Haé coﬁplgted néar}y.two year%‘of-: .
g -;;;ensive ;tudy. Téanélété_ghat, ;ndlfhaf equéls '
\ . ! - ’ i . . G- . ‘ . . .
‘.Q 0| ;sixxeen yeafs\at’an bour a day; . - v e
11 \,Why spend §o much time?: I.think
“ 11"_ "tge énéng"tob,hat queséion ;HOQld“be obvibusu
. 13 T j.Your well—bsei‘ng, my well—be‘ing, oudr. ;rery .safety”
. : " ‘ o /
' ' 14 . ”-fip;this world depen@sﬁppon'itq Thefelis a.yast
s.(g) a _\w'- . Gifference bet@eén'soméone sayfngﬁ "Had there' '
‘ﬁgi "‘vbeengtank; at the.border, they‘would Qagé ’
i. 17 attadked;“'and'somepody.saQiﬁg, "There had béen
- " : R s B
5 189 tanks at the bprder‘and tpeyxve attécked.“ And f |
.; \ o Ul yet that requirésﬁé l@yél“oﬁ language competFn¢e "}.
é' 20 I that isngeyond.méét'of our chiege g;ad@a£es in i
é ! : termélofqlistening Eoﬁprehensipn. . { . :
c 22' ° - R As i mghtiohed, the neéd is there.
| 23 i Oﬁe.eQide@ce for th&g is tﬂe3fact thatvbetweéni -
B é4 _‘ 19%9 and 1985 the ﬁumber'of,sfuaent;‘attendiﬁgf
. . - . i“ . 4 .
. " 25 " classes at the Defense Lang%’aée Institute will:
’ - ‘ L B . «-"Jflb' . . e ”“" ° ‘ 3
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< S 'nea?ly ddubl&."Next year we're projecting an i_ g
< ‘ S 2 ‘enrollment of nearly 6,000 students. 'What your
*'3l.  -tax dollars are -not stpporting in publit éduca-
. , o E- ) 3
. - 4 © "tion, they'!re making .up for with the Department T
. l ‘ g ¥ N ;",
—_— R 5 of Defense. , e T
. . > 6 _ o » I don't know if I should have
7| . sdid‘ghat, but that's true. .
. ) . 7 - v . : ' &“ . . N
S 8 e This provides & striking contrast, |
~‘ v . i o 3 ) . _,' .,.\. s ' P
A .. 9 , 'T think, to the trend of de¢lining foreign !
:' . . . . p * . . ‘ ‘ - . .
¢ 10 . language enrollment in public schools and : “
. . o ) . -y s _ ’
. k o . . . : Ao J’ v A . iy
11 ‘universities. ‘Why -dre_cnrollments declining? |
. R .« There are jobs out there. " The U.S.. Government _J 2
. . e e . b . ; - ,. ' - ?
_ ’ 13 | °. cannot’ find gualified people to fill ‘tHe. jobs - ;
. el that we have ‘that require language competence. -
: - . o
. 15 Why are enrollments“declining? I think oné& of -
L4 . : S . . . v I
5} * . . . t
16 the. explanations that 1 have found is when I ask - .
: o - Co. ) e 3 : ! i
» - © 17 counselors, when I ask principals,” whepn I ask Lo
° t-w ) " . ' “ - - . . : . 1
I : 18 .+ ‘otheY people ,who are in charge of making program -
g * , . . ' |
a o ! . fo .
R . 19 1 *deqisions‘about language programs, why 1is }
3 20 foreign language a lower priority than whatever? %
] - {:ﬂ: ‘ . . ‘ . ’ ) |
g ) 2 . the answer I mos@acommonlf hear is, "I studied
s ¥ -mu o a language; for two years and I 'can't remember a
_ : L - CL i ‘ _
. ° a§3_" © word of %{."~-ﬂl\studied a language and it was 7
S T oog 'ter%fble, I never'used’it.ﬂ . ' _ ~ “
. . ‘ 5 . And they' r'e;* pr?)babml.y' right. It .
‘ . ' . » ! . "5 * -
! 2 b | ' . ’ * ‘
{ f £ @ .
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is impossible,to produce usable skills within

;the'time‘frame,wefve been_allotting.ourselves

nnless we set very limited specific.objecéiVesz

such as, "I wIll teach yoéu énough about language
) . . » ’A\

X that you will be able to surv1ve as a tourist

1]

°

in that country, realizing that you would make

¢
o

v t

“a fool of yourself gte-times.": Ca e

-

»

~

, o The problem then'becomes one'of

- *

how can we communlcate to the publlc at large .

a
Y - s

that there 1is lndeed a problem there°~&I think

‘
f ' .

the qoluﬁlon lles in the rtcommendatlon that

.
©
\

the President's ﬁommission made- that we identify
. : A .

some goals ranad objectiVes and institute a

E nationalwassessment possibility,jor foreignl

- @ -

languages. Untiw/we do, I think the language

\ I

N & . i
professdion itaebf w1ll not, ful]y reallze ‘the

-

r
[y

systemic defici’ncies that we're facing. « The '

v
-
N <

existence of national.proficiency .standards

)

wodld,have far reaching implications in/that

! - f
profession. For;the first time 1n,for‘lgn

! .
’ . N .
o . t
. . - s

f languages we can talk about horizontaljand

..a .

i
vertical artieuldtion between languaqeaprograms.

.The profession would be able to communlbate to

i 4 !

;Astudents and prospectlve employers the SklllS

-~ which can be obtained\at each level of an

+
.

PN
-~ .
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eduéationalﬂﬁfogram. ' " s S
» ) ¢

At the‘schobl and classroom level,

A -
>

program objeéctives would exist, and local pro-

. v

grams could develop contributing objectives and’

~design*€ﬁ?§;;ula. The Amerigan Council on

Teaching Foreign‘Lépgdéges is now leading the

way in folldwing up 'on this present condition,

3
©

and they”arcfdeweloping national proficiency

’

standards and tests based on an exbanded veféion,

- 'of the government grading scales.

s -°. ’ ) . . . B
In conclusion, excellence implies

-

high standards, standards above minimal pro-
ficiency levels. ©Proficiency standards are
~ essential to keep us from being diverted from

our goals. The professioﬁ needs to'face'up‘to

- . I

the fact: that highﬁstandards aré:difficult to <

obtain. The attainment of excellence is not

-

.S

often easy, ft is seldom cheap, and it is defi-

nitely not quick. The ﬁime for excellence in
foreign language teaching wiil not come until
we prov.ide the time to achieve it. |
Thank you.
(The audience £esponded
‘with appléuse.) )

YVONNE LARSEN: Mr. Clifford,

o ~14£f
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urban school districts have the Chéllehge of

14
[ - »

offering a secongd lénguage, and théyﬁalso have

a° .
. 27

‘the challenge of responding to the needs of .a™~

lot of students for a variety of different

-

languages, such as San Diego Unified. We have

sixty-four different langyages and dialogues

that we're asked to respondAto in some maihnér,

shape, or form. We alqonhave the seéond largest
refugee population outside of it all.

L 4

Therefore, we have some critical

needs, and it's hard to know in the "area of

limited funds also and declining stéff wheye
’ o

you'go. What is your advice, for urban school

* o . "‘;

districts in particular, for focusing direction

for specific languages? © Are there some that we

-

“should seek as the elective ones that the

~

government is“lpokiﬁg.fqr rather than tbesemmore
PO &

complex ones that we can't find the staff for

anyway?':lt is a tremendous challenge. What

-

- LI

hope have we for this?
R%Y CLIFFORD: That's an excel-=

lent question, and it's one that we've been

- 3

asking ourselves in the profession since at
least 1954, with the first editidn of this study.

First éf’all,~the lea¥ning of any

ay
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~Secdhd language;is better “than having learned

no second languags.

.
& .

- N

i

L]
-

et ' (The audience responded
. s . ) ’
¥l Wifh applause.). -

o ’ Thank yous,

. In a sﬁudy;l did oncg} looking at

2] -

what contributed to success in learning in

foreig® langdqge:'having(beep successful at
e A : o, :

-

;intermittent programs for.. "

‘.‘

.

'&earninb_a_fofeigﬁ language was the best pre-

dictor of learning andther one. We .learned

.
o

éomething about language,

in-that,procegs.c

.

As far-as

. specifically --:since

we have made decisions as to which languages,
should be offer€d,. there are some good indica-

»

.-

el

tiqns,.justflboking,at government publications

N -

and documents, the Defense Language right now

Lot .°

is teachiqg'thirty—niﬁe different language§;

~ < -
s \ .
Now, we have recognized needs 1in
- ° (IR ) . ) ’ . : °
the Department of Defense for fifty-seven
languages, so we also have to make some decisions -

* ~

seven. languages which ones can

out of those fifty-

we support and which ones we have to go to

-

. e
It's also true that

bt e ninety percent

“ o .

of Eﬁeitrainingﬂthatvﬁéado is in the top ten

»

ST
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1ahguéges in terms of volume. And those would .

S
. 1

~be Russian, Chinese, Korean, German, Arabic --

’
.

one that is yery important right now. We have

1

to leave some out as we go along here -- how,
far have I gotten?  Chinese, Spanish, French, -
and I believe I mentjoned German. I've lost

track.

%

A VOICE: _Italian?

*  RAY CLIFFORD:’ Italian.

’ -
.

\ " ' YVONNE LARSEN:- How do we get the
staff to teach these? :
RAY CLIFFORD: That is the ‘real

problem. ‘If our educational system 1is not pro-

ducing gualified teachers, where are we going

to find them? :The éovernment‘in‘general‘has o
) ! ' ' ’ . .
addressed that problem by hirirg native speakers

. AN .

\

"of the languages that are being, taught., That

- €
.

problems.
As - ~- his name escapes me -- from,

" -

Connecticut, a German professor -- as he put 1it,

°

.

"As soon as we put a.native spéaker in the class-

room, we're communicating to all the students

that it is impossible *to learn that language or

Y

- ! ~ . . . .
‘we would have an American there :teaching it.".
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l - .
i : YVONNE LARSEN: * Do you have

M

staltistics for, iike, Northern Burope, or the

" - )
Oripnt, how many years they take with their

“studénts for ‘them to eithdr be mediqcre or

;

excellent in thé'langﬁage?

A

4

. .

1

S RAY CLIFFORD: There is some
. - ' . S
discussion of that in-this work. The gend¥al
. N ) P , .
experience is six to -seven years.of ls&hguage .
training. S .
¢ Q . - -

. _EMERAL A. CROSBY: Yes, I have a.

comment, more  than it is a question. - If we're
N , s .

8

language, I'm just wondering if we need, and I -

r'S

think -- if I'm qgoting you iﬁcgrrectly; wodid
you let me know,QSuperiﬁténdent? ~The tarmé of --
I think Hédston'has gone on.recordtin terms of
whether we have critical areas of, you know,
using-extré fun@s aqd monetagy rewards to try
tg‘b;ing those people into thelsysFem.‘ I’En?w
that geﬁerally when we're talking gboﬁt teaché;\g
brganizations‘and.so forth,_wé believe in an.
equal pay all the way écross the bbaid.e'Do you

havenaﬁy support in terms of an additional -

iQﬁeptive to bring hp~this_}anguagé program?

L3

156 N , :
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recommendation you have in terms of strengthen-

-

bilingual prdgram?

. RAY ’

T
have

.

tion that we wou;d is .that we measure the
language‘proficiency‘of the people that-we hire .
I just read a study that:. says

L3 -

position.

v

for the

thaE we

that do in fact test language proficiency as part

e .
languagé teéachers. .

3

That's an improvement;w‘Ip‘lb76,

Qv

'77, when I last looked at it, it was only .four

or five states that Had that kind of ‘requirement.
- , JAY SOMMER: Thank you very much.
Our time is up for this particular

¢

-segment. R ' - '

Our next sﬁeaker will be

Lily Woné~Ffllmoge,Associate ProfeésOr, School

&

of Educatioh, University of California'at

Berkeley. ' A . . o .

-

LILY WONG-FILLMORE: Members of ¢

4 by

“‘the Commission and members of the Texas educa-
' . B ” N . . /
tion.community, the’ testimony'I present today

. a

concerns the.deyelbpment of skills in lénguage

whose

1 S

CLIFFORD: Well, one sugges~—

&

now have eight cities-in the United States
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proficiency'in English i% limited. : : <.

;T There’ are presently some three

“and a half million children attending American

schools who fit this descriptionf Some of them
‘5aré the children of recéﬁt-immigfants., Others
[N . oA

-~

~are the children ofe¢natives or long—terﬁ resi-

’ ' _
~dents of this country.

Meeting their special F
. linguistic and academic heeds has been a;majbr"

.

. . N Q ’ .
concern of American educators for the past

decade and a half, particularly since.l§74 with/)

& P o

the Lau.v. Nichols caseiin'which tﬁe Supreme

" Court ruled that school districts must provide

. t

.special educa?ional assistanceé for students who
do not know English.well enough to profit’ from .

instruction given in that language. : -

£

g - Since the time of this landmark

decision; a great deal of attention has, been’.
»

given to questions concerning what kind of help
_ > _ .

) these ‘students need-most, and how best.to'prdvide

3

that'helﬁS\\;J//;‘ . ' . ’ . ‘

There is general agreemen£ that -

. : ' .. ' . ’ .
all students in American. schools must eventuallyi

° 3 :

learn English if they are to have access to the

-opporéuﬁities t@aé

, v
are available to the members

of this éociety.and that,'therefofe, training in

150
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English. is of unguestionable importance. At the

‘same-time, it is»generallyﬂrecognized.that non-

1 .

English speakers ne€d to learn everything else

‘that is taught in school if they are to survive

. %ducationallytand, later on, economically in our

~

' society.

. .  But, while everyone is agreed on
the ultimate desired outcome, theré'ié‘little

1
.

agreementxbn'hOW‘it can be achieved. At the

. ~ 4 ' \ )
core of this disagreement is the gquestion of the

relative importance to be given'to purely

linguistic, as opposed to genera%“aéademid,

“ -

development.
" Some educators believe that the

first responsibility to.non—Engiish spéakers in

. .

their school is to provide for their academic

]

developmént. Students' academic potential, it

_ﬂié/held, can be devéloped.mostareadily“when

instruction is provided in a language they know.

The best‘approach, according to this view, is

to teach limited English speakers bilingually.
" If they receive academic training in both English
and't@eir home language they .can develop.their

.~ general academic skills

: ‘ - 'S
along the same schedule:

as their English speaking peers, ‘and they can,

g
: )

‘ ’

. .7 _150

-

7
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<

¢ ..
at the same time, acquire English as their 'second

. LY . v

language. ' S,
Otnérfeducators believe the first

priority. should be given to the job of teahhing

. -

these students English, thus praviding them with

~

i
4
the linguistic tools needed foxr dealing with the i

ordinary kind of instruction offeredpin Ameriéan

sch%g}é;v Their view is that stgdenté"giveﬁfthis .

¢
¢ .

training will learn English much more quicﬁly

and efficiently if they aresinstructed in their
_ ) o

own language: According to these educators,.

N
o . : »

whatever help limited English speakers‘nééd for

surviving in Ameérican schools can be provided in |

the form of .special elasses in ESL, formai
. P IR
instruction in English as a second language.

1
[

Central to theAwhéle disagreement

is a~cldsh)in attitudes toward.the issue of

whether”public schools in the United States
: . . i
ought to #be using language other than English

for teachiﬁg subject matterﬁ - The debate is one / |
in which genuine pedagogical concerns sometimes

play a minor role, and passions win. out.
. b

]

. " I don't intend to address the

S °
philosophical iséues'in this* debate, but what

-

'I-have to say is, and ought to be seen as,

¥

s
-

: ‘ A -
. .
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directly relevant to ts ‘résolution. My remarks
are focused on questiong‘relative to’ the devel-

:'bpment_of English-speaking language and literacy

s . v",'_ . 152

skills in limited English speakers, and, my hgpe

is that we_will;be,able tohkeep the‘psdagogical

side of the debate éon%inuously in mind.

& .
¢

My femarks aadréss three'main_
queggipns. Wﬁét kina‘of‘language skill$'aré
necessary for acquiring literacy ih English?_ o
Seéondly,‘wpa:,is knan“e5pirically about'ﬁheh.-;vﬂ

o

'Y

"process through which young learners acquire. a

'

second language.and abdut the k;mdS'of snstitu-

tional help that could contribute to the_Spéed e

. Vs . . . o [
and success of this process? And finally, by

what means can the special skills associated~
. . R ' . ;" .
with literacy be most successfully imparted?

What I will say comes largely .o

from my own research, which I did by following '

? - .- . - " .o )
-children in eight classrooms-.over .two years

learniﬂg Engligh'as a sécond 1éﬁguage. The
qugstion congerning thé‘kiﬁds @f laﬁgUage skilL3
needed for literécy @evelopmeﬂt is a crucial one.
) A school ﬁoodé to be able to
identiéy those s%ﬁdénts who*needklgngyistic

help, and it,needs’to make available.to those

L
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" have to rely fully on one's familiarity with the

.made up of dlfferenL klnds ‘and layers of skills.

S ' 5 :
competently in a classroom. It is only recently

that ‘we have begun to recognize the multi-

. e ' 153

students the ‘kind of instructional help they need.
TN o o

Many educatgrs are not aware that€3

-

llngUlSth competence for the E&terate person. is VO

et M l

.ok
It is too often assumed’that language ability is ,

a single ali;purpdse(skill,‘and that students

wh'o know a language well‘enough to function

R S S : )
reasonably well in everyday social ‘situations

also know it_Well enough to necessarily fanction

~

2

dimensi%pgl nature of linguistic competence.
The language skills needed- for

complex, cognitive activities, such as those .
- v ’

jnvolved in literacy, ,are importantly‘different(
from those skills that enable individuals to 5f1.
participate in informal social interactions. .

The'kiﬂd of language»ueed in ordinary social !

discqurse has been described as "situated," or . .
"context e@heddedﬂ" The Siﬁuatiqﬁ in which tﬁe

* y . s . . - .

speech is produced and in which the partidﬁpanté~

a}é themselves engaged,provides a variety of
.
cues to support the igterpretation of the

il N .
{ 3 -

linguistic part of the activity. One does not o

a

15y
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""language that goes along wixh the use of text-

.which can be understood with reference to .

4 . . . ~ v .
language, since accompanying gestures and
activities, along with intonaﬁion,'pacing, P

totél tone and uses of the face;‘ail help‘to

provide the basis . for interpfetation.x

a . L

This is in .sharp contrast to the

language Of textbooks or the ‘instructional “

~
v

-,

. s @

bookR materials. . Such language has been &escribeq

A S . Rl . .

.a$ "decontextualized" ‘and Riqhara Anderson has

shown us just how diffi%uLt decontextualizing
is. It is language wh;ch is not'siﬁuated"iﬁqthe
social context or definite speech setting, but’

e .

.linguistic, conventions and(contextual information.

‘ oL Compréhension of the language,

'usihg ﬁextbooks’fréguently calls for a high

~.'degree of. familiarity wiih‘words,‘grammaticai

o
-’

pattenﬁ;, and stylé of’presentétion”ahd argu-
. N [ cr ! .
ments, thatt are wholly alien to ordinary informal

talks. -

info;mation that must be brought

’

‘to the text to compléte this intefpretation must ..
I : o

come from the reader's experience, knowledge of ,

the subject matéer.and assumptions of the

author's purpose. One exémple of thefgrammatical'

a
- .
. L d
: .
ha

- ' . x

1oy

|
|

L]




FQRM 740

07002

BATONNE A3

Q
“
o
-
ES
rs
o
Y

10

"

12

13

14

15

16

17
18
19
20
21
22

23

. question form, as in "Blood is to red as snow. i

" words that make up the proportion. .

M . ) 2 . i .
provide reasons for expressing analogies or

'0of the meaning® of the words "is," "to," and "as"

. N 8 ' v ' .
. having secure knowledge

‘English classrooms and}prqfit from the

. . . . . .
. . ., . Lo

. o o ' ( 155

& T ¥

péttern which'appéansvtotbe limitéd to contexts

Y

of instruétion and testing.i§~§he~form:-“A is

to B as C'isyto D," .usually presented in
N ' 'ﬁ
is to whité." Non-instruction settings seldom

-
F

proportignalitiee of this kind. Mere knowledge

&

is not sufficient. fox knowing how toAconstruct,

use, or interpret evidendé'ofrﬁhig.typef” Yet

" . Cos DTN .,
everybody who' has had the experience ofrworking -
" . ' + ) . ~ ’ A " o

through drills and workbook exercises of the

-

kind used in American schools 'has ¢learly picked™ |

it up... Children learn the expression presumably

by testing the relation dillustrated by +the
. ) - : - i

example. But that, of course, depends on already,

A [

of thewmeaningS“of the

K]
-

. . l. ".? , .
Ty Other expressions used in instruc-

| ’
H

. " . : . . ) .
tional setéings may not be as descriptive-as this

one, but they can also be shown to be as uncommon

in ordinary spoken language. Now:the kind of A

PR [ o

"English language skills that studenpg havé ;o

acquire before they can participate fully in all1 . =

‘

- . . 7
.

I 16
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to present,; reView, and drill and test

ing.stwdents obtain these skills.

‘and textbooks. o . ' .

* o )

‘inétructional programs offered there, is the

\légical and abstract language used in .textbooks

.
- »

-

"and in the.kind of discourse whose purpose 1is

-

~
. . -
. v

decontextualized information..

-

et us mow consider what is known
T X -

E)

about the;ppocess of:acquiring those second

language skiils that are need®d .for school and

-

what~is known.about the effective ways of help-

~

- ~The process of iearnfng'a new _
o . i e !
language is extremely complex, the more 56 when
the-ObjecéiveJis to acquire’a-level’of pro- o
ficiency éufficienﬁlﬁor l§arnipg;£r0m teachers

<

; Using examples of “language in use
providedfby teachers and classmates, the learners:

must figure  out for themsdlves. Nobodyrcan teach

.a language. ‘The learner basicélly has to figure

out.for;hiﬁself how* the language is structured,
how meénings géE expressed in it, ‘how it %an be
used in a vétie£y of_soéial and academic settings.
Using ﬁhose mayvéigusly effidient, but pQery.
undefshoodi £anguage—§becific or generai—puiposg
cognitgvg abilities;that young humans bring.wifﬁ

o | ’
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. . . ) Y .
them, "the learners are someﬁbw able:to see cQn-

\\éectidps between tHeilanguagé they hear around

-

of rules and principles that make up the=g£;ﬁﬁar

them ,and certain features of the contexts in
o N : . -

~

which iﬁ’is heard, and ocut of éhat, discoyef'Or

construct for themselves the intricate systeh

W

~
-

of the language. ' . T

- -

The site of the .language learning
pp%cessvis, in the last analysis, in the heads *
of the individﬁal learners. But the learning .
cannot take place without the participation of .

people who speak the language aroun& thém and

who are willing to use it in ways that offex

‘léarners relevant and appropriate datas:s -

~feedbdck from the learner.

Ideally, the language which most
s ,

facilitates ledrning is carefully tailored to -

N

the learner's ability, modified dand adjusted

-~

where necessary in.Poth context and structural .

complexity, physically contextualized in the"

o

earlier stages and continuously responsive to

?

Second-language leatning in a
school context thus requires an active pértici~4
pation of both the learners and those who prévide{

them with appropriate input. , Learners have 'to

-4 .‘, B ' » :1‘ 8 t)

Y i
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adjustments,’
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A

the speakers to aid them in ma

learning will not ocg

;i:

*

'ﬂ_‘

%

[
ao.

ur .

king the n

3

AR

work actively on this fnput,”éueésing.at what ,

sort oudt relationships between 6b5érved speech

-will not be able to perform thé necessary

158

L% is being talked about and céntinually trying t§;

T and' experiences. Unless the speakers use the

language "in ways that permit learners to figur®

.out what is being-talked'abbgt, the learnqré~'v

<
<

&

“analyses on the language. Unless the’learnéfs'

try to sort things out and provide feedback to-

»

L]

» u
ecessary

Now; I want to say a few --

.~

+

I'thipk are importanﬁ, and the first<is indi- »

give

. you- a féw‘obserVations about the processes which

v

Vvidgal‘variation_in-learning and how long it

3

school.

[y

«

<]

'takes to learn the language needed Lo.learn for

.

Kl
- N
5

. of learning a new language.

Learne€rs vary .,.enormously in the
. ’ : v 4

ease and success with which they handle -thevtask

These differences

- - '
P

‘come from individual differences in their social“

<«

1

and cognitive make-up; general intelligence and

williﬂgness to learn play a part, but not an
. . : % e,

important one. Some -children can become ﬁ&%%&y -
A ‘ enocan Be R )

proficient, at least in the social uses of the

-~ l
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: might take ,as much as four or five years before.

they even have enOpgh control, over,thé language

- to speak and Understand. Englidh becébmes: a major

: . ‘ - . :

‘language and its instructional uses. Some people |
1

1

v'research_indicates that typical learners take as

many as four to six years to acquire the language

-159,
lanquage, in one’ or ﬁwéxyeafq. Others Witﬁ‘the 1\
same amoﬁnt;éficxposure to the langgagé andithéa
gamq neéd ané.dgsfre Eo learn are barelv éble‘£o \

8speak it or understand it at "all.

Such learners

e

t

to be able to handle it in socfa’l: situations.’

. N . 3
e

.For these students’, “the inability 'i

. “ . \J d I
o Y “ .

educational barrier. 'Average learners can gen-.

erally acquire basic communication skills in the,

o [

< 1) e F

new

language, thoSe'skil%s needed for easyy

everyday social interacpion,'fairly\quicklyi

[
’

But it "takes muchfl@nger to obtain the level of

i te _ ' i
proficiency required for understanding the |

think it takes from five to eight. years. My own

=

. ¥

.
e
!

skills npeeded to learn for school.

2
t

Now, the Second observation relates

o

to .,age differences in learning. Age differences

a 3
a . i

in'acqﬁisition are important fo keep in mind
since children with non-English linguistic back- K

groundé are entering- American schools at all ages. |
+ P

<

.- . . ..

- . C v o L
’ s . - . K 1 6 R
o 1009 .
.
. .
N v ' - : .
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1 Order students appear to necd more formal assist-
. . . . ‘ o
. .o ance to lfarn’ a language than youngc;‘lz students. .
C T3 } , ’ ) The reéson_ﬁ%”gh;t olﬁgr étudents .
) a find it more difficult than you;gen'énes~to find %
- -; or create oppo;tqn?ties.for interégéing with %
" ’ NS speakers of the lahgqage~b@ing l;arneé.' ‘
\ 7 . 7T. . C ,Aksther reason 4is that, while ‘ }
. ) C . . _ ) ) ;
"8 eyoung learners can get Sy for a while with quite
LR ) . o
9 ¢ Limitéducontrol over ,the new language, 5uét
10 ‘because nobody:eibecgs.theﬁwfo héVe ;er; sophisﬁi{
: ‘ e ) . .
. 1 cated or ‘complicated things to say, older»learngrs
= | 12 are e&pected to be ablg to’c0@municate on‘éﬂiével
f‘b'."“ 3  &Hich is,morevapﬁropriaté to theirfage and i
T 1a “expegience rather than at their 1inégist;c level.
- 15 o ' o :  My thgrd observation has to do
16 with iﬂsprudtional"language aﬁd lgnguigtié ;nput.
i 17 Opdinérily,.stﬁdents.get l{nguiStiéinputgqeéded
; 18 ‘ for language learning }fbm English speakiné ° ij
; \g classmat;s and teécﬁerg.' Howevef, where ndh—
. ST, ‘
g . l20 ) English.speakerS‘gIEatly outnuﬁberothe English: : yb
j 21 5 speaker;, the language used by_teachers becomes .
; ! 22' : -the majo; source of Help. Teachers p;évide “ .
. 23 I studeﬁts with two kinds of ihstructionél help‘
24 | for‘lbarﬁLng Epglish.
. . ‘25. : o " ‘ One is explicit inst‘ruction‘ 1n
\ \\ ) | o | 16
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: "; Eanish_aé a second fanguagoJ The second'is
|
"' o 2 i English used in ‘to.ac‘himg‘; the sc:hpol subjects.
. 3 Likqﬂeverything else in this world, it is Qery »
’ V4 i Easy toido‘ESL instruction poorly; Wherever it .
5} - .is‘éelt tha£ some poiﬂt of janguageVneéds to "be
’ 6 ? imparted forlits own gake, teachers afe most j
7 likely to make use of.drillsvand exercises in ?
. g which this point'is eﬁphasiz;d and repeated. i
» 9 o The language used ip such drills is stripped of @
‘ , : . o
WQ" ‘Ameaning, made the objectrof.ipstructjon,‘and :
' 1o talked abaut rather thén used. ~WheﬁAthis hap—,k
. s 12 pens, the language~pﬂ which the studenﬁs are
"y . 13 . basing'theif learning of English i§ separated --? x
' 4 from its potential fuhctions, namely‘thbée‘f;om f
15 f which the languagé learher Qéeds’xo ﬁake.ﬁhe » %
16 appropriate éqnneb¢iogs be!&een fofm.And mean;
i 17 ing. - WheréfESL has done well, it take; ﬁhe'fOrm
; 18 of lesséns iﬂ{which the language-iszsimultaﬁgouély ”E '
2 ‘ ! - i
2 19 an object ofpinstruékion and a_médium_of com- -‘i.' i
' g 20 munication. o . : ‘
: 21 ' ' Such;pfécficeS»shade away from ‘
él ’é' teaching the languagebtowardé ppesentingrthe o
23 languagevin‘ways the children will find most -
. . 2 useful for the}r own iané#ége learniﬁé qfforgst U
‘ o 25.‘5': - We turn, fipaily, t‘o-:the_'r;questio‘n
L % . ‘ ” ) . )
| ) - : ] ' ’ o . .
‘ | S o160
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”mhgngahgugge”skills that speakers of the language

. . g .
of ‘how to impart literacy skills in a second

‘have a good command over the spoken form.

different from the new one, can expect some

s : . . | 162

¥
’

language. One thing'seems certain. Until

students haVe achieved a certain level of

[:d

mastery over a language, they will not be able

- -

to profit much from reading it.

“

The/ development of literacy skills

, »

in students depends on the fact that we show them
. 3

4

&

of their age and their educational background'are
. : , o

expecﬁedUtolhgve:, Students who héve not learnéd

4 L]

to read in_theii.ﬁrimary language canﬁdt be B

%‘ u‘- s . . i
expected to read a\new language if they don't '
x o

o . A

.
v

Students who héve:already-learmed to.read in one

N v

language, even if the writing system is guite .

facilitation in learning to read 1in the new

B

Ky

language, depending on how well they learned to

read in a primary ilanguage and how we ¥ they"

. ' i

know the new language. K . .

I'm going to skip over how you

"go about'doing this and get into the summary.

I.have tried in my remarks ﬁo

point out some of the sources of problqms'con—-‘/‘

-

fronting ‘limited English speakers.. Acguiring

t N - : -

-

16s
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language and literacy $4kills in English, the

language skills they'haVe to acquirehih order

to support literacy developments in Eﬁglish,are

-

quite cohsiderableyahd it takes time “to acquire
theﬁ. Inaividuals vary giéatly in respéct to
the amount of tiﬁe and the amount of ——‘the kind
pf heib tﬁey need for learning a new language,
espééially when the goal is that of attaining
a level required for £rue.literacy.

{ Léarning.to‘read'aﬁd write in a

language one does not understand is extremely

difficult if not impossible.

¢ Finally, if school  subjects are

-

‘taught only in English, limited English speaking

learners will not easdly keep up with English
speaking students of the same grade-level,.

whether ESL instruction is provided to help them

- profit from régular-instruction or whether the

subject matter  instruction is provided for them

-

which is geared to their néeds and abilities.

.

So, with these observations in

mind, T have the following recommendations. And

the first is that students have got.to be pro-

’
’

vided with help in learning English and, two,

becapSe liteiécy devéiOpment depends on a very
‘ . ‘ o

-
@

16

]

g e
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-in their primary language. ' ®

And, therefore, I think there is need for some

are ordinary.

minutes to pose some guestions to our speaker.

.le4 -

. .

- high level of mastery over the language in which

.

E A S ,
it is being developed, students should be given

~ . )

 time to develop those skills before reading

instruction is begurnd, And, third, wherever-

) | .
feasible, some form of subject matter instruction
. ST - ] .

— , ‘

should be provided to limited English speakers
i
It takes a very ioqé time to

’

learn a language, except for,a'gifted minority.

instruction, particularly for those of us who

~

(The audience responded

. . : o .with applause.) A -

«

L JAY SOMMER: Thank you ve}y much .

I think I failed to thank Ray Clifford for his

wonderful presentatibn} And thank you very

much, Lily. ., Z s
Now, we have approximately eight

-
.

. (Brief pause.)

. «

. , , "~ I suppose that the report was -so
concise, despite the race of time, that there
are no guestions. - ' , . "

r Mr. Scott Tuxhorn is here, and I
’ ® : ’

-
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was wondering whether he would like to take two
minutes to make®some comments on our proceed-

ings. Just bear in mind, sir, that you are

speaking to hungry- people.
. 3 . )
. . (The audienge responded

with lgughter.) . -

‘QCOTT TUXHdRN:"Thank you. I

won't take but a minute. It certainly is a
privilégé_tb'have you here in our region -- +this
is ‘Region 6 =-- and it's a pleasure to have you
here in Téxas . ' {

é
I think you could not have come
3 . . : ‘ .
"at a more appropriate time, and the subject
matter could not be any more important to the

situation that we find ourselves in, in Texas,,

L
14

. in New Mexico, .and in Louisiana.- We have many

éroblems with boys and girls and how to move them

¢
—

from where they are to.a higher state 'of- capa-
bility’ﬁo live in this rapidly changing world.

The report that you have.has.aiready béeh sug-h‘
gesﬁed'thaﬁ same éléments are~ta£ing pléce‘that
are as iﬁportan£ as th? printinéopress.

Ladies ahd gentlemen, I'think 

those of us that are working day to day think

~ . +

that the processes and the organization in thig

; ‘V ‘(‘  ; ..171'> . -: . f
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: : ) . : - ; ’
R rapidly changihi world is much.hore imﬁbrtant
. . ¢ i . : . . )
‘ ' T 2 é to be looked at and cons'i.delred, and we're just
; 1 ‘ :
¢ 3;} vé;y happy{té'have you hére. And I.am‘vgry
4i ‘* pleased on behalf of Dr:yBgllhto wglcbme you to
) 5; oﬁr region.
6% BN | o Thankjyou.
7 ' ' - | (Theraudience responded
.Bf ' o | , '@ith‘appladse.)
"9 : “ ’ ‘. JAY SOMMER# Thank'you, sir.q
10 - .. . We still have four spots for this.
3l ’ afternodh's session for thé five-minute brésen—"
§ ‘ Y
: 12 tation. o
‘,ﬁ‘ 13 | | . Yvonne®
’ g’ } o i YVONNE LARSEN: Thank you, | \
tWS ' - Mr. Sommer . | | } |
16 S May I, on bébalf Qf t%e Cpmmissidn,
; 17 lthahk tﬁe prescnteré ﬁor:a marvcloué program | |
3 '18 Fhis morning; you'wve bee; hést inforﬁ;tive and
:; 19 ' enlighténing and'cerfainly challenging. We \
g ' . l - . .
é‘ 20 'thaqkfybu for. taking the time from y&ﬁr‘very
g ' 2%, ';busy schedules-to c0me'and;share youf thoughts
: . N . , ' ‘
:,‘i‘ ' 22 . and'conbe;ns wﬁth us. You will be having lunch
. 23 .with thé membérs of the CoﬁmissiOn in a clpsed l
ﬁ‘ : luncheon hour. - o
."_ | , o .
o _ 25 | | | , , We’would like Fo.invite the
« “ . . : V-
7o
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-

members of the audience fto take a lunch break

at this time, and we understand tﬁat there is

a
.

a district cafeteria here and the staff has been

"alerted that you might wish to’dine there, so I

believe you will at this hour find additional

»
1

This afternoon, after our lunch

aecess, we will hear from individual® who will - .

|

Tell us about programs, probléms, and solutions

n 1anguage‘and literacy education. The names
of these individuals will Be announced when we
reconvene, but if you have an agenda, they are

on the agenda and they will be called on in that

+
7S

order.
DuringAthé latter part’of the
afﬁérnoop,‘as Mr. Sommér mentionéd, there.will
be time for‘ﬁhe members of. the auéience‘to
present five—mingte teétimony on a ;pecific
éxample of educatiénar éxcellence. These state-
,menxé may address tddayfs topiés or othér topiés
re{atea to the-pursuit‘of edﬁcational guality.
And so, if yoﬁ're inter;sted.ih testifyiﬁg, |
please sigﬁ ub immediately so £hat we'cah prepafe
, ; v '
the balance of this afterhodn's agenda, &nd we
will be accepting written testimony for this

¢

L) . . . 17d g




orouz*'-“ ‘b

BAT W ™E  hoy

0 o

w
.

- ®

10
n
12
13
14

15

16

17

18

23"
24

25

19

[T —

to b® a cdtalytic agent, but we need .a little .

>to‘say to. the audiénce that you wére really

¢! 168

.

presentation until May léth. .We do have a full

¥

agenda; we‘heve accepted Mr. Reagan's challenge

revitalization at this point in time, SO we will

o -

stgnd adjourned for one. hour and reconvene

promptly-at the hour of 1:30.

Mr. Sommer?

4

JAY SOMMER:  Yes, I just wanted .

-

, - . .
¢

wondefful, very patlent but we stilf’need you

3

»for thls afternoon because you aré the seed that

‘we hope to plant very firmly. Mr.vReagan'has

v
N

one: short announcement to make.

©

BILLY R. REAGAN: The cafeteria -

is located immediately. out this door; it is'a

Q
’ - q

Class A lunch. - ' /’ :

2 ) . /

If all of the/panel and all those

L .
that . are dining with them/ln closed dining would

please'go through either of these‘doors.
- . EMERAL A. CROSBY: 1I'd like to
announce the order of the speakers this after-

noon: -June Dempsey; Jane Porter; Kay Bell, number

three; Judy Walker deFeliX, number ‘four; = .

. | o
Barbara dlave, number five; number sig, Dora Scott;

B I} ‘ . '

} . Jd .
and numﬁer seven, Georgette Sullins; &dnd number

a

: ' | v ‘ 1 7 {}

a5
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eight, Renate Donovan -- and I'm sure your name .

\ P .

was pronounced this way for the first time in

your life. ' . -

»

(The audience respdnaed

-

. thholaughter.)

EMERAL A. CROSBY: Thank you very.

~much. We'll stand'aajourqed.-'

»~

R o
(Whereupon, the hearing

[ I

‘was recessed for lunch.).
N .

[4

>
/

v . »
v oo 3

¢
-

AFTERN.OON SESSTION

. . ‘ 1:30 p.m.

b .
! i . ) . -2
”

JAY SOMMER: - Ladies and gentlemen,

- . -

we are,ready to *stamnt gQur aftérnooﬁ hearing, -
There will, be *nine presenters and the length of

- their pr?ééntétion will be ten to twelve”ﬁinu£es.
At the end of ten minuteg i£ will'be warned;
' : ‘ ’ e
theré.will be a little annoying beep. And then
thp Qbmm}Ssion will'havé a chance to spendlthree

minutes questioning each presenter immediately
. ¢ .

-
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¢

Victoria Bergin, Associate Commissioner for -

ES

General Education, Texas Education, Agency,

“

Austin.
S Miss Bergin.
. “VICTORIA BERGIN: Thank you.

« Members of the Commission and

T

distinguisﬁgdtgpests, it is a pléasﬂre for me
£o spéak to &ou about.tbfee content areas,

language, literacy, and foreign language tha£
have actually taken up £he bulk'éf my. profes-

ten years, and

sional- experience for the past
particﬁlarly to- be éddressing them from the poin@’
of view of the Comﬁission on Excellence.

If we believe that the public

schools @resent'for young peoﬁle a mirror of °

!

/ .
what sobiety will expect of them, then we have- .

‘' '

. / ’ -
to bel#eve that if we have little expectations

of our'stuaents, if we make things easy, 1f we
! , . ) \ . ’ .
let them get by with excuses and uncompleted

tasks, they, in fact, will think that this is

what society expects and will respond accordingly.

But if we expect much from our

»

students, if we demand excellence, if we demand

rigor and discipline, then hopefully they, in

turn, will respond and expect more of themselves.

176 '
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-\ 1 : A ) ' / . With that in mind, what I yould
" ; 2 | like to pr/esént to you are a few rec.om_mendations E
I C ¥ ‘ |-
3’ that haV%uto do With'@hat can be 5Qne on a state-
a4 wide Eas%s~a¢ the state level, and sdmé things
| ‘ .. . = _ .
6 52' that ar% alreadyfﬂﬁdegﬁay.to‘insure and to
_ Géﬁ ‘encour7ge educatogs,éé take copcerﬁea sgeps to %'
‘ : ' i
.\ 7§ providé an environmeqt for students that E
. ‘M 4 .
i 3;‘ encou%ages rigor, thét encourages discipline, 5.
| a that/encourages grea£ é&pegtaﬁién,_not only for h%
10v b-.our/étudents but a?so'for our educétors; ’
N / - First of all, I would like to
12 adfress thé‘area of;account;bility. In spite_
; 13 lq oﬁ all the detfaééofs of Texas' pfograms and in
o © 14 s;ite of all we kno% abaut weaknesses that are
o . 5 ' nE
' 15‘ .‘}nhéreht in every test, we must have, wé must
16  /anou;ége, we\must implemggﬁla sing{g, rigdrous,
i . 17c. l/comprehensive and long-term system Qf:student‘
i; L 18 / assessment. There-is no other way that we will ,';
i“ igr /i‘know_On a statewide, on a district and on a :
§ 20 | f éampusrbasis what the weaknesses of our‘séudemts |
3 j , s
i 21 are, what the weaknesses of our students may be . o
; 722[ | projectedvto be, Qhat the weaknésses of our
.23*H4 institutional programs‘are. |
24 ; X Th; Texas Assessment of Basic
‘ ' : ;5 / Skills, called "TABS in Texas, has been :

t ' ) . ' . .
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administered for three. years in a row. . It has’

e . !

many weaknesses and certainly, from a local

o5
-]

point of#view, the’school>1evel, we approached"

the coming tests with great apprehension:because
. .

all of us know, that no test is perfect.and that

ﬁo test ‘measures everything that we want it to
measure. -
'Still, after three years we have

2

a

found out certain things about our instructional

pngfams tgat on .a S£atewide basis we would
never’have been aBle to'findndut; had it nok;
been.ﬁdr'thelgbﬁsﬁs£ent threé-yéa; effdrt ﬁor :
méasure.éhe”same thing.

d

An example: In the area of

:

languagé, we found out that, in fact, we were

’

probably doing a fairly good job of teaching

»

: -~ v ’ e
about language. However, we were doing a poor
o . . -oa

* ~

job of teaching'actual writing and composition.

We were doing a lot of instruction on circling
.

the subject and underlining the verb, but we

-

weren't doing much work on actually making
students go through the rigor of writing,

'Writing,‘wrifing,“and that 'is the only way that
: i : .»
any of us were taught to write.
: N _ o .
We would never have discovered.

2 A

.
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this, at least not on‘a massive basis, had it

4
.

not beern for this comprehensive kind of testing

program;

- -

In the area of literacy we found

a

“out that while we were putting much effort and

- -

. | N
many-resources into teaching basic skills,

4 >

focusing on our low-level basic skills such as

decoding skills or word analysis skills, we were

»

ignérning what was happéning to the‘highef level
reading skills. What happened tosthose students

once they.were-.reading on grade leyeI? We were

#

" not focusing on refinement of literacy skills
’ . L

for purposeé of apélibation, synthesis, an

r

enjoyment. .o ' : -\
N £l . o
Only a consistent, comprehensive
a i -

-

] ’ 4 . .
testing\program provides the kind of articula- ,
tion bétween state level, district level, and
a local le&el"that prdvfdéé a common language

for discu?sing what children ‘are learning and,

[
i

» making intelligent instructional and budgetary

N . Y
decisions. .’

The second area thqt I'd like to

“talk to-you abcutnhas to do® with discipline and

rigor. I'm not talking about studént discipline;

I'm*alking’ about academic discipline, and not

<
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*

added so many things to our cufficulum.

had so many new things demanded of our

174

only of students, but of teachers also.

we have

<

. . '
classroom

We have .

*

ts

and in all of this it has become very easy for

‘own thing,

‘own thing" when a teacher will accept, on an

to a well-researched term papexr on Egypt. And

that are maore important instructionally than

teachers, but nothing has ever been taken away.
There have been constant add-ons to the curricu-
lum. We have seen the proliferation of additional

programs;'supplemental programs, ‘mew guidelineé,

teachers and for students to offer an easy way-*’

out.

' -«

We'd like to tadk aboutlocal

control. We don't like to talk about "do &o%ﬁ

" but local control becomes "do your

© -

equal basis, a matchstick pyraftid, as opppsea

additionally, the matchstick pyramid is easier

to grade.

. _ House Bill 246, which was passed iﬁf

by t?e 67th Legislature is a first step at

addressing this issue. Are there cértain things
—~ . ) . i

[

other things? Are there some thingé that must . t
1] ’ . - ‘ . T ) !
be taught, whether you go on a field.trip, : , 5 w
- ” : . - '_ ! |

ey -
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whether you direct. a. school piay, whether you
are a Title I student or not? Are there some
thing's that°must be taught to all studentsg?.

Texas House Billh246.haé answered ‘in the affirm-
| ’ o o | -
atiwve by, first of all, specifying twelve

content;gieag that must be bffered'in_every
schodl district in Texas. B Secondly, by setting

.

within each of these content areas thcse we -

essential.elements which must be taught at each

.o . . ‘.
g

gfade level. .Finally, by SFipulaEing‘that, in

oYder. for school districts to be 'accredited,

.

a

those essential elements must be taught.

-
.

It is a first step, hesitant, not .

-

-

yet completed,'towards asserting and mandating

rigor into every classroom in Texas. We're

13 - 3 -

happy tajreport7ihat, as we have”traveled

. \
around thefstate seeking input from educators

-
’

as to what those éssential elements might be,

we are discovering that there is a strond sup-

¢ ~ -

‘port for increasing expectatidhsvand demanding

. more, not only oj'the students, but also of the .

-

teachers.

¢

The third area that I would -like
to address has to do with-collabora%ive upgrad-

ing. If across the state we are looking at

Y

LY

’

- 18i :
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upgrading instruction in kindergarden, first, B

'secondﬁ third, et.cétera, ultimateiy'we make the

.

progression to high school:. That leads us to

graduation requirements.

. House Bill 246 has indeed addressed

-

thg issue oﬁ the essential elements that must’be

’

taught for every course that is offered on a
seqondé%y level. That alone should help avoid

some of the "watering down" which has occurred
in the past.,
But what about choices? What

.
5

. . , — - )
. about substitutions? What about electives? We -

s y

- - !

have to address that. .If every .student is given

complete freedom between choosing an easy course

6r cheosing a more rigorous academic, course, will .

" be sure that we

A
\

]

most students‘not chose the easy course? We must \

”

look wery closely at graduation réquirements‘and

-

are not giving students the

?

3]

-

freedom to fail.

. - «

R In the area of landuage(:we must

B
-

assure .that fluff cqurééSTQan be in.no way sub-

a -
. [P
v . . G 4
. .

‘stituted for rigorous language courses. Educa-

Y

bOrswmust'be respensible for forciﬁg the student

into upgrading;.}éfining”and applying those N

esgential communication language skills that

A}

S 18y .

.
s

3
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.are necessary if the student is going to be
successful in society.

%

can we afford to.continue giving graduation
credit for remedial courses? - ' v
In the area of foreign 1anguage

fa B ) -
4

I'am sorry to say that even the word "bilingual".

N _ .
has " become synonymous with remedial students.

-, \ ‘

If we . extend that analogy then surely trilingual
students will have to be institutionalized. We

WuSt acknowledge the fact that a foreign language

Arogram cannot be completed with just 9né or two

. .
0y -

course offerings. The commitment tiiat goes into .

-

~developing fluency in a foreig' languége’takes

place well before the studeﬁé is in the tenth

grade. In additiop; w%/ﬁﬁs£ assure ~that some
| aggressive cdunseligg/takes place so,théﬁ .
s;udents'updefstapd:career implications of not
being aple‘édfﬁpeak a foréign.language. l
_Recall that I éaid "Co%labora;ivé

o
P

upgrading." It wiil-do ho good £for secondary h
schools to upgrade their requirementsaif post-

secondary schoolS‘do'not'up@rade their entrance

requirements., Students know -that they don't have

to take particular courses in order to enter

v . -

“ .

e
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-J . " i’a'
college, and, . of course, it will do no-good”fo§‘
universities to upgrade their entrance require-
ments if_the result is declkining student enroll-
. 4 ;- . i i
ment. Thus, just like Mather and Dad have tpo

get together to discipline their children, so

e Y

secondary and post-secondary schools must present
—~ - - " . . ' -

a united front in the ‘push towards upgrading

e
’
©

2
°

educational reguirements.

The last area I would like to
address has to do with time. I don't know how
much control you have over this. ,Over the past

’

. years, W have seen .priorities shiftiyng year

after year after year. One administrition cpmes

in and pfesents a new approéch;‘ Another -
administ;ation comes in and suddgply a whole?new

approach 1is inAVOgué.

. You seem to reflect a swell -of
sﬁpport for the idea of academic excellence,
’upgradi%g'chrgiculum and demanding more, not

. onl? of our students but of ohrsélves as educa—
.tors; It Would»bé a pity; if a%tef.all‘tﬁis
'wprk and all of the enthusiasm~andlsupport fér '
ﬁhis‘effort we saw a completé shift in affewr

o

vears.

. , It's going to take ten years to
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| ol 'i'mE.)lament the kind of -progr‘a‘m _Wep are talking
' A ) 2 ) ;, about; Hopefully“through your reco‘mmendations
3 you can insure a cvon¥:iﬁui.t$/'that could be ‘sup— “ -
.4 ) ported at thé state, | distri.‘ct”,. a;xd campus levels
5 50 that the present momentum i.s not lost.
. 8 o . v Thank you very much.
. e 7. : o : _ B (The. audience'respon'ded
8 | . j with applause.) \\/ i
‘ . . 90 e T SR . | JAY éOMMER: ,Thahk'» you very much,
PR » -
10 ¥ictoria. It is as frusktrating to us to hear
i ‘ 1" - the bell as it is.probab y to you, be‘.c>aus‘e ycéu ' »
;2 ' are a fascinating .pi;esen er aﬁd thmank y‘ou~ve,ry , .
‘ 13 much. - o — N ‘
’ « ' ¥ \ * .' -~
14 o | We woluld liKe to invite all the :
15 people who are presenting to sit in the. front“. ','
16 row if possibl@ so you can participate with us - co
; 17 - in the q_uest‘:J".oning. ‘ - : "
; )/#&,\ .‘18 . ,- ' » We are re\ady‘, ladi'es anvd gentlemen.
. 19 - ' ' 'FRAI\iC_IS-CO ‘SANCHéZ; Ms . Bergiri’,‘ .
é 20 one question. TEA is.’.ggspo'r}sible" for adminis—i,“
° 21 tra_tivng. the TABS, TEé 'is: the ul_timaj:e ‘responsib\le !
': 224 || age‘rxcy? ’ 3 . ' . ' o 9
: 2 | ‘ VICTORIA BERGIN: Yes.
' : 24 |, C E *;5 . FRANCISCO SANCHEZ: As set ]?\}’
‘ ) 2‘5> legislation? ! \b . o ~ -
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-

VICTORIA BERGIN: The tests are

L3

administered at a ldcal'level, but -the coordi-

* -

) .i . t > i) :
néting emphasis, the ultimate scoring does take

place at the agency.
FRANCISCO- SANCHEZ: Do you have

‘the capability or do you do it as a matter of

course, an item analysis in terms of .bringing

up strengths and wéaknesses in programs?
. VICTORIA BERGIN: Yes.

“

FRANCISCO SANCHEZ:- One other
L4

question. You indicated it was Senate Bill --

-
-

some number -- ‘ )

'

" VICTORIA BERGIN: 246.

. FRANCISCO SANCHEZ: I just

wonder, is that a legislaﬁive responsibility
in_thi§ state, or is it a constitutional
» ‘ 6

- responsibiility of the Texas Education Agency?

o ~

<« Just a pblitical_g»éstion, I guess.

'VICTORIA BERGIN: The background
that is over the past, I'm going te say twenty

~
&

year.;, -- and I'm sure this is just not unigque

in Texas, this is throughout the country --

different groups, well-meaning‘groups -- pdrentsy

medical society, pseudo-educators -- have lobbied

the legisfature to introduce items . of instgyétion

°
L]

o 18,

A
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181
and to mandate them as part of the curriculum.

s : For example, kindness to birds
and animals, intelligent patriotism. My under-.

-

étanding is that only one item has ever been v//r
. ) . t

\

removed from the Texas curriculum and that is
: . +

carpet raking.
(The audience responded
with: laughter.)

But this is all the gualities‘and

5

traditiohs that have gone through the legisla~

r

ture, not from educators. -

"\

°

-

says, in effect, everything that has gone before
this' is wiped off the book; we are starting from

ground zero. Number one, what's the first most

-

important.thing? “ What's the second? What's the

third? Et cetera. And the responsibility is

4

placed on the State Board of Education and
. " . -
through the educators.

- JAY SOMMER: ' Mr. Crosby?

EMERAL A. CROSBY: I must remind

.

<my*collea§ues that we have for questigning_only

fhree-mihUtes on this part of the prggram.

I'm trying to determine whether

o, House Bill 246 turns the responsi-
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1 or not your'e advocating a, statewide or a -
. -2 national ‘curriculum? ' v 3
3 - - ' VICTORIA BERGIN: WeJ,-K I think
4 - ~that-House Bill 246" is. .  //
~ . 5 .
: . | 5 B EMERAL A. CROSBY4/ I'm not saying
6l house bill, I'm saying are }ou édvocating a
. ‘[ R
7 national or a statewide curricfilum? ..
“ . ,;/
8 = VICTORIA BERGIN: I am advocating
",9 , not national, but I do advggate~a statewide
$ ) ' S ;f" '
10l = mandate of essential elenpents.
. //" i . i ‘..-».
1 ' . JAY SO@%ER: Thank you wvery much.
’ - // )
. - /
12 : * ANNETTE KIRK: Essential elements
. . p .
. /o
. v 13 is not essential cﬁ%rses} that would be a local®*
‘ T, i ' ’ //v ' \ '
14 selective. // - L
15 : /VICTORIA B%RGIN: . That's right.
i » o . )
‘ 16 | . /‘ EILEEN LUNDY: Is it items of
E . - ’ “ I :
) - 17 knowledge?/
: y ,
g i _ / _ . . A
. 18 , /" © VICTORIA BERGIN: Yes. For
I 19 . examplﬁ, the twelve content areas would be like
§ 20 lan%ﬂége arts, mathematics; science, social
_3_ 2% ' sgﬂdiés, et cetera. Within each one, it - would
: 99 Just. take -- for example, third grade: .What.in
03 //matbematics is  essential to be taught in the
— - ;o
' o / third grade? - ‘
' . //’ ) } . ) ) .
~ ' *og 4 ‘ T EILEEN LUNDY: In the area of
i‘.-'_ ¢ ,// ) | AU
- . * : o4 ) . . .
g , e 1. /’f ! | ‘ . . v . 1'80_ .
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writiﬁg'I see.gféﬁﬁ:aanger in that idea. iItb
seems £0“me that at this point, 'that having
thought about_it in dgptﬁ,‘to be diameprically

oéposed'to the idea ofvprocessés coming dut,

. . . . ' T _ i
such as this morning. . : 3
. . VICTORIA BERGIN: Do I have time?
‘ , . " . . ) )
. ~ JAY SOMMER: I think that this

topic deseres another hearing at ‘another place.

WQ would like to thank you so much for youf'

presentation. , ST . - o

We'd like to.go on to our next

speaker, who is Alan C. Purves, Director,
[} | .

Curriculum Laboratory, Univérsity of Illinois,
Urbana-Champaign. ' N . a

4

ALAN PURVES: Thank you, Mr. Sommer.
I'm very grateful to the Comﬁis—‘

\‘ © * ‘ s
Sion and the staff for allowing me to take up a

few miputes of your busy day. ‘

I want to spent these minutes

describing the results of two studies which

~ 4 ..

compare“the 'achievements of\égerican students

to those: students in fourteen.other countries, & .

]

"both developed and developing, in reading and-

literature, and also.a third study which is now

underway, which we will be comparing the
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aChievementiQf,the American students and students

in some eighteen other countries in written

composition.

These are part of g coopefatiVe
effort Qmong couﬁtries-undertaken byfan organi-
zatiqnvdalied the Ipternaﬁional Association/of
.the gvaluatiOn‘bf Eaucational.Achievement,
otherwise known as LEA. It has been doing
étudiés in these éﬁQjeéts,as wgll as the ones

[

in French which you heard about this morning,

science, mathematics, English as a foreign

lpnguage, éarly‘childhood'edubatiqn, and the

like.

-
4

The reading and literature studies
sﬁbwed-internationally,across'all of the coun-

tries studied, five 'major results, based on the

‘pefformance of studénts age ten, fourteen, and

-

seventeen at the end of the secondary scﬁQOl.

¥
‘ n

.The first result was a gencral lack of impact

of the school, *both particulqr things-going on -

:

in the school and particular actions the teacher
4 ) v a

took %p closing the difference between high

: achieving‘a@d'low achieving students. That is,

whether one did well in reading or poorly in g
reading, depended pretty much on one's home

’

154 ‘
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i 4T  baékground.. But, at the‘game tfme,'hearly every:
»}\\\. | 2 ’- "‘one. wﬁo wa;s test'edl did learn to read in schopl_.-
x | .3 , i Secona, the study‘showed,iin
&, 4 nearly‘every country, rélatively highefiperr
‘ﬁ ‘ | 5 ~ formance of Jirls than boys in the achiéveﬁeﬁt ,
x ) 6 . o ﬁést in literaiﬁre. ) |
i . ' . e 4 ' »
| 7 S ‘ Third,vthe study showed the
\. - 8 : gengra;—i;ck dfxiﬁbéégisfﬂgéhééis and the
| 9 teachers in affkcting:stuaents"interest in
16’ reading and literaturé. That is to say.tbét,:
- | students bécaﬁe readers or»nonre;ders and the
12 - schools seemed to do,littie to aﬁfec£ it, or at
. 13 | least'lii:‘_‘tle that could belifound'-frrom the qugstioﬁs
= e i4~ .that we asked. - o
15 ' The fourth'findingiwas t?at in
16 | every hation thére was great uniformitngf'
é ' . 17‘ readinglintefésts in chi%dreﬁ., The fifth was
é | 18 ' - that the ageaof the student and £he cdlfu}e and
[; < ‘i ‘\\\Fdhbéiygf'fheVStudent had a vgry_strohg impgct
g» 20 ' gﬁ{the ways in‘whicﬁ'the:étudentshresponded té,
" a 21 the’ﬁbgks that they read, ana I'li come to som;
: S . S 1
: 92 detail on £hat in a mirute. .
ﬁ ' \\\\ Recently, we have reanalyzed the
. o1 i results from~t;o counﬂries, the United States, :
. S . 2% 'becau;e I happen to live here, and New Zealand,’
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l, L_ ' ‘. ] belcaus"g;:f:'hé “-i.\‘]ew,z'ealuan-d student’s happened to do’ . 1 7
' ’ 2 : fa'rn betﬁtér tbh'an‘ §£udents in any otﬁer ccguhtry. ’
3 “g .f&‘ . ' ' Fbrbfhé:Uniﬁed Sﬁateéﬁ we foénd
\4 IS that'&“;ati"ti;e' en;.i‘_o‘f hig:h; ‘s‘choc.jl',. t‘he' best United' . . .
’ 5 | States students performed ‘i\n reading tests as . ‘E '
' 6 well as their c_.o’unterparts in other cbuntrit_as,"’
\ ' - ~ ’
7 " but that the overall average score is v'l"o‘wér'.( -
. i This result is fbecause of the~pr‘opo_rtié)n of th:e \
9 L,‘ag‘e group in- school, which is highe:rv in- the :
. . . . . & T
N '., 1ﬂ0 nUnited States than 'in any other'co-untry._ We o
. n briné more‘.chAi-"ldren' far,,th‘.er than any otﬁer' ._ | v
Lo | 12 'count.r;, or:at least aﬁy other :coimtries t,e_s'ted,/ e
| - 13 ‘ a‘r‘xd e do this without: lgttli‘ng the 'bést students: A
‘ L3 suffer. . T ' , o i “ ) ‘i
15 . ) . In other words, being a comprer o
S o _' ) 12‘, ."*hensivé school sysﬁém 1s not °harznfu_]. for-, our ' '. i *'
.‘ 1 17 best studfent’s. "On the other harfd',a there is f
- * e ’ - - | !
5\, . ‘ lé i - c.l‘ear e\}idence tl)-at:'ther'e is a ’lac]; of'/oﬁaportunity f
; 19 9 for man&is;tué"ént’s to learn cé’rt?in essv’,ednht‘ial c_Si‘rv , 1 :
:§: | 20 || critical"éspects iof reading and litér/atm;e. S
:; . - p;tél "age four‘htee;n', a _gré(.at number _r:’
: O 2’2 of students Eﬁin th_"}e United States ycannot -read a ‘.
‘ P ’ non—narrat;'.\_(e text, :and they cannot readia_ ) d
‘c - el '.~‘metap1;101c:"ic' terxt‘,’,"and_ they carinol: answer ‘ques_tions' .
‘ e g . l‘thét deal 'w'i.thqs:t;y;.e‘,.cl)r"ébaniz‘atiqn, tone, 'Ogr" ‘- " } i
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o

.

inference} primarily because they have not been .

‘.

exposed to these matters in classrooms.

A\ ke

By. the end of high school, suc-

cesszl students have, acquired a pattern 1in
response to litefature that focuses on the - .

interpretation of content: symbol, theme, and

: . ]

N 3 . . * . : .
moral. There is little attention to other
) roo e ' v

"

~ , v
language, structdTe, and form. ~This stands in
. : A T - L ! '
marked contrast to the results in England .and T
. . : « Ry ' .
New Zealand. - o Pt ’

.

. Eourthfyby the end of high school,
. : PR 1 i
‘unsuCeessful students have acquired very few &

strategies which,they,can use\to approach: the

~ | - | : | .
-literary text, but they rely on outside informa-~
tion such as biographical information or dust
' : [ ' e

~

jacket covers. - . o

Fifth, téagbersnof low-performing :

.
~

.

students in reading énd,litera}uré focus on

~ \Y
' -

‘drill and busy wbrk; as we've heard eﬁriier
: | o - ; R s
today.. Teachers of high performing students -

‘focus on discussion and essaygwritiﬁg. One .

»
-

might say:ghat'the ;chool sysﬁem;oacdordigg ﬁo

these results, would show that.we teagh the.

_bright ones to be ‘clever and the dumb ones to

, .
. I ' ‘ ) .- . . . . .

. a
. >

]

«
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be honest.

-

e‘also found that there was a -

rather appalling® lack of profeséionalism’on the

< . * ) - "
part of most teachers in the United Stategs, .
. : ” 4 .
lack of interest in

.

. - .
attending professional
. 54: v La . - : ~.
,‘ﬁeetings, lack of interest in reading profes-

w~ 7

sional journals.

¢
-

"By contrast, in New Zealand, whéte

) * © + B : X - N
irf addition to reanalyzing the data I:spent three

months visiting the schoolé,:in particular S

.

&
elementary schools, we find'several things
which seem to signal. success.

e . -

One was that reading and writing '

[y

wére e;péctediof'éver&'éhildlby the.céﬁmhnity
“dnd by thé parent;. 4Thé_§éqond was;that, from
the momenghfhe'chiid entegéd schgol -- agd tﬁé
{;hild~ente£edfsqho§1_on the day éfter the @
éﬁild's'fifth.birthdéyi 'so there cduld be no. i
ability grouping and’ﬁo‘wholé'claés in§trucéioﬁ:—é

1.
.

reading instruction Wad to be,individual. There
. . ' Lot . C, L} . . .
was equal emphasis ®n the, child's writing and.-
the child's reading, and .the reading was of ‘'what:
° e b ) -

.*- r ) < - ; '
children had written, as well as trade books and
. .- . : - Qub

¢

literature.

c There was only one school in
1] ’ ’
- . \

~ T . e

. .
o« : 9 . .
¢ . ' 2
. “4 . e s )
: . ) . . R . .
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which was using an American reading series.
o * . . « .

¢

-

.

I saw failure and that‘was=£he'school

:

o
P

kS ’
We  are two years imnto a second

{

'

*

study ' in language afts,~looking at written com—-
. : ] \

¢ N . 2

. . . . i . ) , .
position, and we will Dbé looking at the achieve-

ment of students at three grade lévels: the end

of the self=contained classroom, roughly sixth -
grade; and .at the end of compulsory schéoling,

4 - )

" roughly tenth'grade in this country: and the

pre—éqllegiate year. _ o |-

~

s . v
«

. - This we're finding & much mdre’
. o g :

-

.

.difficult'study'bepause, as Mr. Graves would

. - .

have observed, the.field of writing is an ‘area L
B ‘ e xa

& reseaxch in which both ‘theoretigal and S,
émpirical work are needed. The domain of - .
C Yy b |

‘writiﬁg is not 'very well defined. Test con-
ing _ ! e

struction is in a very carly stage of develop-

“ment. There i§ dlearcut agreement neither on

LY

. g v

the criteria of sggood writing nor on how writing

should be scored. 1In fact, there is,very litﬁfé;b
agieement;on how the domain ofawriéing, aﬁd‘

particﬁlarly,school_wrifing, should \be

conceptualized. We are finding that writing

I3

-

seems. to be in most countries a somewhat hit or

- . /

miss activity. o : ©

. . - o '
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o . We will be.looking at guestions . -
such as how variouds countries organize the ’
vos . L ‘
curriculum in writing in schools in order to
‘ o -0 : ., . . ) ‘ . . i} '
deal with mass éducation and comprehensive jé
, : . ;- .
- - Y 2 ) q - . ) Al * - . . . . ’
schaclihg, and because all of the countries
have substantially -linguistic minorities, with'
the education of linguistic minorities. , g
. o . We will be examining the several -
rélations that exist betweeh'the- curpiculum that’
. . c. @ o ‘ ',' . . &’ .
is mandated by a state or a gOvernmEnt,’what thé
o S . . L \‘:_ .
teachetrs do,, and what students actually do.
. . o . . - _
e ., Third, we will be examining what
- e ‘ L. B N . : ‘ .
other factors in socicty affect performance - .

3 ‘ . “/ ’
toward writing. I can list six initial findings.
First, in general, the curriculum #n compdsition

? ‘ \ . . -. . o . i . .. ) P
across countries focuses on géner&l,discourse
‘rather ‘than specifid kinds of .discourse. .Second,

. ‘ q . v ‘ ~.
there is great diversity in,cUgricula acrpss

: . | ; \ .
countries from no instruction in some countries,

. - o ._ ) . - i'~ o
but much writing, to a greatAdeal'of.instruction

) coe .- “ - , , .
in this country and very 1i€tI& writing. And .
,' < . o ) - ' ! L] )
the dmount of class time devoted to writing a
‘Compgsition varies up to six Hours a day.,in .
Italy spent on a single writing task. Third,
S, ‘ . A ! . .
there appears to he a oyltural coméonent
T ) 196 0 s o

-

"
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. . . . S < el
. v . AN . f .
‘ ‘ 8
L y 1in compos1tlon 1nstructlon that sets value on
‘ g 2 ce;ctaln styles whi ch has a clear 1mpllcat10n for el
3 e&ucating‘immigyant children. That is to say, .
. . . N o . . N g-'- '“ R
4 1n some couﬂtrles,-metaphorlc w¥1t1ng 1S Valuea,
.5 ‘in othetr countries it is mot. -Fourth, there
6 appéarsfto be cultural diversity as to the
7 aspects of - compos1tlon that are cons1dered goog.
‘8 Fifﬁh, there. 1s diverS1ty betweeﬁ ‘countries as
o . , . .
. 9 hfo the amount 'of stimulus to "be given to-the
4 o . ‘ . X )
100" . writing assignment. And, sixth’ the perception .
. S . . o W
Ak .of 'students as to whaﬁ will secure high grades’
. ~ Tl T o P
. 12 ! of writihngiffers very strongly from the per-
- * \“», . " " ’ . -2
l 13 _~ception .of teachers and researchers. Students
i 14 {ﬁin~aipreliminary study ‘indicate that &n order
15 - 'lto_succeed in writiﬁgfthreq“criteria exist: get .
o 16 it in on time, make'it’heat,‘and”dchft maﬁé‘anji
: 17 spelling mistakes. T A
§»° 18 : .+ Thank you veiy much.:’ S
'E . ) .', ‘ ) - ""I . Y . :
3 19 i JAY SOMMER: - Thanpk you very uch.
é' éd_ ? (Thewaudiencefresponded R
=. . I? )4“ ‘, \\ v o ’
S 21 . _ with’ applause.) -
. 22 NN “Thank you, sir. -
! [
0y | . Yes? < - . - -
: . _ cr o ° o :
« 04 YVONNE. LARSEN: Mr. Purves, in ¢
‘ 25 - ,Jyour‘resea'rc‘h,'.yqu me_ntioned“ th@ New Zealand
v v
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- achievement éositivelyh pbuit.that is also in%er—

f
e i - L ' . t
R e 7 [ «

V.ot

sdﬁethihqi'

‘had more parental support.

.

N
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Have you studied the

- L4

a : L] . .
clearly evidender that amount-of'hdmework_affegts

-

1

seen’ as a problem,

too,

Par

4

-

;Breted differehtly;akd in New Zéaland this was.,

ents qant children

“amount of homework in varioug districts, coun-
. . o T e . . E ' v
. ‘tries, et cetera? 3 | PR o
\ . - : - - o - -
. » . , o s
ALAN' PURVES: Yes, .thefe is = |

to,bring home homework, they don't care what it

y oo ' : A O .
‘contains as long asg the” chil:dren are busy.  And

. R > v ! - » ) '

so it seems eleaf that if the homework is mean-,

’ = B ey . ° . ! .
ingful ds it seems to be in some subjects,’

7 . . . .t
I think achievement improves.

-

pect it's of less great value.

A
"-

'
§

4

.

B

s

- - L o : , ,
- simply copying out of the encycloPedia,qI sus-
. to '

ANNETTE KIRK:

‘.

. maybe I m a llttle blt dlfferent,

~

-

then

But if dt's.

N
.9 T
As,a parent I thlnk

but,I‘reSented

£y

the fact of tHhe teachers g1v1ng my - chlldren home—

- ‘\‘,

~

. -

R

Y

'work'when'it was not_meanrngfull

and’ compla;ned.

that score, but-it‘eeems as though *as you*' .
s

1t could be bhecause that means that they re not

T !

fsuggest, a’ lot of parents do llke that, perh

-

AT - I

watchlng telev151on.or odt on the- street or

.o
-

¢
‘ '1 .

ALAN,PURVES
/l

b
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'studles ih this country whlch 1nd1cate there

"

are .-two sets'of parents,

e
the "good klnd“

4

t
v

and obviouslﬁ'you're‘ ..

Therenﬁ one parent that

-

193_4

looﬁs

at what klnd of homeworkwthe Chlld 1s d01nq and

. B

» "

vmakes sure that' th® chlld has time and space to

*.

do'homewOrk;

ment of the children.

‘ . - . -
,

“are those who,"

ih a‘tsense,
‘ »

alope,

N

1Qn the other hand,

xhere

leaQe‘the children

¢

or insist that they spend a lot more, time

\
N

And that does affect the achieve-

washlng dlshes,’oyeaning house - befﬁg'house¥

. N > .
children,vI guess -- and not'doing‘homework.
b} .
And those, Chfldren sq&fer - = well,_ln terms of
. L . o

- . . . s .

. tests,‘they Wlll noct perform as well as those

L

- \

who are allowed to learn B .
L ’ "CROSBY: )l have two

v -

EMERAL A.
r B e T L . : _
" ‘One is looking at other countries,

Lquestioms.

Was 1t

. L P
we—r what kind of a schoqd week aidﬂwefsee?'

. a five;dayz fouf»day,-or/six-day?
. . . o ) . . q K ) ] . "
// ﬂVerx.oﬁten it's a‘

ALAN- PURVES:

. ~ Ll " ,
five and a hal'f-day week, but 1n some cases the \
.Q v : te - "- : B ' . , . .‘ ‘.J‘
school day iis longer, and, of course,'in many .
'\ . ) & . Al " e ’

.ﬁEuropean countrles,'and pantlcularly un the

o . ¢
' »

‘the child is taklng eleven

) .

()
subjects, but not émery subject an hour a day,

,secondary schools,

- 1

“

S

'five day® a week.

€ . .
'\»' . !

They mlght be, taklng,

for
Q

“ne
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‘ihstance{ gt-thé samé-tiﬁe biology, chemistry,

h ’
« e -

physitcs, but two hqurs a.week of-eaqh,'sb that

+ .

: @here is mahy‘different qonffgurations. -

. ‘v - N . T
. .' EME#XL A. ‘CROSBY: And a school’

Y [} -
. . »

year? .ﬁ ' . - R .
> W ) ) .r e _g,
ALAN PURVES: = Roughly abaut the
) . ¢ s N } . O
same, '‘a little bit lquer in certain countries.

o * . I ETLEEN LUNDY: Just one short
. 4 > . .

Ly

» 3 . g ’
 question, Mr. Purves. Were'you able tor find . .
. ° - a - .

out ahythiﬁg dbout readiﬁ@ material in' the homes,

- 9
‘

liké-ip,the‘New‘Zealandiireé?
ALAN PURVES: Well, that's really

abdbut the Support'éf the reading in the home.

~ . -

-~

. v - : : o
New Zealand has the highest newspaper .consump-
P . o t . =
. '! , . »
tion, magazine consumption ‘-per capita.of any
. ." / " - . ) . i
. / . . .
country in the world, and.clearly this dqes
.affect the/relative performance of students.
> . : N N
 EILEEN LUNDY: In relation’ to one
| . \ ) f' > \‘ . (‘.
of the presentations this morning, any relations

'
v

L] .

. . ' h . N oW . )
betwéen, say, ady cultural, such as the stofy—

~

to the manner in which reading and writing are

.
o .

done in échoolz5-P_ E . .
) . . ) D | \ . .
ALAN PURVES: There's less clear

] . “ . X

,evidence on that‘ﬁnfo:tunately. I wish I could
S . ,

' , ) ) ' %3‘(.) U

RS < ' ‘¥ A

telling in‘the.Hawaiian'families and a. carry-over
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[ L

JAY SOMMER:' Thank you very”muchJ
R ' Our nexF'speaker is Della Pompa,

—
IS
PR

/
xegafive_Drrector of Filingual.Programs,

N
o
e

&

HouSton'Independent‘School District.’ |
v . B ‘Ms;,Pompa} . !

I3

, DELIA POMPA: Hello. .That was.s

a lovely genfleman pronouncing my name. Thank’

’

I belleve 1t S qulte flttlng that

-

you chose the Houston Independent School DlStrlCt

as the theme 1s education and particularly the,

‘ . . ’ 'h
We here in the district ‘have
found many avenues td excellence. If. you come. .
away with one thought after my little speech,

it's that we, all havie the goai of exqelleneecin

mind, but.we.have different patha towards;that

achlevempnt and dlfferent paths for each Chlld;
Wlthln the Houston Independent

w

£
.

>

we focus on

faéilitating-the excellende, the achlevements“
of a”limitedﬁEngl;eh‘p}oficient student.

Let S
4 j ’ .

-me tell youva_little bit about the limited,

; -~
v

English proficient student.popu;ation'in ‘the

Houston Independe't_Schoo} District.
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) L. ‘ A . - .. ’
) We serve 28,000 limited proficient

- ‘

students. Of that laiéé group, the largest sub-
grqup'is.the Hispanic group. Coming after® that
in terms OF numbér is ﬁhe‘IndE{Chinesé group’ -

. N '
.

. : e . .
_which includes three language groups: Vietnamese,
. . ! . .

t

L
e v

Cambodian, ahd Laotian. Then we have approxi-.
. mately seventy ' other lahguage.groups which we

el

also éérvé'in the d}strict. . ‘ .
D What is a limited English pro-

ey
~

ficient student? I believe Dr. Fililmore diq an

exdélleqt job this morningﬂin talking about some

3

tyonal factors that characterize limited English
- 2 . . "

\
’

',prbficieht.students. I .believe we-need to remind

» 1
N v

‘wéyrselves that‘the‘limited‘English“proficient‘

. student group, is’ not® homogeneous. Within that

group, we are serving children of various

3
o

pppficiency levels in Engiish, of various |

mot;vational levels; of‘vafying social-cultural

backgrounds."Andjthis is something'that‘is

yery:important-to keep in mind in ‘building
programs and servicing these children.

(\Y . ’ ) - ) : : .
‘ ' . I'n the district and across the

United States, I believé you will find that

L]
[l

Houston is a microcosm of the United States as

.

¢ . ' )

o RUg
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the laTgest'urbah school_ﬁistriét. We ‘have to

- . . oy

develop .several programs to serve these children. T

z . .

We: have the standard Engl}shcgnd the second -
laﬁguaéé»progréms" We.have’duabtlapguagg pr— : “;

: ‘ . s : . Y, -
grams and bilingual educatien {o serve most of

" 3

LI ' A -"\‘ N a - ¢
our /students. , . 5 N A . “
V ‘ . ’] g ¢ ‘ : ‘\\ RS . |
. . WhatV¥is bilingual educatijon® I - | .
. #ol e e . - .
believe bilingual education of Engligh as‘\a
T VN ’ \ ) \‘ . b4 ’
second’ language 1is much mlsunderstood\éndvmuch;
. . < ' 3 ‘\\ . ) \ . )
" maligned. And I°would like to explain tQ’yod\\_' >
© . e ‘ TN T '

T

What.biiingua¥.educa£ion is in,the c0n£é§fiof
the Houston Idnependent-Sthool District aigJWhat .
e g t : - ) — .

— . , . .
it is.in the context of education in the United

N -
. B «
-
.

States. - : - . CC . \ ‘ ;
. . . ’ . . .

[

. . © In the United States and ‘in the
Houston Independent,Schoql‘District},bilingual,
education is a transitional“program, the transi-

tion ;éading us to English. Children at the ernd |-

4@ a successful bil4angual édﬁbétion prbgram will

core rout speaking English, functioning in English,

reading literature iﬁ‘English_.~ One-  of ghq S

Ore§$6ﬁs I believe it has been paréicularlyAm;sf
uﬂderstoo?'is that we tend, as'Dr: Bé;éiﬁ sai;'
e;rliér,‘tddfocus'on bilingual 'education and’
Engliéh as a SQCOﬁd language as é.combeﬁsatory ‘ |

. ~ e

-

“2Ul)'9, '
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~

-

I'm here to tell you that in“the

’ ) > . i -
Houston Independent Sohqol"District we give - °,
bilindgual education and Engilish as .a second i

.-~
.

languaoe as a program that sets.students up for
‘ . v . . : 2

excellence and achigvement. *It is one of the

. . ~.

various approaches:we usé”within the districm,_

, In addition.to these two stahdard
oY : . . '
programs we use -for bilingual educdtion in the

e . ’ . N . L .
district, we also have speCral.programs for our

-

mlgrant populatlon, who for the most part are’

\11m1ted o the llmlted English prof1c1ent

>

student.

°

We. have special transjitional 'programs

Al
?,

for refugee children:

on the tran51tlonal readlng strategy that 1s'

o .

.

necessary in moving/from Spanish readlng to
5 L :

-

. v, N o '/,/ : - . ]
English reading. And we have programs for S
. /// ’ ' : . ..

hanﬂfoapped limited English proficient'sﬁudegts.

In the last category of programs,

- .

L3 N
we have one program that has become 1ncreas— .

o

1ng1y important 1n the last few years an& w111

-

become probably more 1mportant in years to .come .

P
ol . — N

I would like for us to keep in mihd that as I

>

go through my notes, that we ife.all almlng for..

excellence, we share the goal~+for excellence, "and

3 Q
.

o L Rug

We have programs foausin?'

Fl

v

.
RN
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"  the routes we‘$ake are sometimes

v o

- . . -

rffeféni.

:Thé cuf&ent trend in the United States 'is ‘to

.~

-G . ® . 3

I I . B ) -
an extent, English as a second -language,

. . look '‘at them in 1ight.pf the failures of what

llodk:ét_transiﬁionalAbi}ingual education and to -

and

T »

has not hapﬁened in the last ten to fifteen '~
.. . L n o ‘
vears that we've had thése two programs.

-~
'

. I would 1ike to take this oppor-
X - . ‘

tunity to present evidence from both of these

8%,

types of programs

for their contiruing® support
and aChievément. @
[ 4 ¢
7 -+ I'm going to-cite pames of par-

‘tidular 'schoels and particular teachers, because

they're the ones that do—the work.
« In the Hduston In ‘pegdent School -
Distric% we. have a school, Port Houston ™ <

. ) P
Elementary; At Port Houston Elementary we have

-
[y

'ahwexcellent~hilingual pfagram. Students taught

B

'

-

"done on' their achievement in both English and

Sbaniéh at the end of a three—ye?f period.fiThQsel-

students were in bilingual education from first

> .
© 2

grade -who were taught Fg read in the nétive
/' S
language, which in this case wés\Spanish, learned

Y

to read in thaf langlage at the same :time they

DIV

N\ - hd
=

in bilingual education, a lonéitudinal,séudy was -
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‘skills-Where teachers received extensive staff

| thosé students were on or above grade lgvel in

~ both English and Spanish. . 2

e : 200
received English as a second language instruc-
tion. At the end of the third grade they were

.
T

on ‘grade lével or higher in both English and

~ 3

‘Spanish achievement. » ; .

e

This is quite a statement for an.
’ . .
urban school district.
’ 4

’ . In aQothe{_particular situation

. & . s .
there was an emphasis on reading transitional

.development on when the transition shouldfbexméde

v °

'in the Spanish to EnglishAreading and what was

important before you-made~that p£§ﬂsigéghf

By the end of the second grade,

~ v

P

-

Moving onto another linguistic
and cultural group, we came acgoss\the situation

'

“last year that we were receiving a large number

of refugee students, Cambodian iefugee students.
These students, in many cases, had not been in
school for two years, were very scared. Their

country was in a staté of war; they, had been

‘hiding out in the jungle, perhgpé.from a rural .

commuhity where tthere was no form of school.

To meet this need, we developed curriculum in
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- g ¥
English as a second languag¢, which i's a“very

p

e e 2T . > .
ec1al curriculum. It'S/a,currlculum that
°P. N

. o / . .

focuses on a -non- llterate Chlld We , found these
@

childrenbhad no rea/ang SklllS, even in their

-

own language; they had no’ school SklllS 1n_

their Dwnﬁlanguage - and by school skills I

F

mean the ability to sit at:a désk, hold a pencil,

know'Where the water fountain is, those kinds of
things that we all take for granted : .
I .

o

A curriculum was developed - .

4 7

utilizing -- and notfonif“utilizing, but

~sfphasizing -- the input of teachers’ as to what

- N ) )
was necessary and what very basic skills were
: , z ; ;
L]

necessary before we got into the geaching of -

LY

Yy

English,aé a second language} what cross-cultural

cqmponénts'had to be taken.into accqount. . By

n B - ’
o X Lo~ . £y
.a

"cross-cultural,- I mean‘téaChers learning about

b
o

the children's culture and the children learning

.a

about the culturéhof.the school and the new’

country in which they had arrived. o -
A.Curriculum.wga,developed. After

- . \_""O . ‘ R .
" one year, we find, going back, that many of the

s N

'~studénts are achieving what we call our

¥

essential outcomes in English.as a second

’

e ' N . ‘-t




. } 1 on a level with other children. _ThiS‘ré a hugé’ -
‘/ v 2" , fea‘tj,fc;r'-children who ha;vve never been 7&'& sc,hooi
‘ 37 befére.' T ) | , | | ) '
41, - . ‘  1 Whét‘;'d like}éoéaddress ne{t‘?ét M#'
‘ 5 What-facéors éll.ﬁﬁese progﬁams had in éommop 3  L
- : f “‘ %- . that léqaté exCé}iencg, that léd £O a\pa?tich;ar
’ 7 . level of.excellenéé and surpassed other ggograms.
: 8 0( o ' ,"‘fi:st ofwali,’all;thése'progréﬂs - -
. »9: wefe cohésive‘p;oérams.with well-defined.goaig | AZ
- 10 E wh%éh Wére ﬁela‘byifhe‘feachérs, the administ?a— d:
;H . t?{f and‘the parent?,, We.cannbt over—emphgsize‘ |
¥ :‘ ; 12 |- . .thelimporténge Qf'involving éll three'ofﬁtheée
’ A;‘  . Hg_f, peaple, bryﬁniés,-in the planniﬁg of,cﬁrriqﬁiﬁm.zb
- - 14 _ f ;'ve hgard referegce earlier this,mornipg, and I
. ) A s | believe: this aftefnoéﬁ, to=imposing curriculé;ﬁ
» ' v,m » upon téaphersly&mposiné curticula upon pafenté)‘.  .
; 17 ﬁpo%'admigistraﬁors from thé‘natiééar lerL-Qni ‘
i .; 18.A‘ ,dogn;to thé'stété lg&el.A _ “.U  o ; : . 1'A-
.i - 19 o _ : ' "We have found tQatiwhen a'program
g' 20 ' work&ﬂis:whenzgveryboay %s“invdived and_every-.
f 21 : body’is'in'éccord thatWWhgy's being'doﬂe-is besﬁﬂ
‘é- 22 . .for the children. | S , ‘ |
, ) ' ‘ L. ' . S o )
. < og 5 | Another fac&gr which:theé@Epro—
| 24 grams held is thefcbnsistené impiementatibn»of
‘ | . 2 | the\,pr_og.\r;am ih‘questic.)n, andr-b).f":consis‘t‘ent o . 5
) ' ’ | - Wu“ | . ’ | o _ - - ]
o Y . ’ : . ; ‘ 4
B -1 1 R
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1mplementatlon I mean that the teééhers knew

whatvthey_were about, they knew what the program

was.,about, they received excellent@support.and

’ » .

staff developmeht as the program continued, and .
they knew what was expected. The children kneW“-
what was expected from'tpeh, and they were

- . . ‘
. -
N . . i

oriented as to what‘were-¢he end goals‘of'the

. o ,
program. ~Again, it was consistent implementa-

4 N -
.

E

'tion;'it was not "WeiL;,this year we'll ac* it, - .

~n.e.xtiﬁ‘/'ear we won[t("“ . . § e
Andtherpfactqf thesevprograms had

in épmmon was that welprovidedAa‘support system

for eaeh of these?Q Ahd(the support'SYStem was

the drlll and- practlce type act1v1t1es and the
K I

drill-and-practlce type materials. .THe support

system incluaded™a sound basis*aﬁd“bheory on . -

training theWteaChers'reéeived ﬁpring the ,year.

-

It 1n¢luded and very 1mportantly; the avalla—,

&

V_blllty of good materlals,"and 1f/the materlals_

l
were not»there, the_means to develop those _;g:

- »

materials;' In many, K cases,’ the support’ system
) . . _ . ". .y

also‘ihcluded cultural support‘Syetems in which .

~
N o . ) + P

fthe translator - when 'having English as the‘~

second language.program - could.include parental

"
.

support for these curridula.l , v . )

L S
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’ I've given you a summar${ of three

« . © . ' N .,

<nprograms that I_believe“shbw excellence in -~

o

"

1

There

»

achievement within out school district.
5 . RO . Q .

:

.o

n . " L
,are many problems we face in educating limited
‘ i s * o . . * e .

.

?

Engllsh proﬁ1c1ent students. These;are probrems.

that can be - addressed at great length but L1ll

try to make my comments brlef aboht them.

)

‘e

-

N

Firstaof all, t

- »

his is a problem

- o @

%

and

that is a shortage of teachers.

that faces all of educatlon khere in Texas,

-

We have a o
, . . » -

general shortage'of,teachers.in the state;of

Texas,_we h*me a. partlcular shortage of teacher

, v

ho are prepared to teach llmlted Eng]%sh pro—f

flClent students.

8

[3

4 .
Y . -

Then another problem we face

.

e

‘8

Tis the'integration,of second language_teachrng '

skllls 1nto the content area.n We've'spoken

o . . . :
Tier abaut teachlng teachers to teach readlng

. 5 Y /

in the content area;_ In our

sibuation wes need

‘to teach teachers to tegch some second language

o v

- skills. -

#

“to the Commissi

‘ e

R

of ‘all, we need

My recommendations‘that I present |

1 R - . . e . -~ .

Firsth

on for your '‘consideration.

[ 4

support., We.need_support for

bilingual'education'and English as a_second .

P

’

ulanguage, for.programs-to teach limited'Englisht




FCAM 740

67002

BRATGNNE, N.J,

o
o
o
o
i~
W3
2
w
~

8

'4 c

m:
11
ﬁ‘
13

14

16

17

19

20

22
23
24

25

-

it is fa

4,/ :
and Engl

-

- ®

| - | . '|205.

vy

a

proficient students in general. In these times-

o

shionable to déride bilingual educatilon

e h

ish as a second language. "I ask YQu,

dpn'k\fi7e us change horses in mid=stream; we

are gett}ng

undgrway3with some good programs
. . 14 ) *

and we need ta be able to continue with our

o
work, and not all of a sudden change and find
R . o .
a new way to serve t{ese students.. s
o . , ’ ) .

ter consider recommending is the@&irt for teach-
. . - o R N .

The second*issue which I askfyou

P

1

ing as a éfogéggipﬂ‘so%that'téaéhing cqntinues’
go.hQWé the*preStigé it has or;maintaiﬁ‘the‘
éres£i§e itjs.had§in tﬁe éast; and pérhaps
Jéeééﬁtura,égme.of the pre;tige it;had inbthe, @
. 4 o

T

past:  soO

and wome

. Al

¢ 3 .. ’ 7
thdt it's an attractive field for mén y

* e, ) . 4 B * -~
n Yo go into. ) . V
. , . y o

Aﬁd, lastlf? I ask

'ybu.to~sugquf

: : et S e ' 6
research which tells us more agout the language
. - H ‘\.. » * . » ‘ . s R . B
. acquisition of all children, in particular

'limited ‘English proficient children:!.

[}

.

fhank you. R

-

g

(Thé audience responded

’ with applaﬁéé,) ‘ ‘
.- EMERAL A, CROSBY: This is not a

-

, L L

. but maybe with Dr. Fillmore on.thaty;
e ) e - - :
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stnce Dr. €lifford is gone ~-- you‘just
. . : . . ‘ ’ V._ .l.

"mentioned invtefme of'the,studentsh'in what yow

call Timited ianguage abllqty Youﬁhave oné

group of 11m1ted Engllsh proflclency that at the

0

end of ‘three years‘they were prof1c1ent 1n_the1r:c
s Q i

own: langhage as well as the geoeﬁd’fahguage, or .

]

HaSranythlng been done to find out’

.

vice versa,
the"stddents‘who have limited*ability in EnglLsh
phly?'-Hﬁ's had no problem'with a second;language

and we start teaching him a foreign-lahguage,'
i - !

wo'uld hiSTreadin93505I€S go wup asdygil?S*Has

“aoythingfbeen'done'in that area, that is, in

. DY . -

‘terms dfateachihg foreign language to an English
‘,speiking’person,fwhiCh-is reading comprehenSion,
writing skills2?- = . ¢ g

&,

b}

DELIA POMPA: ' I thin'k“ the fac‘t-

a h .

. —

that Dr.. Clifford mentloned that'I alluded to (

N -

Df

allOW1ng +the students to have the

~was that time,
. ‘ ' ) “ ‘

ttime toiachieve these skills, and having a con=<

¢
-51stent program is the answer,.

-

»Many times - in

;the past a program we d try didn' t work so we'd

‘try another program,' Td acqulre the SklllS that

.‘are neces'sary as Dr;"Fillmore stated thls'morn-

,ingn the learnidg of *a rangUage,.in'particular.

is something that takes a

e -

'a second language,
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long, time. . o o

'y *
‘LILY WONG-FTLZLMORE:

’ -

Research

\reSults from Canada have shown that English

x

¥peaking children who are-educated in French

t] rough immerSion type ﬁfograms have rndeed

~

de%eloped both English and .French reading\skills_

to equally high levels,

and they.ve be@n at or.

But these are middleaclass .

above grade level.

a
f 8

phildren*from families where education is a

X 5 ) ¢

.

tradition.

-

EEEN

.vv

' ﬂ

So it s & littlemblt.hard to

.

s

g

bu% 1t seems as if it

-

ought to work hére,

TR
education.

e

' MARGARET SMITH BURKE

« o,

.to ask o\\\thing about* that study

~'

~important to know tha

considered ‘respectable languages;

a9
-

constdered equalf

- +

generalize from that

'4

..

toon in foreign languageg

- ’ - -

v
DL

- . >}

I'd like
I think it's
/ ) - .

both languaggs here. wer®

They re both '

It was a“parental improvement

.

to learn’

) H o
the ™ two .languages,.

N

Anoth€r thing that
(-3

is" noted
that the

!
. .

in that' particular
children developed’

 flexibility that ,is nowe so

Ilearn-only oife Ianguage.

_-YVONNE

<@

> 2

B

LARSEN:

. g

Alsor

. dealing With_languages &hat»havewsufficient"

f T .
set of studies ig

t

sort of a thinking.

N

_than children who

you're .
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’ “? .. -..qualified teachers to teach the laﬁguage; e P
BN e DELIA POMPA: , I think the .
. . . . .
o -3 sociocultural factors cannot be overrated. R
ﬁ S « . . JAY SOMMER: .Thank you very much.. =7
! t _ . s o ot -
5 b - Our next -speaker is Olivia MUnoz.
6 ) She's Director of Foreign Languages, ‘Houston ", ’
) | . - . Y - ' ‘ v k(v‘ ‘ o »,9
7 ’ IH%ependent_Sch@ol;District.. I would also like ‘ g
. . . i . A . B { »
8 to thank Olivia r’ightf‘ now for her accepting a
,g‘ . .. . . . . . - .
09 speakihg ‘endagement at a very late time.. Thank ‘
) BTN 10 ,, &o_u very much.. - W Lo . .
‘ . . ' . ) & . .'- I . . - o | D ow v reoe . : . '
' LR | I o , ' OLIVIA MUNOZ:* Thank you, Jay.. - |«
f"12 3 < e 0 ' o MemBers of 'txhe ~Commissioh, ladies .
- . . e v - . . ".
13T ~“and.gentlemen, I think by this time .the necessity . |.
'_- S . 14 vfo?fs the United States to produce 'a more literaté
@ & 15 ||+~ - citizernry, ,t'rai‘ned and knowledgeable in a éeéond
_ L 16 || . ) langUa‘ge must be .common knowledge. One studies -
. : ©oar . " the languages in order.to communilate: in that’ -1
Lo 0'1 1 - m'd' . First'D peaki ‘ and then’b readin
5 < 8; ] edium.  Firs y speaking and v lipng
o3 o 19 "and writing . Language® is also studied ‘because
& ) 20 .+ . it helps to understand culture, human values, —
b4 . : . .~ ' »
: : o - T S . N
s o 21 | «+ and ethnic differences. -
o L gy . ». 7 . Today we're all doncerned about”
| - ¢ i . . : . N .
23 ) r'elat'ing to other people, communicating properly#
. ' - i E ‘ '. . ‘ 1) . ~ - L4 A ’
24 -° and making intelligent decisions. -0nly language '
‘ ‘ . : % |- ° admits direct intercultural educdtion "to . i
u . .. ’ " . C ;
‘ 4 s ;
. ] RN . N ' ' ...' ;*
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we've not yet

learned, as a nation that ithe study of a language

is botpx

\

other than English,‘llke that of most other

. !

a progressive

experience and a progressiVe acquisition of

skill.

N Progress in

\
\ .
\

. -

ahy area.would be - L

"relative to the emphasis giVQn to it on the e

‘

inétructiongl program and to Rhe interest and

/ )

¢

The~principle-ta5kuon”

aptituwde of the learner.

time, Mr. i

.or time on task,

i
\

Reaga

.~

nj~also applles

to language study p_ \ .

- \

I1f a stu‘ent-purshes language

o ,
he should be“able to

study in depth, he or

Jnterpret surface obskrvations, tbat a”language

is like a;shrineith t houses the soul’ of
. . . . N - . . 0’ . “0 ‘ . N
has been made-of&declining

a -

people. While muc

enrollment and d'mlnlshlng requ1rements«1n‘

.r—""

'recent yearsf the secondary school populatlon

: 'T T
of about flfteen percent on a hatlonal level

-

}has gone forward under study. Today, lncedenf

.-

For

.

"talIy, in Texas the' pexcent is about 12.8.

. °

the more. fortuﬂate students,-and we do have,

l .

those in the school dlStrlCt who began thelr-’

/

study of Spanlsh or French 1n the early eleméﬁtary

“
.« - . N, e .
. ) -

.

.21
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L . i N “ * ,\5-
level and continued in an\wgﬁnterrupted segquence

A s
through 'senior high, fluency -- oOr a high degree
of it -- is now a reality and cultaral\compe—'
_tence has taken place. R o —_—

™ : o - . . 4
For otheis-Who;began in grade

.

‘seven and followed a six-year program, ox

.
- ¢

. posslbly grade nine for a four- year program, .

mﬁstery of the - ba51c language Sklll§ has been

. » R &
accomplished, though the experlence_ls never

-

v .. -

-

complete. . -

<
. » '

Just a few weeks ago the HoustOn
. . » P
Post did a story on twq of our'students at “the

g . - . © -

~ Jones Senior High Sehqol magnet prodram who have

) i
' P R

‘won first'anq fifth places,‘reSpecﬁively,
2,100 students who were competing statewide at
the Texas French symposium. The students were

y " ) i L

: : “ N . . ) %
v tested over a‘two-day period in various literary
rd | M . . N . !

. . B

~

o

events, anywhere from grammar to speaking. .One

~won an all-éxpense-paid trip to France and
’anether ahmonth‘s stay a£ a college—sponspred
event. - - R '

Pl

Now :in their sg@phomore and junio

years,

- ¢

they were in:the fourth grade. Itfsurely goeS\

t

PO

~to Ehe students' credit; the honor was earned.

- . .

the gi;le had been studyinglFrench since

out of

~

r

©
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) ! ‘- But‘wiﬁhoht the opbortpnipylfor thém to have )
‘ ‘, 2 stu%iie'd F.r'en’c_hk ina a',long' éequenc,e»- ok sttidy, “there
- : : » ¥
o 3 'céuld have been no winners.. o f:]' .
. 4 The concept of an’'early start and )
: 5 a e@ontinual sﬁudy'on.an extenaed laﬁguage pro—
d Q gramn is-nbt new. In AmerigahTeducation,‘it ’
7 © must be reaffirﬁéd and4recggn;zéd as cf;ciél to
T 8 ) £ﬁe_developmenttzk théfhigher order of skillsi_
] 9 . ' Another<e§ample; In the ‘High '?
10 School for Performing and_Visuql grts,Awe teach,
]{ ,Itali;n.alongmwith French ang‘Spa%is;. The.ﬁ@ﬁe '
. . . » . .
12 . arté‘studenﬁs.do discipiinary projecﬁs-in £he
C 13 vféréién'language. The research may invalve an
® e rpseaxsh ey i
: ) X 14 artist that‘iq‘réad frdh'vgrioug.gour;es, a o'
; 15 classical composition thét is interp;eted' M
) 16 artislically and vérbally,-;r a-playwright that
é 17 is reaa in debth and'produced;COmpietely by the )
é 18 ‘stﬁaéﬁts.’ | | | .
;' 19 I c;n also tell you about thé
é 20‘ +«foreign 1anguage.academy maénetvgéhool ét
> 21 , Bellaiqe,‘Whicﬁ offers eight 1anguégeé. lThe’
5 22 #osl popﬁ}ar‘léﬁguage is ;aturaiiy a littleqmére
23 ’ "extensive into their offering. Fifth aﬁd.;ixth-
24 g grade level students‘can read‘critiqelly aqé
25 extensively andjwri}e.expository essays on socialy
21 -
.;,Q';,,,
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9

and cultural topics. In

v

addition to the language

ry
4

comparative cultures

-

, .
courses there, we have a

course which complements. the classroom experience

by exposing the students to several classes

durding the year. The class is several weeks with
each of nine teachers in the different languages.

4
1

Much timer is spent in discussion of contrast of

. 1\\ . . “ ' . g . > e

the North Ameriéad patterns and the culture under

study. Fach student carries out a
_project which is submitted to the teacher com-
;\I ’ . . ’ > - . . “

research

-

mittee that contribﬁteg to both the teaching’ and

the evaluation. ' ‘ ‘ )
e ' , t ¢ -
I want to mention very gquickly

.
v

dlso the international baccalaureate progrém at

- E - ”
<

Bellaire. This program is important to jus and

: .4

" gertainly very important to this particular,

grqup,‘bécause it brings anlobal pérspective

Y

to this'particulaf'siudent life. Its“eXamina~
qtions, its cyrricula are prepared by inter-

]
* 4 -

"national educators. The determining influence
there for obtaining a diploma or certificate is

s : . .
the examination which is issued out of the Geneva

. e

the performance

«

office. 'So the response’is good,
" . * ' v . .
 £$ high, although even the students at Bellaire

are having to!feach ouﬁ‘to compete with students

e T 2Ly
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.- . R : » s '
™ other countries. The important thing here is -

-
3

that the prbgramé need to,begin fqreign languaée

study early. For example, for a student to be-

-
]

gin the ideal foreign -language course, even at

13

the loWest.level,yhe must have subéessfully

@ ! .

completed at-least a two-year program in language

in order to be able to pufsue‘that area. And to

. -

be thorqughly secure, he mneeds a longer time.

Through‘ﬁhe quélity iﬁ‘iégreater school setting:-

3

of a mé%%et school, foreign language has become

-

available for'a diversity of learners.

-

In»the_special schools, for -

3

o - , ¢

~

. instance, the special»orientation can be provided

i *

for -at least part of the qouréeﬂ .Examples. The

High School for Professiopns in T.aw Enforcement.

»

¢

- Language stﬁdy'is indeed basic to all‘progrdmsf

N ' « vt

1

.but‘hab taken this orientation in the ménner of
‘ o g s .

o 1

;Fuméamental'skiLls and Physical Deveiopment

Acadenmy, Academy of Fine Arts, Bilingual Multi-

- v

cultUrgl,PrdgramQ IntefnationalJTrade‘Cedter,

< - @ 1 ~

Vanguard Programs for the Gifted;gnd Talented.-
- : : . “-\\§\\ ‘

For the next- school year, Batin
. T .- TN

v .
* ¢

is on the drawing board at the eleméntary school

-
< .

PY

.leVel, and it is a part of the Magnet curricula

- =
o - =
R
Sy
2

o 21y

< . . .
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‘ 1 | for grades féﬁt and five in designated schb@ls. é
‘ . 2 .That; should help t\i) _ékter;d' ﬁbe. .vé\rbe/il_ functiQnr g

3 ing»éf.the chiidreA, especiélly ghrohghvvdéabi y
‘ A : ulatythoiiy based on ﬁatin.régts; asAwgll-aSA; : 'i'
) ) 15 aévéloping an appreciation for some‘agpects éf ’
R .. B L N
} 6 classical-civilization and, of course, wg,have
7 o én élternativg to a Latin course at the secondar
8 | -schodl level. ) )
.9 5: o f' L Theée hgve'developed pfimérily
10 with %bcu; on'etymolqu acréss;the countfy; tha£  .
. ™™o ' should.t;i; u; something in terms Bf'ﬁhere we're

A T 12 . léckingvdr'where ouf ééople are feacﬁingaputf 'f

j\‘\\\;\ o 13 4. Qurs ih Houston happens to be célled Baéic"Létini
p 14 - or the Word Power Course, and it has appeal,’

15 || >'becagsé youngsters claim thatvitdhélpsthem’;h
T Rl I ht.he“‘ SAT. . )
}ﬂz 17 _ | ' inzfécent y%ars,jtﬂe foreién
% N 18 || - 'xlénguage profeésion pf%desvhéavylem;hasis on
‘; 19 || ‘éeVe}opiﬁg Fhevcommuﬁicativé cé;pefence skills,

’ % ;0“* ' J%i;g a variety of‘approaéhes'to érrive%at thq;

f“ 21 _ more cre;tive,use of langﬁage'strucfﬁres and for-
2 ) . A e - _
w 92 ——-—giﬁgiig;£iig:}ifeﬁpommunicatidn,A;ﬁAA_"MA”

'_”fﬂﬂffﬂwﬂw#:;_- | . ; : Drill aﬁd prqcﬁice must be part «
vaT 24'> ‘ of 'the coufse.» That inéludés;stfuctﬁral bf A
" . 25 | ,audio;lingual.tethniques tﬁatvare_important'to ;

‘. " . ; ‘ ) o o . . ;
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"ever,-one does not

level, Eut it has‘to be relative to the student‘s;

: . “ . .
linguistic experiemce and development.

- the potential of human worth,

are due that mubh; -‘1

'-Studths w1th a_natlve language background shoudd

how much iand who should study} there'are several

~entry pblnts: At the sixth grade leével, which

% -

. 215

developing habdits: and laying a ‘foundation. ﬁﬁaw—‘\
: . . ‘ ‘ v ‘

- ©

dait urtil ‘the advanced level

to use languagefcreatively. ‘Even origfﬁal N

- Y -
~ .

writing is poss1ble at the elementary school

- v oo : £ -
.

Under
'y 3

« -

vt L
L]

proper learning conditions,'E&tefacj'for'most Of
Houston is an attainable &bjective. ' The sTudy
of language‘caﬁ provide a practical experience.
. ’ T, g ) . » . '
in whatever lifelong choices. we make.
_ , . Y ,
ang our students

It has °

’

.
v s

Now, my recommendations. Every

.
®

student should have the bppdrtunlty to studj_
« Lo ¥
forelgn language as part of hlS basrc educatlon.

[ . - ! u

]

be encouranged to develop ﬁhelr home language as

-

s

a vich personal and natiional reseurce. w ¢ -
e A LT - :

N N : - 'u’ ™ f

In addition”to current offeringsv

in schools,’whlle I hg%e focusédaon HISD, I do

L
have a broader perspectlve;,

.

In addltlon to.

current offerrngs and until such tlme ag ‘the
3 . - )
program becomes full:blOWn and schools’ determine

o .

A

{

> & o
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]

¢ in bilingual classes, fdr as many'pupils»as

. e . 1

v

begins the middle school with provision'forl

N
continuation through the seventh and eighth

<

grades; at°the seventh"grade'level or junior.
high, with provision for continuatiothhrough
‘the eighth and nipth;

L]

at the elencntary school

level,_to begin as early as possible,.for pupils

1.

- with a_Spanish speaking background not already

~

feas1ble ‘at the kindergarden leve] and°for all

-‘otheﬂs perhaps_no later than the‘third grade,

- ,‘.‘
aéd for all those students who have not yet been

T . PP

$ " .
exposed ‘to a language_and currently enrolled in
senior high, a minimum course semester on:the

\_essential elements of the?ébanish language; for

- the colleg bound student

T—

at‘least one year.dﬁf

'foreign language reqUired\?*T\graduation with

certain magnet schools perhaps instituting at

least a two—year requirement,
. . . - “a

- e

., Recommendation three. “Ways- should

. »

fbe-found to alleviate thevmultiple‘class prepara—

Y .
b . ©

tions reflected in many-- teachers' schedules
currently’ The energy expended in dOing four,
five, and six successive lesson~plans and being

the keepers in a s1ngle school decreases the.v

.

effectiveness of the teacher to, her students. -
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12.

13

-

' .o ‘ P 3 -~

t .

Perhaps a formﬁlarwill be devised that strikes 5 

S . . N - v
balance between the maximum number of prepara- .
‘ ' e , A ST
tions during a single-year,; ‘'release time avail-

’ [ . T \

Vpadkaggs, filmstrips,

‘"according to someone's --vand not raccording .to

' whether or not someone's- schedule is.firled.

for literary evénts, organization of school’

S

e . " L - E ' * t ' . N
ablej,and other sc@ool responsibilities such as

qrubfsponsbrship, stﬁdent tfips al¥road; cQaching

-

'

assemblies Or foreiéh language fairs. Funds:

»should.bé“found‘fér teaching materials‘Béyond.

I3

4 .0

the“program level. Supplemehta%#matérials’which"f

would enhance instruction include ‘indivyidual

cultural activity goals for students, test

0 -

4

- -

..
o

ﬁilm,»et cetera.

Five.’. Foreign language teachers -
: . " . N ) e >,
should be added as prograhs-grow, and not:

t

& . LI 3 "., .' A -
Administrators often limit-"the foreigh language .

s

fa¢ulty to a single tquher;'or to their needs
in'other‘!reas; The’arbitrafy seating level °
, . y ' ] ‘

reduces the student's oppogtunity to a'single

.9

-«

teacher's program.

- -

‘'And six. As general.improVEments

g

of the school are médep thisfgéoo/jshould‘have a

,, ¢

o

“pdSitivé‘effect,on landuage programs: and then

dpply the accountability standards:

R AR
L}
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- Ladies and'gentlemen,

the frame— -

o

work in the;programmatic;oapability‘forvlanguage

S e

-The issue with-

study is;this:

L3

«school may mean more now than

lancuage 1n the

the’ what and the L

1

o

-

how..

" maximum number .of years that you offer,

many years is that,

Spanish
:in t@at
~ through

‘have an

v
1

LI . . 3

Thank~you;

2N »

. . . with

YVONNE LARSEN:

‘and -‘what

(OLIVIA MUNOGZ:

': -a program in both Spanlsh and French;

<

program is smaller.

(The

[:d
audience respgnded

aoplause.i A

LY

What.is the o i".:

and how

is' the language?

A u

We have currently;'

“c -

The students beg1n

1

partloular program at the‘present_tlme

magnet'school offerings7 but we also

’

existence for several years,

;certain?sbhoolsﬁthe PTA or the PTO. has actually
funded the program,

in West Un1vers1ty Elementary,

L)

Pl

intetesting situation that's: been in.
™o ' ) . 4 ) ' .

and that is, in

e

‘I'm'giving.You an example

- -
=

I'm.sure“they've>

had that program eas1ly for at - least e1ghteen
years, and so as’ the youngsters come through the
L . :

-

Teelementarygschool and move 1nto junlor h1gh

they

may contlnue at seventh and e1ghth grade -and then

A .
.~

Lt

3

’
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1. ‘cqntinue dg anB%QQf‘couise, the ‘standard éfférr
2 ” 1ngs 1ﬁ senior hlgh aﬁ&\bULidbon that. n"So',y'in‘"
3 .‘th'e éase of tl‘ie"?,x»arr}ple Vof Beli\ziii'fey.\.\?,f‘;)u could
4 e cértainly;havé fifgh'dr qixthlgr;de leé%lffbﬁgl. iy
5 . éome'of the'iduthvwho‘unde;stéﬂd“thé'traﬁéiaﬁign\
‘6 zbﬁld'ac£ug£1y.do that, .Andy§0u can see why now
7 the ﬁtoéram ha;'acﬁqailyﬁmovgé_intorthe_ihtéré -
8. natioﬁaL{ba¢Calauréate; beééuégqthaé would be
.9 _ﬁhéﬂﬁypé‘ofﬁegperiénce’yOu would neéé'iﬁéa pro- )
10 ‘:%réﬁ-éf thgt tyéé., ‘ - o \ flf
RTH DO _ .‘1.‘.; YVONNE LARSEN | T_l;}ank ybu.
12| . e EME;RAL ‘A CROSBY.:' I n'o*.cice t‘hﬂaf
13”7 ) in &éur récommeédationg, staptinévwith foréign‘
11; 1anguages\aéalow és"possibie -- ng,iqéét‘juStj
15 éfiittle reacﬁiéé?%:MYSelﬁ,.Ihcan.rémember wh;n
1é.f we'géed ﬁo’ha;e'someﬁhiﬁgfl}ké Geﬁe}él Laﬁguages
17< o;‘someéﬂingy aﬁd a1l gids injtie junioivhigh
18 h;d towgo througﬁ a.lifﬁle»languégé process to:-
19 - f?ﬁd out whether or not they waﬁled to take a
}0 b “forélgn languagq.. I’ mvwondefl;; at this, p01nt ’
.ﬁ :lf we-r— how would you feel abou§ having a
‘25 . foreigq,language pérson avallable in the élé—‘
v23f,E:";méntary'géhgbl,'ﬁhen having all the. students £6
04 .at least geﬁla 1ittle'smell;§f a fgreigﬁ lanéuége.
625¢ ‘"starging'ih1kindergaydenf - '
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~with the youngster,

“‘there is no reason why they can't have one..

4w‘1nc1dentally,

CEI

know,

220

. @ L

OLIVIA MUNOZ: We have had

!

fe 1
. “ . - ..

experience-whére the potential is going to be

- . "' " ,‘ . ‘{ ® . ..
so it is very'impOrtant for
L] : e .

the youngster to. be" exposed to the opportunlty

. -

.

and, glven the rlght“condltlons, a,good teacher

1
t

"and all those other factors and dhriables:with‘

regard to 'whether or not they.want:to learn,
. . And,
we do have a diverse populatlon.

e

I may haVe"focused on that frfteen percent to

-

B Wthh I referred but if you' re‘ acqualnted Wlth

0 . n

that S what makes us’

kY .

population in‘HoustOn,
diversity.
. "

strong, ' So when.we'teach Spanish,

’ P ‘. . AR ] . .

we can- also teach, Spanish .to the Spanish speak-—
ing; we have youngsters who ‘are Ind0¢Chinese;
you name it,-we have it. o cr

. ‘ »l
-
o8

" (The audience respohded

1 . . N

with‘applause.),' ' o

T lJAY’soMMER:

_ Any other questions?
x:, ‘ o o

‘; y
I woul d llke to ask one.

If not, i
‘ ‘ ivia¢ I wonder why people thlnk'

is juSt added to them:

¢

.

that language is a frill,.
it's not part of the currlculum, and !n v1ew of

the Fact that I- hear so many people savy,

o

"You

language is veryllmpOrtant. - .And in the

A
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° . E . . o \' _ . '
final'aﬁalyaﬁf'people think of it.As sort of an
. . - . ‘{ - . ’ . L *
added -- & - ’
t ‘ o OLIVIA MUNOZ: I think that's

generally'goinb to be
Vin“American education, and it's been’ treated "that a

way. I thinkfit says'that}‘in-geﬁéral,'wé canno£,

» -4 1 : .
- } - . o
place that much value on it, and I think .the . SN
N . g ' e <L ‘ '
rasponSe,td the guestion -has been to simply =~
e ) M . ,

accept the conditions that. are certainly leés_
than what theyrare in the other'disciplines.

- L]

. If I might also add, it is dis- — %

R ) - R . P . 4
criminatory .treatment of a major discipline.
t N ! : . . -, N

t

-

I'm-sure you're aware it's the only one Where N

‘'youngsters have a choice, and we, wonder in recent
: . . . . ' ‘
. ; : : , ;

yearé -- it just astounds 'me —:fthat more youngs

sﬁeré'have:notfélecfed to take foqégg/'languagesf

-

Ati#he:s;me'timeitﬁe'gefcpnce;ned‘Véﬁausé'qf th¢
‘repofts thét‘ﬁbhn,doesn{t knéw”how¢to feéd,ﬂéz
why*éhohla it pﬁzzle:hs{thag Joﬁn doeéﬁ:t waﬁt
tg‘také'a fo{gién'languégeﬁ» So I'ﬁgini it.Simply |
saysAthét’we dg;t get seridus.;boqt ﬁhis pﬁré
ticulé;‘subiecg. \ |

| | .JAY SOMMER: !Thaék yéu very much.
oo | o ;(The(aUdieﬁée respanded

) . * -«

with applause.)

the tradition,h}hé frills ;- i
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'Our next speaker is .James Kinneavy,

Professor of English, Department of English)/

University of Texas, Ahsﬁiﬁ: )
: e * - ﬂ : v ' * . Ll
- .~ JAMES KINNEAVY: I would liKe'to.

thank memkeérs- of the National Commission for the

apportunity to speak today on an issue which I

." ‘ i - ' )
> think may be more critical than any of us realize.
. I personally believe’ that there
really is a literacy crisis.s‘Théreshas,beeﬂ for,

L the‘past eighteen years. It Has:not?gone away

- pbut is, rather, getting worse every year, -and it

. is threateniﬁg gur health. | o .
. Let me document these statements.

. right away. The scores on the Scholastic Apti-

2 v e .’ - . . . .
tudé Teséts: have been deéclining steadily from, - :

T g g i <, ] el -
1964 and show no signs of when they may level . -
off., Bubatheidraddate”ieVel’Graduate_Redoﬁd 0

,Examinations report,barallel‘declines. The

'National Assessment of EduCational.Pgddréss con-
. A > . < X - %, &

firms for writing the data“supply~by'the SAT.ahg :
. the GRE‘for reé&ing. ‘ L s
o ' o

-

Many dblleges and universities

{
can'supply'Suppdrting figures. At_thé.Unf&efsity
o~ : v v ' . o

t

Cue 0

-
i

3 * *

Y * N .
oo ’pf Pexas where I ti5Ch as Director of Ar&s
s

 q¢mposition, where iﬁ"l967“élmqst fifry percent

oy




3

»
{

Fuse 249

BAYLANNE N.. 070023
' .

PENGAD to.

10

11

13

14

16

1%,

18

B

year in industrial,
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S

of' the enterlng freshmen were exempt in ourvflrst

z

" writing course,

today only about twenty percent

are,

- @

and we are uéengtthe tame test.

The problem does not'stop in the.

v
o

Research this past year, showed

college years.-

: % . ‘ .
o ~ : R L :
that our law school has major writing problems,
. ' S . .

H

and a surveillance that was made in this past
. | | . .
commercial, and governmental
<0 . . ’ o . . - : ‘. -
institutions in Austin,ﬂiefas, revealed the

3

malady affects the,World'of'business and industry.

» - -
-

There is;'therefore, a severe

decllne in the llteracy of the population. Is.

-

it affectlng our national health as I ma1nta1ned7

of

-‘Let me hold off the answer to the question'untll

A

o ‘ - v n '
I have examined a few of the salient causes of

-

kN

'the diseage.. | ,

.

L B , *®
“The concept ofﬂa‘civilization

. L
¢« s

decllnLng in llteracy is almost unparalleled in

1 . . Q 4
history. What has bnought about thls,unlque "

the causes
“ rd - N

S x

phenomenqp?"l'm going to assume that

are many‘and complex,‘and that you've

“of them. - : : .

>~

‘therefore,

Let me,

-

to two dlmensions of the problem which from my

’ t

. perspective I sée as often neglected and yet of

' . * . - . ; "
r

heard many'

‘call attention";

3
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[y

considerdble importance. -

One of the dimensions of thé

problem has to do with the teéchiﬁg of writing,

13
~

particularly at the univérsity level.  The

‘teaching of writing at the present piméAin our

universities is frequently assigned to part-time,

) - B

non-tenured faculty or graduate students. who will

/s

‘later be allowed to teach literature. At my

institution, sixty-three non-tenured teachers and

é;qhﬁy graduaté students teach about five-sixths

@ . ¢

" of the composition courses in the program. They

are.underpaid and overworked and not deemed

worthy‘of'perméﬁent positions in the university;

- .
are

€ . ‘ .
lighter loads, and are given

paid muich more, have

~ o« o« oo

tenure. . -

¢

v
[

EY

¢ ce " ' vl' .4- .4
“ o At the elementary apd high school

“levels, the PRY is often.worse, although ,there

& : .

is no discrimination against writing as such as
. . ’ L]

- A

there is at the dollege level. . The generic
situations in the schools is much more compfehen—

-4 @

sive. Salaries fOr'high school a elementary

3 _ 7 ’

échool'teachérs are so low that frequently only

- '

a person seeking a second salary for ‘a family can

afford to- teach.

-
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But, in my opinion, the.majofg'
cause of the reading and writing-crisis is
~sociological. Writing as an activity 1is not-

..
-l

honored by the American public in the opinion of
the students. They . see .a. surface picture, domi?'

‘natéd by téleQision, film, and radio in which the
acts’ofiwfiting_and reading are not viewed aé
important ;r éven,r%rebanﬁ. The cultural hé;bes
o ” e
are(athletesb actresseé] a%tors, politiciané,
‘ahdibig business tycoahg. None seemingly neéd

,reading or writing to achieve their stature. v

The script ﬁnderneaph the surfacé//‘N.

glibness, the programmer who wrote what the com-
puter is to respond -to, the novelist who wrote *
what the movie was made from, all of these are

unsung and unseen. More-importéntlyJ faced with
the pfospect of reading or making dollar signs
; o , :

on a paper or engaging in a more pleasurable
alternative the culture 'offers, the student-

‘routinely chooses noisy rock or television or a

mobig or a spectator sport or a disco.
' ~
Why does the student make such -

choices regularly? . One major contributory cause

islthe fact that he has been immersed since his 4

-

o ' LI - . ) Vo
~pirth in a world of advertising and media programs

P

-
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that sayAﬁltimateiy very ‘much the.same phrase:
‘"Listen to me and you‘will&bé gratified.". N
The advertising-and entertaining
o ’ ) - B o . .
industries dominate our mass media and the media
. o R o —‘7‘ o ) ot *
dominates us: The notion that Americans are

xrelentless é;eésune hunters ié a myth which the* -

.
.

sSponsors of the ads and these programs have
. fabricated. ZXAnd, despite the contrary evidenée

around them, many Americans believe these 400 ads

;every day that the average city dweller.i§>sub—

jected to. This hedpnistic’ﬁythical America izs
noisy, gregarious, vulgaxr; and mobile. It is

‘not surprising that the acts .of rééding and

° writing .cannot’compete with this myth, "since

they are its opposite at ecach of these-four
:‘p%ﬂnts. o ‘

As the'pgét Yeats said, "Writing

is a solitary and sedentary act." It is also
quiet and sophisticated. ) _ e
- : The‘qxercise of the same options -

Al

carry over into political decisions. Like the

N b

B . . N F R . ,
“st@ﬁEnts, the adult voters choose not: to’read,

. . ' % 2 -
but draw their political.concluaions from the

-

mindless and endless thirty-second spot reductions
2 [ . . .

of issues which television offers,"The'recent

>




e

‘ | . - 227 ,
) 1 ' -plections,-paétiCulgrly in Texas, demonstrate ?his f
“. . “2' ‘more exp}icitly. deefnor'cleménts;}h this étage b‘k
) s 3 ; ‘knows that whoever can contgbi television in ‘
| . 4" '~ Dallas and in Héﬁstén for a %onth-éréceding the |
- .-; s ) ‘eiection will c;%trol tke;;tate. fTh& voting %
: . e - < . o :
) s’ ié’ . bSOthq arg the ultimate tést’of literacy to a
’ 7 . déﬁoﬁracy, and it is failing the test.
- ) : & 'J -
g il . - ° ' ° That is why the literacy crisis, i
9 il - Qwhibh is aiso a moral crisis, has already bécdmé '
. o 10 ~a politicél cfisis. ¥A-Statq which %;h be béughé K‘{
: ?“m“1{"””'ff§££ﬂy£}é;éwgﬁa’élgéuégs~fé éwstételﬁﬁéﬁ suffers.
. f% | ) 12f . The lite;acy.cris%s is as much a préblém:of
_ . 13 1t : making pgéple yaﬂt to read as learn to r?ad; _ )
‘ ‘ ; 1'4 oo ’ Can thi's" adrvnipni.strationfd\o anything |
. 1é ;abqut‘the‘proglem? I believe: so. In é way, this |
D . ]é Administfation is uniquely gualified to strike‘atx
i ' 217 the rooteof~phe problem, preciSeiyubecause ghis‘,°
v 1 . 18 ~ administration ﬁas awcrgdibility with the spohsors
| L . . o . . .
;Z 15 of‘the advertising and entertaiqmént industry, -
0% . 20 Twitth adbergising America, and is in a pésiﬁign
go;; . J21‘ ' 'ﬁo éeLl»thé"advertisers: Th? hedonism which‘;;u  ~
g o 22 haVé ipcorpogated into‘aamaSS media méy in the ;
ot 23’ endhdestroy Améficai {gou may be partly respons-
- . . . ’ / '
~&, C ~ ible for¥ lack of mq?al“fiber.n In your-ads, try k
.‘» _‘ 2 to 'pr_é,sen_iz a truer pictur:e‘ of Alflerica as o ‘ B | % |
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hardworking) morally respénsiblé and_inpelleCtﬁi’

- s - 23 - .

ally adult. = 'y - . )

L PR - - o @

. 'Some other solutions may follow .
Q ~ * <

as correlaries. It is true that the students in

“n

\ " ‘'schools and -colleges do not write or read nearly

o N « . . Y

as much as students in otRer cultures. British

highlschool.sfhdents, for exémple, write three

times as much 55 our’émerican counterparts, and

I3

French apd German students also write more,
partly because of the severe state examinations

! \
-

- facing- them. . Our students have 4o write more,

N
e v

bbth verticafly»énd hoerontaLly; The Ha&vard

b N
° t

. . ‘ A . )
< experience has shown that.instruction 1in writing

cannot be simply assigned to the~fir§t year in
college and then forgotten; it must be sustained
A throughout all faqur yéafs; 8therwise "the. skill

]

«

P
e

writing.

f And the rapidly“spreading ‘success

4 3

P

a . of wﬂiting across disciplines is evidence that

writing is best tdhght When departments are

, J i
dimension of writing. ’ ‘ )
] T aisQ believe that in the schools

¢ .
and éolleges,“sdme kind of c¢competency testing ‘is

@

-

234

deteriorates. This is what I call qut;cal A

responsible for literacy. ‘Thié is the horizontal .
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’_13 desirable, but i'te. should be ‘a writing test, not ¥ L
‘ I o ‘ e ’ . \ o B e i ‘
Q - 2 © just~a test to -check the students' knowledge of ;
Q . - - . i
) - . a0 - . . . v ’ > |
.3 " .. memorized grammar and an, objective set of answers. L
°:' 4 - There qiso oﬁght to be chpetency‘testing for. .
. ) . .o . , ) . i
. : 5 | - teachers. . They, also ought to’be ableé™to write - '
6 - anmd to teachryoungstefs to write. : . i$%;, .
) 7 . ' - ‘There's a substantial body of - -
? "8 . knowledge, some classical, some contemporary, B
- ) : ,
~ 9 “about the' teaching of writing. ~We are now trying
' - - : - ‘
e Tf 10 || | to acquaint future . teachers with these rhetorical ;
E oo . — e 1 - . .. . , = ‘ ) ’ N . o ¢
1 ‘techniques. )
. s 12 9 In addition to alerting the adver-
' . 13 . " . tisers of America of the political dangers of
‘ ’ 14 - the‘myﬁh of hedonism, .this government‘can also .
s 15 encoutag%ﬁih% disseminatioh of, what we already ;
16 ~ know about writing and reading. It can encourage
K T c . D '
; 17 I . "graduate programs in universities to pursue ., .
. X 18 resear'ch and techniques of teaching reading_éﬁd , ]
F 49 - writing at all levels. »
:‘ . ) ) ‘ \ > ' ) . . d : :
i - 20 ) ’ ‘ ° particularly critical is the stuizm
. 3 N\ 27 * of research into eﬁcouraging a populous which can
: - 2 " to want to read. Otherwise, it is effectively .
. . - S N . . " . ) . . - . . s
3 still illiterate. . :
s ” SRR ' 'Finallya everything this gdverpf ©
‘ ' : . 2'5 . . ment can do tp. help t(he financial status of a . '
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230
teacher,'partiCularly‘in the elementary and'high.'

school levels, ought .to be ‘investigated. Pbssibly

-

tax breaks of different types can-be looked into.
s L4 i .
both men and women.

and interest them in 'teaching,
And‘we have to get the'students in.these classes

’

~to use their minds'in'reading”gnd,writing.- Other-

S

v_shouIdiﬁe, on.a state basis at least.

witse America will follow Greece .and Rome~ in the-
B . . - T . .

list of once-great democracies.

s . .
o (IR

. Thank you. o . g .

- — - J P

(The audience reéﬁonded

withlapplausé.? j
B Jq,

I'm sorry I didp't use up‘all my
time. '

1

o
e ’ -

it be yoﬁr proposal=that this writing test you
épeak of.fér schodls and collegeg be in conjqné—.
tion wi£h promotion.at the schobl\level éqd -
admiss;onsﬁat the ‘colldge level?: )

JAMES KINNEAVY: 7Yes,.I think it

YVONNE LARSEN: A state-mandated-
test? s : l ' e

o .~ JAMES KINNEAVY: I believe that if.

.it's the proper kind of_testf + I know of about

* »

N

. YVONNE .LARSEN: Mr. Kinneavy, would
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thirty-five cbmpetency ;ests:gdross‘the'COUntry

P
N " : .

aré thé wroﬁg-kind;

]

and many of thém,,Ifthink;
’ W

I worked-with a recent test 'in New York, and

a - - st

I've worked to ‘some extent with the TABS ‘test i
I think they're heading' the .right

' , . O I
They have a real writing test on

- . a

direction.

different levéls.
, A T ‘ |
_’ YVONNE LARSEN:

EMERAL A. CROSBY: ' I was listeping

Thank you.

- A .
to some of the reasons, or some 0f the solutions

i) s o

that wé may have inaﬁerms of revérsing the trend,

Someplace I heard

N

and that is the use of media.
that the media is probably one;of our four

biggest influehces -- you know, that ‘'we've

v

talked about thé government -- so.this may be
N , . o & . ’ i .
the fourth government or the fifth government.

So, if the media is making'an,effort to comtrol
our thinking,*then how 1is it wé're going to get

Il .-'\ v

them to reverse Ehemselvés in'grder that we will .

. , :
be less manipulated,. ‘because ds we are hearing

it Aereftoday, the better,we're going to be able

to read and~to write. , We're going to-become much

%oré independent,in our thinkihg and our compre-"

- .

a

‘hension, which means\we’;e going to be less

manipulated in terms of tEirty—§eooﬁd¢slots that

. &




y' —_;; .T:.'s.‘may'he'oh'televls@on..ihow areVWe goinq to deal' . ;\
\ ‘ - 2 Wlththls if they re go:Lng to be that fourth
R R | powex? 7 - Ad. . Co e . f:j
‘l;_~ T T JAMES KINNEAVY: »Well, I wish I '
>5‘-_ .,had’the ehswe:'to that completely. I thihh &e. - ,;2
:61 . haveté'teeognlze.the tact that the media ‘are .
‘ L , _ , o :
7 ¥~ golng to be ‘with ﬁs; people are going to wateh ‘
T }& 8 "‘;TVfand S0 oh.‘.MaYbe’they’shguleh‘t‘wétch lt:’ '
- _L ‘ o .fddrjhegrs’a?éay . | f“.-ll B
o7 T Wnat s ehink e cowld do <= ana’r |
n think the med£a~themSelVes heve tohmekevthese )
* 12 “deeisions'—e is to tone down the persistent,
o _ , o
o N - 13 . hedohistic méssage;‘ I don't think I'm’exaggerat;'
,", B : 3 I _ . : .
. o , 34' i ;ingbthpt;'maybe I am. If that message continues
'1'.5—. ko b.e fed’.to the pu'hlic-.at( all levels, how can - |
. 16 . ‘you'hlame'studehts ot the high SCheols.dnd
2 ‘ ' 7 colleges for thlnklng thatmye are a he@gnlstlc %
3 4 - 18 | ' people°- I don't thlnk’wefre a hedonlstlc pegpleh
; 19 "sbmetimes wejge almostipuritahlcela Bﬁt l th}hh
% , j_ o | '.thet a more honest effort £o present anether~‘\ )
§ .51. slde of the American éublic by the ﬁedie would
g' 2; . lead awéy from its beiné man;pulative; or, if .- E
gél it's gotng towhe manlpulatlve, it should be._i - ‘%
- 24 || ﬁanlgulatlve in areas that w1ll etess themselves %
‘ L ,2.5' ¢+ out. 1 thlnk that we.yshould talk to the media; . '
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I really déﬂthink«that,this«is a'serious crisis;

3
-

I ask myself why, with all’ the llbrarles and ‘the

_technlques that these people talked about fhl%
__mornlng) why the scores for the SAT ‘went down

again thlS year tb 424 It was 478 back in 1963

«
4 -

the verbal 5score. Every year . It keeps o§’901ng

dowq;” I think 'the reason is SOC1qloglcal,~and;

’ . . . <

a massive cosmic problem, and literacy has to
. . N ! . N dL

i

* JAY SOMMER: Thank you very much.

\Yop‘ceftaiﬂly made listening easier than it

“ordinarily is. It was .a beautiful report. Thank
) . ‘ 7 ) . -
% N

you.

: "~ Our next speaker is Betty Von
.é ) o ' ’ ' i oY
Maszewski, the Language Arts Coordinatior, Deer

Park Independent School District, Texas,

.ot

. “. Ms: Maszewski. - .
: ’. i -

N ? B o <
. - - <

booklets which arzubeingupassed out contain the

'statistiesAtofwhich I will refer in.my report.

When I began .to time it, It was a little long. .

0

Deer Park Independent School
District is'pla§5ed to‘present a specidal project:
v e \ . ,' ’ - . ’ '

,of our junior high school reading program for

B4 - ’

I chose to @ddress the issue because I think it's

face up to that major;, moral issue in our society.

o . . BETTY .VON MASZEWSKI: These yellow




I ‘ B R | ‘__é34, |
o 1 ' your consideration; _ . ) - - ‘* oL ~%
‘ Co 2 b . . F'irﬁ_stu,. let me tell you a..‘little | 1
¢ 3 E \bit-about Deet'Eark. fﬁé,éié*lo¢5ted twenty{miles'F i“
. . . . . ) {
‘f ‘ southﬁast of doWntown Houston, in the heart of the
) 5 :. : shlp“channel‘lndustxy é‘bur school dlstrlct has_‘ ; l
C - 6 . about 8,500 students enrolled in seven elemen—,, i-.
f . .~71 :' .tayles; three junlor Plgh schools, apdvone
’ 8 comprehenslye hign school -wé,havé a very -
. , j 9 || 7 -ave;age studentﬁpopulatlon We usually nave ’
”,"m”“""lo' s“;several Natlonal Merlt_Seglmflnallsts and one
: 1 Natlonal Merlt Flnallst per year. Only fifty-
L e | 12 ‘ i three petcent ofqour students even‘start to
.‘ . o 15) . -collegehand few og tbem‘finish.z ' ':' S ‘.fft
."' Do ' ; B ; - - N S _ . B
B . 14 Y S Like.everyﬁothet.school‘dlstrict, : )
, 15 i X in Te;as, we are affected by the actiyitiesfof.
16 || - the Texisflegi;lature and ‘the Texasfﬁducation
§° 17 ‘ ' Agency objectlves in all the language arts
i) R 18 areas K thrbugh.twelve are spec1f1ed 1n the i
- Z- "f 519 e .Currlculum Franework‘ develoged between 1976 and
n é,- 20° . l978 by the Agency in cooperatlon w1th aducators, E
\ f: ) -21,51 ' lay;profesSionals, andaorganizations reptesentlng }‘
% ? 2é a varlety of local public ahd'prlvate schools. f
. Ca 0 i
“ 23 In the sprlng of 1978, the Texas Assessment . |
ﬂ Progect was conducted by the Agency,.pa terned g é‘%
. . . .' 25] o a;ftet the tlatlona,l _As.sessment of Educatleonal.l : . ]
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"were administered the Texas Assessment of Basic

- become an énnual ac£i§i£y.; And many-school

o skills. . , .

‘' 235
[N

' R
ProgreSS. "It was a statewide study designed to

, . ﬁh R : .
test 'student achievement in’ reading, mathematics,
. . . . (. - ;' X ' o ‘l’ N . “
and citizenship. Then -in- February, 1980, fifth-

v

and ninﬁhrgrade‘students throughout,the‘state

- . PO v

-

1 -

- Skills, a.criterion—réferenced'teét, addressing

ol e ) ’ 4

specified quectivés; TABS, as it is fondly

known to all-of us who have to deal with it, has

{

- L}

. . . : 0J . ) . - . .

districts, including Deer Park, have adopted a

Holicy to requife students,to'maéterﬂthese basic | »
L . . L] ' :

o
AY

Naturally, the majority of the
school districts in Tean'begén to focus-on the

‘ N o
instructional needs of the students who failed

to mastefithesevobjéctives. Because the primary’

- . o
[ ' [ ) . . .
purpose of TABS is to insure that 'all students
haVe the opportunity to acquire basic “educhtion,
.\ . . * . ’ - ‘ . ] N N
this;  focus is appropriate. However, an inherent:
' : ’ o

problem with this focus is fhat the instructibnalf
needs of students. who have mastered the basics ..

are often overlooked. Also, the scope and

sequence off ‘the curricula in rcading and language

arts ﬁay'bé limited at-the state or ldécal level ’

by this backito—basigsumovemént. . -
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% . ’ - N . o v . .
. 1 _The opportinities of -all students, -..
. ’ > B ) ; : » ra ) te . - »
" 2 .. not just ‘the TABS masters, will Pe dimited> -
' -3 dccotdinglye. Basedlonfthe asshmpt;on“%hat sixth .
 4 gradélsth&eﬁfs.whé have mashered all el@ven  ‘

-grade- eyel’reéd}hg objeétiveé‘on ﬁheffifth—gféde

o 5. '

_TABS would. bencfit ' from instrbctional strategies

o

Jforfdevelopiﬁg higher lével codn;tive skills.,

ngon;Vefnon, who was then at the"

. °

~
k4

local Region 4 EducatiohaljService-Center,
; A . 4 g |
applied for)and was given, -a-

. ‘ _ | .9
This project was designed to -

Title 4€ develop=
mental granéf

»

" » oo ’ ‘ . . 2 . . : ' s
. address -the &eed established by the Texas Assess-

ment brogiam; The targét populatien for 1980,
S ) s . , /. .f
for the 1981-82 phase of the project, was to -

-find those sixthfg;ade studeﬁ%s'in_a medium-sized

\ -

school districg who had achieved mastery on all
a . . N . - »

- -

eleven reading object;veé tested- by the fifth

grade TABS that preceding year. . . é'
%« Y . ., T mhe initial status of this target
populéﬁiqn wasfﬁhen‘defined’by 2 criterion—

k3

' ) . . -
referenced readind assessment of higher cognitive -

skills .that was édministered to those same -
4 . o \ k . e
“students about the timeé.they took the& TABS.

i *

-

We tested our fifth graders very

well that year because théy also give

' ' b

14

achievement-
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B

tests in tWe flfth grade. The instrumeut thét

we used to, establlsh ‘these hlgher level thlnklng

’ skills;was one thatﬁhqd been.developed in 1978

by a reading specialist and an instructional

. 4 { o M ! ‘ N )
coordinator from the stburban school districts |
. . ) . : D) . ! .

..
[y

“in Region 4. - , .

This graph shows the objectives
9 . i‘ .
and speC1f1es the dlfflculty of . the test 1tems.‘

-
el ’

Theqtest;was then'generatédwby MeGraw—Hlll from

its- bankqof test 1tems called Orbit.

N . . 13
. L " I

I'imagine

.l
some of" you are tamlllar with’ 1t” It had.the,

. . . 0,

same klnd of structure as the present Texas -

; AssessmenE’of Basic Qkills. S;udent§ must get
A - . Ty Yo ‘
three out of four correct to get it.

e

. The

“

* objectives, .and the item specifications are '
B . . 3 5

Q.
t

spelled out i_'Appehdix A in my handout. . L
K1 [ “ ! l ’

L4

hen I took those”smudentsf grades

-

‘on. the objectives and found the four.ther those

seventy:sefehvlittle TABS masters had done poorly

LN

on.

-~

" They were reading to determine,inference or
W oe ) On R . ., @ . o
.. .draw conclusioms, reading to determilne chargcter

feeling or mood, reading'tb”develop_eharaCter
. e . - : ) ‘
trait or attitude, and reading to comparg Or

3 . i R . | : .
. N .

contrast characters., , ' 4 - .

¢notice‘tpat,all of these

-

. ' Now, you

- 3
. 1

? 2

.‘ 4 ' . . )
: © 24, ‘ ‘
L e 4. .
T e o J.
- v M | . _ . . ) .
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~ "those as-their favorite strategies. We chose the

‘ are things that require thinking skills .’ Because

- . : . N A
h ‘ ' & o . <
. ) » N

\

“three-year project,

N

. . . %
gsamg skills. And

. . i N

.dbjectfves for this'sixth;gfade project, two |

-

o , e 238"

-

the praoject was originally designed to be a
m e -

we then are planning.to test |
g e \ . :

| s . , .
irade-test that tests, those -

\he eighth;gradek{Est was

P

(fheﬁ-gn an eighth-

developed by the sémé'group of people who had ’
| : ’ ) . P .

deve&pped the fifgp\grade test. .‘The difference
+was” that the»readiné level was moved up consid-
k ‘ I ' ) ' €« - B
erably higher. ™he objectives for this test are ',

-
i ¥

i [y

Specified in Appendfx;B: . B ¢‘a
: 4" Thén:fafter we identified the four

° [

teachérs from our target. school developed at

léast five strategies for each one Of.those

¢
a

‘objectives. You will find the spetifications
CEEE ” N =~ . » ‘ ‘
for the strategies dnd some samples in Appéndix C.. "

o

The teacher§ who, used them chose

junior high school in our district which had the
largest percentage Qf'TABS ﬁagters entéring"siith

&

grade.

- : . |

"The teachers worked in_ the summer

.

to develop their‘st&ateéies,'aﬁd.by the time
14 . .

school started, they had chosen eleven stories

and developed a total of twenty-two strategies.

3 .
- : -
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The use of. the Strgifgies~was'then.aetermined to

n
.

a large extent Dby the organization of our junipr

high .school :égding program. We have a very 

-

®

» L

-

high sehool. L | R

well;eQGipped reading laboratory in each”junioi

o
’

During-one six weeks period the
students are in‘the labs. While they are in the

.

labs, they are in individualized programs designed

" to. address individual weaknesses., In alternaté
six—~week peridds they are in the classrooms,
primarily engaged id teacher-directed group

activities. And at one junior high, nbt the
project school, students have access to ‘computer

assisted instruction as part of the classroom

¢
»

: pha;e;' ‘
o .i Wou;dlfike ;okgive you a brief
glimpse.of our“readiﬁg prdgramsg Our reading .
‘%abs are %oused ih quad;uple.rooms. AF-;east.two

[y

teachérs are in the lab each period, a&ailable

for ﬁaking assignments and giving individual
. » . § :

help, as well as for conducting small.group

activities. Student assistants check out tapes

and cassettes, grade' objective exercises, and

file 'student papers.

The students build their skills

245
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|
-1y © in a Qar;eﬁy of ways; S8kill builders, teacherj !
.~ ‘ b 2 : r‘nade. 'ma‘rtle-r’ials - and you notice how man‘y E
'. 31 - teacher-made ma;;rials.we have because we're not ;
ce . -
4 | .wflling to have junk, like you had eﬁamples_of ' "
j 5 ‘-khis mornidg\J— workbookg, gameé,*gﬁppleméntary '
o6 ai;reg&ers;/plus small'Qroupé Qn‘filméErip projectors,
7 ; caSSetﬁes, magézines,‘angagéperback novelg,
R 8| - 'Séadents work aloﬂe and in grb#ps. :They.have K
.‘ 3'5\3\ . regularly scheduled free reading: It is.veny_ E
10;\\ felaxing.vll couldn't resi;t showiqg ybu that f
11 \\glidé, becéuse that child was so cngrdssed that |
. 12 ) hg never noticed that the’photég}apher was taking = |
. ‘ { -
13 1 his picture. You notiée heﬂs"reading about -that :
‘ LE cv_:g‘t_that j.u\n“ior h‘iéhu sf'iudents are gl.l '?o 'c’;razy
J15 o about, Garfield. - o : - §
#a 16 1. v ’0 , Students in all“thgee-s;hoolsnused$ !
; ;7 ‘ their libr;fies as a }egﬁiar part.ih both tpe.lab
; 18 V phase and/ " the classroom phase. %Lﬁ sorry'we had g
é 19 | to usF.natural lighFiné so tgat ?ou can't see the o
g . ‘ 20 ~ library as well as ?'d really iike you to. . ‘ ’
gl . a1 h ?v | f We have an‘éverdge ofvﬁiﬁteen;-
g- ' (22 volumes per studént, th'éounfiné the pépeibéék‘ o
. 23 ‘booké which engoy brisk circulation. ' Studénts
- - 4 learn to locate.information in addition to enjoy-
' .-‘c ) 25 ing .this lei/si:re reading. n — o .

’ M °

>
I

[ @
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This year, another popular addition.

*
-

- to Our,reddiﬁg program is ‘the computex assisted

instrgction lab at one junior high, operated by
.an instfuetional aid. It houses eight Apple IT

3 S

.computers and uses

the sinstructional staff: °~ Students workmindividu—g.‘

« .o “e

allysfor twenty minutes twice a week on an

.4

excellent program called Critical Reading. It

~*has a diagnostic-prescriptive format which uses

the capabilities of the computer to branch and.
recycle. I mention that be@ause it is_sometbihg-

that you might want to qukwgpﬁif you are

¥, - -

- interested in-computer software. In the class-

room ﬁhase of out.program, the emphasié is on
. . - :
£eqchér-led activity and group participatioﬁ.

’
’,

basal reader; how-

The principal material.is the

. i ; ' C
. . . - O e
ever, each sixth-grade teacher.choose5'0ne.readlng

[N

unit which uses multi-level materials, including .

and

supplemeqfary,mqterials, the basic readerg

commercial units. - .

4

The teachers who developed the

5higher level cognitive strategies planned them

for the classroom phase of. the programl

>

Then

re

they designed them to emphasize "'skills which a

already-in'the scope ‘and sequence, but primarily

.

programs chosen by members of .-

i,

1




. v . . ! 242 2 ) ;_
. : o in ind&ividual agtiviti%es. . ' o L
' : : 2. .o . This Ewo—ph.ase prog"rézn. has.been in t
’ ' 3 operation far five yéarg. We tfy to ;mpréveqthe i
“ . : . S
E 4 program’ every yearéﬁ}We dra‘pléa%ed that lgst
- t 5  year's.eighth grade students, the first groﬁp téq
o . ; 6 have been in the program fér their whoie.juniogh
~ d 7 high career, performed,betﬁerﬂthqn several pre—v : -
’ | 8 i ceding‘classes én tﬁe SRA acgfevement test. b
9 10, - I've given you this rather exten-
10 "sive presentation, on our read;hé,program because
n I hope-it-explains why the results of our experi-
N S22 0 " ment were different from the ones we ;nticipated.-
. '13 ‘Our ,TABS masters did learn é lot, but not nearly.
| | | ‘ Y
. . 14 - as,much as the non-TABS masters. The TABS non- -
- 15 mastéré in our Fargét population d;d considerably
16 bettér\than £he oﬁes'in the control population.
¥ 2' 17 The étégistical taples are 1in Appgndix D, We .
f}§ 8, feél‘that this addresséé two of the guestions on
‘ ; 19 the'elevemC;;estion ;heét prepared by the v oo
E c 2 - Commission. R :e” “ R 5
g ’ . 21 ’ies, we must offég average stude;ts,
= 22 1| mot just thévaéademically'élite,.the opﬁo;tunity
: 23 i to develop these higher leve} think'ing skills. -
. dﬁ.f ’And, secondly, weofibd that even thouqﬁ the text-
. . - 725 books this ‘yvear =-- as ;ou may Or may .not‘ knoyv,
g ' , ! | :,;i " ' . .
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w# just went through our
! ) .

t

had made some efforts to
i ' \

d#fferent learners, they

as much as we would like

; s . . . . :
grade teachers who did this project are hoping to.

) N 0 . ) . M ) .
develop .-similar strategies for"nextbyefr using

A

the new, readers.

2473

basal reader adoption --

provide strategies for
. J

still didn't have quite

for them %o. Our sixth

C4

o

-
>

4
.

.« program works well because whether they‘ve been *.

4 t

Now,. we think that odg two-phase

in_the classroom or the lab, they're always
. :

ready to change. Our student§ need to stretch
their minds -- all students, not juétvthe
academically able. No student's learning experi-

N
2 ' .

ence should be bounded by the minimum. ’

e : (The audience 'responded

.

with applause.)

N

YVONNE .LARSEN: Would you give us

a hint as to whichhbaSic reader you.selected?
- BETTY VON MASZEWSKI: We selected

\

The One That We Liked £he Best.

‘ ANNETTE KIRK:

a

Will you give us

- ’ o s

the name?

B

BETTY VON MASZEWSKI: That's the’

i\

pame of the reading series. And they are better

A3

than those from previous years. There are

’

24y
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C ’ e . | |
’ ) ! differentiated activi?ies for higher Tevel think- ‘
.4 : .2‘ __ijng skillé and thinvgs l:'g].<c that,_ but they ;are
| 3 {gt}ll prett; much'@iddle—of—thc—rogd,“ l
'}j B a 4 : YVONNF.LARSEN: You talked about
05} dé;eloping‘some of your own matefiaié. vHow ' - f
- . : ' ) |
T 6 ' ’extensively‘do you.éeve}op that? *.Do you develop k
j..'.:.' | 7, - a lot of theﬁ, or do,xoﬁ j;st use suppiemgn£ary .
. ] 8 aidsf" , " | 'U" o .
o |l . BETTY VON _MAézEws'Ki:: fx./ve.devélé‘p v
: - .
B 0 4 a lot of 6pr own materiéls. pot%'of thefreadihg<
T 1" ' sppe&:i;llists’ in ve‘ach_ of those labs ’havd"e.two:- | ;
) .’12 periods a aay to work or&{ Mmatehrials.' Now,@xthey :
‘ . o ,' 13 ||~ - use old,Sub.gglement:ary re'aacers and &old basic . | ‘
. 14 .r-eaﬂders for-‘a l‘ot' o.f their_pro'jects. ° }
, 15 T | YVONNE  LARSEN : How old are .some i
. 16 of the baéic readers that you do use? i
(A I S -BETTY VON..‘MASZEWSKI:’~"\;\7'ell, our - ’
: 18 favorite- jl‘lSt ‘went “out of,Aadopt‘ion, and}a lot of ’
;_ 19 k ‘ the:'projéctsqthat the teachers -have deveioped have %
% ° 20 writihg .'assignmenté‘ which .gc') with them 'whi_cr‘y is x
2 | ‘. o é] o whyj they want them devel'[op'ed. . f o
? ' Ty ' L . JAY SOMl:dER:' Thank vy'o‘u very .m—uch'. ‘
Ton A e R (';I‘hve ax'ldgience.r:espondedi
24; : | Y | with a’pplause.) *
. - 25 ’ o - ‘Our next spéaker is Clair Weinstein, .

. . .
. - . . |
‘/ G ¢ . .
u . N .
. .
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"Associate Professor, Department of Educational

Psychology, School of Education, University of

Texas, /Austin.

/o

. S CLAIRE WEINSTEIN: First I'd like

to say that I'm deeply honored to have the gppor--

tunity to address the Commission today. I thénk‘

.
a [

you very, very much for that. ]

¥ v ..

. There'§ been asnumber of critical

'issues“raised in the cou;se of tHings.since this
morning. And the particular interest thét I have
& . ’
in the area that's been given as -the domain for .
thi; particular-CommiFSion hearing 1is ihdividual~
« learning skills,alearning ;5 learn. What can wé? “
, .

do-to help ourselves learn better? What can we

do to teach students ways.td help themselves to

4 .
learn fiore effectively, to manage their own
Ll : . , o {
‘learning? - : !
, ¢ .
There are a number of problems

that were raised this morning by Dr.“AhdersQn in
hiénaddressiand he talked about a number of»dif~

ferent issues that relate to designing curriculum
P .

- $

‘materials and what can- be doné'to optimize this
. t . , « * .

a

©

process.
i . . /! . N

. e There are also a number of problems
that were raised p& Professor Smith-Burke in her
tr

. 2

A

i,

e *
4
e e e e s e bt i o 2 o Ao et e i
’
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presentation‘where she talked about instructional

§ . - o ' '
processes, procedures, practices. What can we d

N
[]

to improve these? .
 There's *a third-side to this, tri-

]

\
2 O

angle that I"& like to talk about, which is what

can we do to improve the learner? What can we d

-

these better prépared‘textbboks, these better
designed curricula and these instructional
practices?

r

Okay. Improving curriculum mater-

ials and‘improving instructional practices -- I

want to make it cleaxr that I don't want to talk
\ ' . .

‘against these. I'm just'talkinguabout another

-

.partvof the‘triangle, the piece of the pie that

. e ) .
we're interested in. . ‘ ‘ ' .

Okay. What are these effective

strategies.that we're talking about? Basically,

they fall iﬁto'foﬁr differentfdomains. ‘

| . The f£r$t is'calledAmetacbgnition
metamemory.: This:invoivés using éroceddresAghat
have‘peén developed that help studenté monitor

their own learning. It's the old idea“of knowin

‘how you know when you've lgarned something. Or,

more importantly, how do you know when you don't

- 1
|

O

O

~to help learners optimize how they can learn from

¥

14

g
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T L understand so ,that.you éaﬁ'do sométhyhg;abqut it? :
" : 2 | ‘i'don't.khow abQut the rest of you, but i;knowk %
B | P 3 I've had ﬁan? bqégéionéwherg I've been feéding ’
| ‘ 4 »',gomethiﬁg and I go alanghand I still ﬁhi;k I'm - | '
. _‘ | 5 doing great, but suddenly i realize I hav;n't at .
a 6 'éil been payin; ?ttentionftOowhat it is I'Ve been: |
A 7 ' feading;' A ’ . ; | . )
%i 8 : i> :, . :%‘Méstipebplejéend to Qave th?s' ﬁ‘
. ’ ' 9 |- experience, mbre'or’less; " The problém:is} a ',ﬁ
) 10 good studéent will ét0p~and,séy,:JI donrt éven {
- t : L . .
11 ' remember wﬁat I've been looking at; I've goykﬁo'
| 1y‘:'- go back over this." A poor student ma;jbé aﬁle :
. - 13 | to recéghiée that maybe someth&ng is wrong, but, i
... : ‘ﬁ ' then will conﬁinﬁg on; will‘npﬁ-éo'back. 1The£r
15 ' mohitoring process 1is a‘véry.inéfficient-onef “
. 16 'éven if they adre aware pf soﬁekprbblems'with.whét‘
;P %7 .  they'ré doing, they realiy'don't know'&hat'to'do
‘; 18 about ‘it, théy havén'ﬁ the ;t£étegie$ to cope
‘ % ) 20' - | ) ‘ Okay. . Second type of strategy /2'
§ 21 ' domain is calléd;information prdcéésing(or . |
: ) 29 Ak;owlédge acquisition. ‘Eéerybodx tells studédts L
23 . what to learﬂf‘ Very infrequehtly, howeverg.do
. * g we ever say;how to‘leérn it.: We‘say,j"OQay. To .
“( '25'_ learn this knlowle‘dge, yOu> }idlhave' to relate i‘°t toca
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what you already know."- Have you ever sSaid that

to a poor student? What does that«ﬁein, what do .

they know? ' They gripe, they gd'home,‘theyﬂsa§,

" "To learn my kﬂowlédgé I have to relate it what .
L

I already know. How? What do I do?"

So they.
read it over' and over and over.

. o So this is the second
strategy and thQEIWe neeé-to be facusihg oh .
‘Thg £Hifd is one that's not quite
" ak obvidug'fn a‘leafning éituation;, And this is
self-magageménﬁ“skflkg,‘a broad aréa; ‘This |

. 1
’

relates to.thi;gé such as focusing attenction,
concentration/ areas which we're used to talking

about, but.also to a new Sne. Thisg one"how-dgals

- 1 4

¢ -~

L

S

with aniiety'maﬁégement. The reason for this is

)

because at the secdnd grade level we have« found .
that anxiety, performance anxiety, is a trait;
it's something you can use to charactérize a

number of difﬁerent students.” If we put these

students intg'certain’leatning situations and ask
. . ) P .

themlto perform, their performance may very well

be a function of this debilitating ankiety.

: - So teachinglstudents'to deal

with

anxiety is notﬁéomething Xpu do just in college

’ ~ -

r

~
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tional system. ‘ &

vlike_to digerge a bit only: because my orientation

skills involve marking text or underlining

L e ; : ; 1 249

. ¢ . <o, . *
courses for seni@rs, but thissls something that's

s °

become veiy.important at all levels of the edig-—

L
° ‘

il

Okay. The four;h broad aréa of

strategy t&pes'is“study skills. ©Now, here I'd

~

is moré cognitive, a mowe active learning orien- -

-

- ) é) - . - 1
tation, but_traditionaily,nstudies of study

certalin types of notations, adagain, placing the

L

learner in a very passive role. Traditional

study’ skills are #ot active study skills,' they.
s - , : x

‘are passive study skills. They derive.from a

péradigm in psychology that w%~dali behavioralism, ..

-

740

FoR.

07902
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where it is believed that if you go ahead -and
modify materials out in the environment you will

automatically produce learning. IT'f-you have the

right curriculum, you will automaticéliy produce

learning for aill students. o

LI

We know that it doesn'\t hurt

o o

7 1l
5 ; W

anyone, however, when it comes to tegchi%g study

skills, &e‘still.do;Lt as if learning was going

d ! . 2
to automatically occur.
A3 ’ . ’ -

Okay. So those are the four areas;

’ a

'And I would also like to point out.that what I'm

an
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saying« about  these tﬁiﬁgs‘isn't conjecture, it

-
¢

iénftfsomething I made up- on my way, over thinking

i

“111 have some%hihg to say to the Commission.

4 : A e

This is based on very, very strong and critical

A"

data that is ba%ed'on a lot of work. we've done

as well as other'beople lodking.at-ﬁhe ﬂgfferencé

between ,good and poor students, puttiﬁg’them into
. o . . . '

dd fferent kinds of learning
‘ o N )

"what happens, instead of’talking about it, or

guessing, or having~“the.students givé us. the
b, - .
informatibﬁ;-' E * - Lo
% , ‘ PR L X
N We 've done this, for example, by
@xamining'learner,protocolsh by comparing-many

learners who are more or. less successful, by
. _ . A

Fomw 340,

tI002

BAYONNE. n 4.

o
v
a
-«
i3
z
™
o

15

16

17

18

19

23

25

o

~?

situations”and seeing .

e

~

Easké with thef;y‘

-

& .
ment”studiqs. For example, we'resdeveloping an,

instrument to assess the degree-.to which students,

do use learning strategies in such a waVy ‘that you

“

can:prescribé remediation, in other words, for

diagnostic purposes where remediation can be
¢ . ~
provided.

’

* There is'no instrument available
<

at this point .to assess learning strategies in a

-t

© Ik

sitting down and actuatiy —going-threugh—learning:-

It's also been done thtough’assess4




. . . . . o . 2 5‘1
o - R X o
braad sense. There is nothing that,téathers can

.

‘.4 i 2 use if"‘t‘hey~want to find out "What does my °
. . . i} . " . . v - . i : “ .
3 student know about this?" or "What doésn't my
4 student know about this?" . )
L . ' ’ . g
5 Another area that the’evidence
. ) ' |
6 . comgs from is empirical teésts of hypotheses that ‘
7 are dq;ived from the empirical literature, and, )
. M s . ° ’ ‘ .” . . N
8 finally, evidence comes from training studies, ‘
. 9 ~ studies  where you take some of these findings
1087 '~ that have been done, where you Follow 'good
4 R . * ~~\‘;\\ \‘ ) ¢
11 . learmners and you [follow learners whorare less . .
'- - . . . . .' T ' N N .
12 successful, train them in these strategies and = -
L 13 see if it has any effect on learning. \-§
14 . Do they learn more when they read?
- . . , 4
15, can théY’é@Ept“bettermt0~differeﬁt—%§pe3wef~~~»-f~~—
16 learning situa?ions? v ,
s ‘ : ?f-b ) v “. e o ’ . .
: 17 CT ‘ . Okay. The background I gave you
. 18 'is to try to make some sense of some of the.
; 19 ;' things that we're doing with this -- I hope ’
y g : S , . ' ‘
¢ 20 you're running on the same time I am -- .The pro-
3 21 ‘ject that ‘I direct isicalled the Cognitive
= . 22 Learning Strategies Project. The purpose of the
o . . 12 . - . .
: 73 project is really very, very broad. . A D e
' . 4 Basically, if you're interested, G
. . 4 ' : - :
" 25 ‘as I said, in learning to learn phenomena, we .

- . . o
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work with middle school students, "we work with

/ . - - a

high school students, .junior college’, four«yea&

- >

. . . N e L .
college, university, we do some work with the

-

elderly, but I'll restrict hy'COmments ﬁo the

-~
- -

junior high through collecge levels. e

. . . '

We work with a varicty of popula¥'

3 4 ¥ -

tions wiEhin"thése ievels énd:part of that is
because*whéﬁ we've feund is that implementatﬁoh

of any‘kind‘of change, particuiérly~in the junior
high ax high_school éetting, requires commitment

from different levels of the system. If you
don't look at all levels of the school system,

you're finished before you begin with something-
like this. -~ o g S

- ' ’ ’ - s, Wi '
. . What happens is you go in, create

9

a terrific demonstration prégram, you have a lot
_ g .

of impact, you ‘get a terrific general article , . °*

out of it... You leave, and two years later no one

_in the schooel district even remembers the study

'you came in and conducted.’ . ' .

*So, what we try to do is involve
] ‘ . &
administrators from the superintendent level down,

to-get a commitment from them for the type of work

we do. We wd;k‘with teachers; we talk about

teachers, we talk with *teachers about the

N
Ry
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253
strategies we're talking about, why they are - .
a - . ’ =

iMportant; have'demdnstrations for teachers to

-
v

trygto‘getbthem'motivated,‘that this-is something. ."

7 o
o

. ™ ' 9
important in improving the school district.

We also teach something that’ is

called the metacurriculum, and this is teacRing
— f ) . ’.‘ﬁ‘

learning to- learn while teaching the regular con--

-
v . . <

It's a buzz word that.we created to

3

tent ~areas.

-

indicate the paréicglar type of teaching in tpé_

content areas that we're talking about .

’ N '

§

auspices of NIE, we produced a booklet. for

parénts on how they can work with their children,

2

junior high or high school chiquen, or ewven

" upper elementary grades, and whatﬂthey can do to -

help them learn more effgctively, to, teach them

some'of.these‘skills.

) _Okay.. We also work directly.with
_ o o ; ' - ',ﬁ
students: WeZye developed training programs, we

»

do workshops, and we'd like to talk about one of,
these just as an:example of the kind of thing

we've been able to accomplish. )

\

The University of Texas; like most

Y

universities, has a number of students coming in

N

0 1

now who are euphemistically referred to as,

‘We work

e i e et g s e o e s e ot e g o

&

- T
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* o . v ) .-" i i ' 1

v *

‘academically unprepared. This ‘means everythindg

’,

but becaguse’

. . ’ o
from "they . shouldn't really be there,
. : : - 5

- e

‘of some ridiculous policy they are" to "studefits

J-/

who,.for one reason or another, there's-a very

good reason to believe could be a successful o

©

university student, hut beéhuse of the skill

"

o

deficits we do not feel wreally have too godd a

: ®

chance at making it." We a}so hévg students in
- : . . & u“-
this course who have already been put.on Scholas-

*y
.

tie probation.@
py advisors, and we have a very odd group.of
. a . ’ ; R

~
-
N -

they are afraid they mayahave missed sgmething
and, before theythvto graduaﬁe.school,miaw school,

b

v

or medical sthool, they want to mak
. ‘ _ )

¢ sure there's

i_nothing'they missed, sa@ they.'re in- there with

these students who are flmﬁkihgaout; I should

ey

point out, we eliminated the high achievers from
. ’ o - . 1;/ s
the data analysis.I will be talking about.

When we first set this course up,

lea%ping to learn skills

. 4
. N ©

' -« . ’
our purpose was to- teach

-

to these .students. This was a number of years

-

ago,*and some of the‘things'that 1 talked about r.

before, particularly‘selfLmonitoqing kinds dfyf
skills, management skills, even some.of the’

+

1 - 3 o -

L by .. S

We have some'ﬁho,are‘recommedded’ .

»
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' 1 ¢  ~ information processing skills, we didn't know as
: Al , : ; ; L HOw
. S : o ¢ -
. C 2 much about them as we ro now. We bset the course .
= . * i : ;l" . . i . ;
. 3 up as a traditional study skills kind of course
s a4 ‘with some other thing$ going jin. But basically” .
. | : : T e Y
3 . . tf ~. . * o
5 5 - a fundamental study skills ‘course, the same type
’ i . Iy * N .. -
E . : § | of thing you have in learning assistance centers
7 4. - from Harvard to Stanford,; €his .is not unique to . £
. . B the state of Texas, this problem. - 1
t ! ) ' * ) * . . B .
i v - . -
L9 T Well, we did all sorts of things; = .
R . I ) Lo v PR , ) | .
10 we wére very, very pleased with the .course. i
_ y Y P
¢ 11 1 Exﬁerts looked at it and said, "Terrific, you o
. H - . . - , N . ‘o‘t N
o . Tl ‘ .
12 guys have one heck of .a good.course." The . !
- . ) ' . : ’ . B R Bt J
‘ s 13 students said, "This is wonderful, even though : '
. 14 . there's a lot of homework." Teachers 'in other* - ;
o L 15 . clasies,felt‘this was terrific. Therc,was)ohe B
. w6 minor problem. ’ .
- _ R . _ _
! , 17 When we evaluated the course, we P
. 18 didn't find that-much difference in performance.
. 559J Everybody was very happy, but few people were .ot
: OOé learning any better than-they were before they
i 2 * A . e . N . . . o
3 . 21 ] took the cburse. Sc we.contacted a number of. .
o, ’ ; : ' ' S N :
H ‘ ' . e . - ’ . '
< gp e schools *all aroupd the country and said, "Hey,:
23 @ "what are we doing wrong? It's embarrassing: T S
; nar o . : .
mﬂf put together the best coursc I can; the only \
S C ' s o . “ . : . v
. C o . tHing, it's a flop. What are you -doing o
. e ;“ i ) L. o \ . ' . -
- : I . e . -
R S S o . v .
E lC v ‘ \q ‘ ‘ ! . . ');' ‘ C ‘
. - ' . ) | - 261 ‘ - |

N . . - . : T
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o : : R L _ ,
¢ L differently?" ' _
L) . ’ 1 o ' c
‘;’ o ‘2 | ' Well, we found out what they were
éi doing gifferently, they,wérénfi evaluating their
.4% progrém. When you don't.bvalﬁate the progrém,
?1 you can.talk about it wit@ a lot more confidence T
s s : . ¢
- . 6§ y thaﬁ;I could talk about my’ probram. Well, T :
T - 7;  ;'fighred tﬁat didn't wo;k, S0 we wegt back and |
‘ . 8: triedﬂngWIy over.séVefal year;t%really seVen' . T'E :
* 91ﬁ ‘Qears‘to be éxa%t,‘%orsee what we could do to ' i e
. 0 improve the Situatijn. ) S .ﬁ; {
1 ( Cufgehtiy, the course dée%&hqsizes w
” . 12 | Cto a‘trémendous extent w@ét initigliy was the »{
o 13 ~overwhelming majo;ity of the'courée, and which 5
",' . ) : : .
T ‘ 4 unfortunately is what is found in many colleges TN
. . L o \ : - .
. 15 - and ppiverSities still. The course now totally .
15j emphasiieé.metaco%préhepsién-t§pebof‘siills, : 1
.w;“AW'”:u"'1L knOWinéxwpat you know, knowiné what ybu?don't ) .
¥ ‘ | ”18" khow? Strateg; utili;étion eémphasizing informa-
2. . . _ \ o o
;' h 19 . tion pr;cessing, Ehe‘selﬁ«manggement skills. - ’
%1 ' 20 ‘ \ You'll notice, in spite of the
: 2 | féét_that these skills are not oneg .that people )
‘ ; ) 22 . bftén'considér effective relative to ‘other forms ' ;“
- ’ 23 < 'of achievement or other'ﬁprms of ligeracy, we .
e g, %,rare nOW'Qéttiﬁg ébsolutéiy dramatic results‘froé .
. - | ‘2_5- | this corqrse. " The sﬁudepvts ‘s-till like it,»alvthough
.,J\\\»\» ] o ‘ | - . : L .
- 26 '
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* ‘for students who take the course.

.

~

the¢ still complain about the amount of homework.

_The faculty still like it; all the people involved
still like it. However, now we haveﬁdata to show .

9 .

that_we are significantly reducing tension; we

have data to showsthat the student advising
offices are having a much different time dealing

-
-

with students who are taking our course. -We have
standardized test scores which demonstrate

advances of -thirty, forty, fifty percentage

points average for students who are parEicipating.
And I'm not talking .about a few students pulling
> - 4

up the mean, I'm talking about the modal change
We're having

. differences in grade point averages in semesters

PN . r . ’
-afterwards, we're having differences for students
’ . ’ . ) i . ) /.
who are on some type of scholastic probation or
heading for it after they've taken the course.

2

So there's a ,lot that can be done.-

{

My belief is thdt the kinds of strategies we'Te

talking about are very important. - I have one

:prejudicé, and that is although I -think that

4

improving curriculum and improving instructional
- Tt

methods are very important, the one thing you
can't lose sjght of is that these students are
going to graduate some day. We lose' them at. some

-

o T '_‘ v

B . 26 , X
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) importanﬁ in light of the previous paper that we
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(33 ”, N \'v

;f_ﬁoint. Even graduate students graduate. some day.

. . . ’ - N
They go away from us; you don't have them forever.
.Hopefully, when that.occurs they will keep learn-

ing. Now, iflghat is going to happen,.they've

-« " - -
.

.ngt to be able to learn in somethiﬁg less optimal

LI »

than finely desfghed curricula and ﬁaterials‘that

are £Qtally geéked~tq pitch to their.ftrengths“?<
and igﬁbre theif weaknesses. Tpey have got to
be able to take mare responsibility for' their °

N

' o )

N L4 - . ! . \\ | B
E : . . . R N ) - . »
~learning, more respon51bll%ty fo;amanag%ng and .

)
¢

9

knowing where they're at and what tﬁey can't do,
, Hed : .

'k‘ b N .
' \ ) . - '
as Professor Graves- said-. . .o
\ - . [
. ¢ . 'S . » . LY ®
I don't want to sound like the - -
- . | v

P
1 < '
+

University of Texas is the oﬁly plabé worrying
. !‘» . N N \ . : ‘ . .
about democracy at “the moment; but my full belief
is that democracy is founded.upon an informed
-+ . .

a

. 't. i . v . . . " . "' '
citizenry and an informed citizenry is one that -

_must possess critdical learning and thinking skills.

e - o
Thank you very much.

’

‘

- JAY SOMMER: Thapk you very much.

]

ANNETTE KIRK: It' seems especially

. v
v

v do have‘to_reéaiﬁ those sk;llé becéuse~of‘the, '
‘immediate influence and so many voters, citizens,

v -

At

. being infldenced by the media. And unless.they

o

+ -

s .
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L. .]» QQvelop‘tﬁeSC-highef cognitiVe léarning systems,
. o e 3.t is going to be disastrous for the country in
_é ‘ gengral% | - ) "
o | . CLAIlR_E WETNSTETN: I.can't agree
;5‘4 more. “ The situation ié.really abSolﬁﬁCly friqht?
: Gﬁ ) ening wheﬁ you interview as I do graduating
‘ 7 , ’seniors:in.high schools, or sgudents that are
‘8 coming into a communit;.collegg or fpuf—year
. o '5 . college.or'universi£y, aﬁd their'inability t3 be
. | 50 "able to obtain information in any kind of érit%—

-

cal- way or make inferences or to acquire informa-

«

3, f . ¢

- ol tion from some;hihg new and to ana}Yze.it atxany
'y ‘T&\ " 13‘ 1&vel atlgll .that you wouia GonSidér réasoﬁab}év
" 1; vthqt a person should befable.to ao. .When ygu‘ o
X ‘ ;5 166k at.’that and say, JThis is'thg cr;amkof~th& ",
' t Ae prop;"'it's frightening to think,wbat'e%se is
i ; };- out thére."I don't mean_th;t to be £acky, but -~
; T 8l | o o “EMERAL A. CROSBY: AlloQ me to say
i . '19 twolguick ones. >We'Ve talked so much about |
\,é, . 25 o teacher edﬁcapion, and ; want‘to k?ow if -- a;e
% ’1 , ‘ you invo%vedv;— are”ybu in a department thagfs
g ) 2é~ l %nvolﬁed in{Eea%%er education at this lower'leveLQ'
”s And th‘S%Cénd qﬁegtiOn is: 'I pigked'Pp thg‘term
0 | <someplac%;";éhearsing” and is that part of what
' ‘ s T o the metacognition is? .

25
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E
L ‘ ) '\CLA,IRE WEINSTEIN: The first one
, ‘ ' 2 ; o ab;)ut.:‘ te.achterv Veducatioﬁ '.is a little embarrassing ‘
» 1 e ;
3! to respond to. Myvbéiief:is that this type of.f
4} thing should be an integraI paft of pfeéefﬁice‘ ?
5 teacher,edﬁcation, before they go into the  ‘
2 : : ' ;
éi schools. The teacherswhaven't_been taughtvthis |
. , ‘ . |
L7 A,  way . They‘re faécipated. 1We have no Erouble;
‘ o8 ~and this is’the t;uth, %e haye Ao'troublevgetting :w
}v9 . teachers to come to o;r ses;ibns 55 éﬁéifroantimé
.‘R0° >with§no pay to learn this kind ofuthiﬁg so £h;y
1 . . . . '
\i1 will be able to use'it in the classroom. ~And
'\n - 1it's very clear whén.%hey:get there iﬁ's'alﬁosﬁ
. 13 like a self?helpvsession, "Wow, nobody ever '
o | | | -
14 Y taught me like thfs either." - The embarrassiqg
15 ) “thing is that thi;‘cdursb, in spite ofithe‘facé
16 ‘that it ié'taught’in a collegé,of gdudation, it
\ Vi 17 ‘;s not only'nbtttéquired, but studénté'are‘ 3 é‘
_; 18 ' énéouréged'ﬁbt to take‘it.if they are in the 'i'
z 19 presenvige £eécher educatioﬁ7progiam. Nobody ;
é_ 20 ‘ vconsiders-it importan% enough to be inéludéd in
3 21 that. This iéisomethiﬁg on the side that'gs yery
< - . 7
X 22 E embérraESing and very trué, and true in most {
’ .23 ‘PlacéS- - ) | T 'f.
oq M | i I'll give &ou aﬁdther~example.
‘ , | ) 25  This 4€™also a little bit embarrass.ing,r but we're |
260
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‘peoplé’iq‘the field who do not think it's reason-

of people in

‘call it the brut

to sgrt of work its way into your mind°®so that

A) \Y

o y -261
going to be working on a chapter for the Research

and Teaching on Learning Strategies with a dol—'

league in Santa Barbara, and yet there are many °

able, to have someﬁhing‘in learning strategies,
but yet they deal with teaching strategies anad.

they've expressed this to me.

Okay. In terms of the second

&

. - . . )
question, there's two types of rehearsal: One B o
which fits withim this and one which doesn't.

ey . ' -

Unfortunately.réhearsal has a meaning to a lot o
. , ;o g

terms of rote repetition. Rehearsal

i
'
. [
i
i
i

‘and rote repetition is the same to them. This

v oo
is what we call passive rehearsal. It's |
’ ‘ . . s
unfortunately the major strategy used by many
B . ! T s -
students who are less sﬁccessful in school, we

R f

e force method. You know, you

go over and over and over it again. That will

not get you anywhere.

]
7

- Active rehearsal is where the

-
-

rehséarsal itself is not the objective, rather

the rehearsal is to create further occasions for -~

”

learning to help maintain somethiﬁq long enough ,

Fl
-

before you forget it, you have a chance to keepf'

-
L]

T e
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, ltryihg-to actfvély process this and you won't

fits iqlkere. Passive rehearsal does not at all.

_Pétricia Sturdivant, Associate Superintendent,

‘District.’

" to you about the computér as a tool for promdting

vlanguage and literacy.

- ' .'.‘ \"‘ ' » \. 262
% ol

A}

lose it, so that aqtive rehearsal definitely

v i

" JAY SQMMER: Thank'yoﬁ very much.
You have an unfaif advantage; you speak guickly

anq cohgsively.
a CLAIRE WEINSTEIN: I was born in
Brooklyn and we spéak fast in New York.

"”JAY'SOMMERT‘ Our mext presenter is

4

Techndlogy Department, Hbust%n Independent School

4

 PATRICIA STURDIVANT: Good after-’
noon, 'school members,ﬂcbmmitteé, TEA officials,

and invited guests. The'day“has been a. full one.’
I'm del;ghted‘to have the opportunity to talk to
ypu today.

[\ 4

I used to be ‘a teacher of réading

and language arts before I becaﬂi/fascinated with
i o !

the a?ility that computers have to'service a .com-

munications énvironment. Today I will be talking

. '

Ay

A few weeks ago, a major computer

company announced that.it had sold 30,000 °copies

A\
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we éhaﬁia>ﬁéé théSéqtboléuéga how they migHt'be .

‘tundtely, at the computer as a supplement-. For

the last eight or ten yefirs we've been looking

what is already going on. .

'The curriculum has become oversaturated. I £hink‘

: ; . . J _ . . .
Computers provide & means of increasing time o

s 263

-

of Pac—Manvin‘three'weeks, This popular video

arcade éame“has just become available for: the

home computer and kids all over the country are
buying it -- adults, too. We know that today's
students are fascihatedﬂ&ith Eomputers. Educa-

tors are becoming more aware of the ways in which

-

intégratéd into the curriculum. - il

.

“» But schools are looking, unfor-

at this technology as sométhing that we add to

a

- 1 suggesting that the technology |

provokes us to reexamine the present. curriculum.

>

The models for innovation employed in recent
years‘placé increa%ed demands on the teacher.

.

» o

teachers are doing Jjust about as much as they

humanly can do, and that we've got to stargt,

emphasizing models phaﬁ improve student produc-

tfvity as well as teacher productivity.

c Computer technology offers many
A} T,
potentials for improving student productivity.

4 .

.
e * 1 .
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-must have in order to succeed in society.

Ve 264

task. 4

+ .
their ability to simulate human

4

Computers®are begoming more capable in
. 2

. "'~ ' . . ' - -‘ )
mdst learn new communications skills 1in order to

survive .in sogiety because it is becoming more

technologically oriented. : N

3

.As educators, we must become aware

" of the new kinds of cdmpetehciés that students

Fotr
example, the availability of voice.synthesis and

word-processing capabilities have 'made computers .

L
i

‘important learning tools.  The 'question:is not

S,

A

‘whether computers can be used to-provoke language

and Iiteracy.‘ Rather, the quesﬁ&on is how guickly

v
:

can educators prepare themselves for\thiS'new

technology? Can we be re§ponsiVe enough 'to
change? . . ' ‘ // g ‘
S .
In my presegxatlon today, I want
. _ PR e ) - .

to share three sets of/ﬁéta with you.
some réaspns for using technology to. promote
literacy. Two, the role of the computer in

promOting high—lével thinking. Thfee,.some new
communicatjons skillS‘that Studenté w}ll;need,in
lisﬁening,,speak}ng,_;eading, dand writing.

/' “As a béckground, leEls reviéw séme

of thé.ways in which technology 1is impadting

o

. ~

- - Riv

Number one,

activity. Students

|

3

i
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‘language learning. First of all, theré'is a .
. .- . . )

.rapidvekplbsion of information, the availability

.

of the home computer networkswis at our fingertips.

There will be less need for.us to retain facts,

because we will now have, tools to retriecve them.

But it's going to require a higher ieypl‘of

cognitive ability to survey that huge data base

K ] ' » . - . - ) f
and extract from it what we will need in order to
make decisions. . . v

'
Q A

Cable . television is going to allow
communication between people who are separated by

distance. The potentials for sharing langqaée

'éqd cultural experiences will be maximized

tremendously. o i
The potentia;slofahérdware and -

software ‘are also affecting language learning.
New capabilities_Qf computers such. as voice

A R L
recognition- and synthesis’, as exemplified in the

Texas Instruments' Speak and Read, have opéhéﬂ“
up a whole range of instructional possibilities.
Computers can. How.synthesize

-

%géech which makes them appropriate tools for

. L

foreign language, Ehglisﬁ as a second language,

ahd‘bilingual instructijon. Computer graphics,’
. | . . .

color, and - animation can now be used 'to- .

. . ’
n
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communicate concepts-that would have been ver§:

LS

difficult to convey if text alone were,used.

Next, very important is our ~
e . Pl . . ¢ " .
increased access to word processing. = The avail- .

-y a

© ability of @he pefsonal computer’wili allow

§ gt S s -

K PR
- -

individuals to use the computer as a magic pencil.
- . i : .

Writing can .be done on the computer and easily

retrieved to accommodate the addition and deletion

-

of toncepts. The  computer, in fact, can be used

‘as a tool to help the writer reorganize his

. » iy
thoughts. It's very frustrating for students to

have_to work withhpaper and pencil and revise and

‘revise. Sitting‘at.a'terminal, they are going to

pe able to be in control of a dynamic and inter-

active/mediumf—— one which will facilitate higher
o o , ‘
cognitive abilities becayge they will be able to

[ . . : 9 '
be 17volved in that communication process.

3 »

t

The capabi}ity-promoting language -

development can be maximized.. The computer, .

“when you think about it, represents the best

[§

embodiment of theglahéuage expeniénce approach to
instruction. With the computer, studegﬁs can
maﬁipulate'the réiatidnships begween reading,
writing, and speaking. The computer'actually:

pecomes -a catalyst in 'a communications

©

- R

PR

W5
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-—

environment. Students can compose communications = -

and then send them to other persons through
¢ ..

4 Al

electronic madil. j : .

The next area is very:-'important to

-

JRE—
.«

those of'us'wh0waré'ianguage educators because

S o e R o

o

how we communicate with one another. For

o

thousands of years men have communicated with
one another, and now we are learning to communi-

cate with'machineé.f Computers are capable of

-

performing human tasks. In fact, computers now

e *

.

have artificial intelligence. Man must not only .

.learn how to cbmmuﬁicate with computers, but he

must teach them whﬁt he knows. Computeré are

becbminq more powérful, which means that many of

the demands now placed on humans will decrease.

°

Students will need to learn computer languagég

[P

in order to communicate with computers, and those

‘languages are going to become very important as

I >

, . . . B
'we enter into a new.era of man/machine interface.

An'essential reality in today's technology,

another important factor is the comprehensive~ .
‘ : . 3 .
assessment of communication skills. Publishers

are testlng materials which contend that com- .

puters will test capabilities that présent‘measureS'

¢ «
. o

-

S 27

ssion we've had today has involved |
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,cannot accurately assess. *phe implications for

- S
” B . 1 .

heasuriﬁg language profidiency will needxto be.
carefully examined in‘light of this newAtééhnongy.‘

’

As we looK at the roles of thé”\ﬁ:

2 «

computer, we must consider three major fuﬁbtioﬁa:
'Ehé‘"t'ﬁ'to'"r‘,“ft‘hé‘;t'gol, and the tutee. " The applica=

Y *
S

tions shown on the transparencig@ are illustrative

LY | .

of the kinds of %pplicatiohsfthat I'h»talkiﬁg

about. : »

a

In. the tutor role, the computer .

@ . a
N N . . e . .
is used to convey information to the studernt in

——

an interactive mode . Computers can teach "students
important. reading skills which will be the founda-

tion for teaching critical analysis.of more

. -

challenging literary discoufse. Students can

learn, with the availability of voice synthe-
Y ¢ -
sizers, hanyvof the decoding skills that apé.

E ) . A .‘. b B
consuming teacher time, freeing teaahers to react

.,

[

~

more creatively.with their students.

Sééondly, the computer can be used

as a tool to-accomplish a chore for\}ts.user.

Writiné and editing, for example, can.be easily

o

‘accomplishad by the use. -0f a word processor.

- . . ¢ 2

.

Teétinglcan also be accomplished Wy a computer.
The role of the computer :as a’

L3
N +

\ | 274 ,

0




A L
1;; tutvé wiii becoéa ;ncréasﬁgély more'impbrfant:b ‘Q
‘, ‘ | | ’k 2 | i/n this mode the .s'tgd:tent ‘can® teach nﬁhe compiu,ter. |
3 ’ Tﬁis teaching wili rQQuirphan under;ﬁanding of
;45> "logic: Ldg0f a computer language déyplopgd';t ‘
55 tge Massachusétts Inst%tuteiéf ﬂechnolggy/ does %
. ‘ . _ r
éé‘ not reqﬂireAan'understanding of coordinate ! ;
< 7 | geOmetry‘and.m;%hg%atical~symbcls. You communi- 3
. | 8? ,j. éateéwighﬁghe coTpu%erAusiﬁbmgatgral language. ‘ '\é
. . v-' ‘9 | Stggeﬂts do not hgve to know "how to program in : if
: ¢a o . ’ :
tgjo Ordéfﬂtb.learn:tﬁe concepts of computypg.
: o 11 , o : ‘ | " New éommun;cati;h'skilis Qill !
} ; - . . ‘ Ty
i 12 * certaiﬂly;evolve. 'Techﬁéyogy is demanding them. ;
» : °~ 13 0t 7 Weﬂrg going to have ts 1ook~a£rthe ;ersagility - i
o T 14 " ‘©of.decoding and eandinghétrategies; Traditional ;
15 r n%éions oftahat studénﬁs needrto“knpw about . ;,
16 liétening; speaking, readinyg, 2and writing.wiil‘f %
; 17 * v fcertainly be éxpahded. fI'implore you ﬁo expéné \‘ ?
3 18 yéﬁrlthinkyﬁg as you makebyour\reCommendations.' ‘;
‘Z 19 o . . _ In £isteﬁng, studént;'wili have ‘ ?
§ .20 to understand voice .synthesized speech, because
- ? t - '
g zfn“  Ncompuﬁers_are going £o be talking td'us[soon.« ’
£ 22 ) We're going to have to’ugewcontexﬂfto clarify
23 ' pronunciation."Student;*Will have to Enderstand
. o v
) Yoo - compressed gpeééh. They ﬁusﬁ learn how to com- ?
. 25 ‘ municate with vpicev recc:)gn"itio'n‘ units, computers. -
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that will open the garage doors, turn on the - -

oven, and certainly thosé girections are going
.to get much more complex. Students will have to.

develop a new vocabulary for understanding com-
5 o )
puter messages. For example, when the computer

. tells ﬁbu that you've made a syntax error, it

means that the computer has not been programmed

Y

to understand your input. . 2
. Reading skills. Have you ever -
stopped to think about the fact ‘that computers

use different characters? Many spudents in our

<

schools learn how to read characters on a com-

puter terminal and are puzzled, because tge

" characters displayed are different from those

.~

in textbooks.. Students must develop skimming

and scanning capabilities if theylzre to " . ‘

4

efficiently read information presented on a

visual display screen. Studeénts must develop.

L3

.

t 2

reference skills to locate infermation stored in

c
v

a computer using a menu to locate a computer pro-

. /-
gram on disc. This skill will be as important
as léarning how to. use an index, or table of
N 4

conﬁents. Students must also learh‘how to use

location technigues to retrieve inforpation
$

hd .

presented on a previous display. ‘Since only one

BN @

A

L4
r

N - N 276 .
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o » B . . h . . ‘

. . 1 display is presented‘at a time, it's not like ﬁ
‘ . 2 ' looking through a book. We're going to have to
\ 3 i understand the relationship between,contextual’
P v 4 material and computer graphics. Advertisers - 1
) § [ . know how important graphics are in conveying 'j;
. ‘P 6 intages. . They are sometimes more importént than:
. 7 : the printed message. _ A . -
' . e .', : L
' . » 8 o ’ And, finally, writing,., Touch LY
v . . ' 4 v [N
9 typing is going to become, a critical skill to
. 10 || ' computer “literacy. Students must learn*typing . .
“y . - . ’ (. .
11 . in order to sharpen writing and composition N
> 12 " skills. Manual dexterity, %peéd, and accuracy
- ) . N . » ! _‘ . _ i -f‘ ‘- . )
- : 13 arevrequired to input 'data into'the computer. .,
l | 14 ) I've talked‘about several factors
}5 ﬁyrhthat are influencing our ability to speak, read: !
' . Ly ST ) < . - ]
16 and write. In conclusion, I think computers, NS
o . 47| - alopg with television, video discs and tele-
é v \\ Y - ‘ n ;
. . 18 communications have the potential to enrich the = 4 |
: v g i éommunicagioh process in many ways.: Interdctive
z . ~ ) ° . o
g . 20 . technolggies demand that we use the computer as §
e - ‘}1 -a comfmunication environment. Computer. based ,
z 7 ~ fnstruction, word processing, touch typing, and
, ) - -
) 23 electronic communication will be new dimensions, "
- 24

25 ' .

ar ! . ! ~

- not replacements of the traditional curriculum. .
) g ’ . . N
. : v . \ .But we must keep our strategies |
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. probably be the unique challenge 6f.the next

educators will help ‘their students by providing

.them\with the kinds of skills they need to function’j
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-

updated. The applicdtion of new technology will

< 14

generation and will make application to cHahge

critical. For the:first time in, history, students

4

will deal with the world as they have made it,

not as they have found it.. Future generations

will have the

°

technological tools %o create

society clianges, providing they have the informa-

B -

tiomr and value .bases to proceed wisely.- Language

- .

K

> N -

Successfully in a computer based society..

Y

o

J Al
To accomplish, this goal, teachers

m st become cohpmter literate. Computers canube.‘

used to promote-thosqvéspedts of learning for \
. 1 3 ' ' ~ T \‘

which they are bestgsuitedh'to'f%ee up teachers \

e . -
+ kY

to interact with their

e 1

computers cannot.. The.

. 9

the quality of life is

stﬁdﬁ{ts in ways'that'. Ve

poténtial for improving

great.

-

. /-

-

Thé étudents-a:e

e

'alréad@ ready, but the teachers are né£ prepqréd.

¢ e
[

Their ébility.demeet th

>

.

-

«

.

- 1]

+ “ Phank

<

o

you.

v

t

. 2, N .
that your Commission makes "

.'(The-ahdiehCe respondéd

ié‘challengg,xl-think,

depends 6 a great extentron the recommendations”

v

¥ . °
3

v -

\
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with applause.) -

: JAY SOMMER. Thank you very much,
e _ :

ANNETTE KIRK: 'In this way of the

v
-

future, in this brave new world that is inevitablyi
coming, do .you see any problem in the -- you men-

tioned the word value base -- Now, do you have

s

any problems at '‘all? Everything is sounding

positive in your speech, and I'm just wondering,

‘"do you seé‘%ny»problém with society or with this
takeover of technology?

PATRICIA STURDIVANT: I thHink that

. .
it has 'very tremendous implications £6r the

" democratic principles upon whigh/gi: sbclety 1is

~

oy \ .

based, because we're already recognizing that
.the affluent have increased access to’the tech-

nology. There have/béen man§ federal programs
e 4 .

+designed to equaliie‘educational Qpportuniﬁy in

‘the last fifteen years. ‘The advent of this tech-

" nology has. apset the applecart.. Our society may

’

be di?ided into two camps, those who know abqﬁt
computers and those who do'not.~ I think we ﬁust
addressvthié equity-ofvaéceés issue before it is
tbo 1ate.)

ANNETTQ RIRK: It does seem that

way because of the tremendous way that it's coming
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1 on without, in a Sense, any philosdphy'deve}oping L
‘/ ©2 _ behind its use. “It."jus.t 'seerr‘lsl;asf :if it"s an . !
. o 3 inevitable kind of thing” that the schools are ]
. ” ” . .. b
4 adopting it, and I Cahlundérstahdwthem‘wanting L
R 5 e to do it. I?m just wonder if, ét,some point, a ‘ w
6 philosophy of caution should be developed. 1I'm {
7 -, thinking in a way, howev%r; that you have -- just. %
' ‘ ;‘ ;s you haye’people who have come ﬁere:from.other §
- 9 ' countries,'immigéantsv;ho never iea:n to(épeak- ;
: . . |
10 the languége, and so~conseqUen£ly'they are always ‘
4;  with a éroblem and then their children g5 on.
12 e Are we go;ng to have a geheration of.people who
- 13 nevér will bé éble.to use computérg, and thén
"' .l ' | .7 R ’
14 | the next generation, in & sense, will be trained
, . ’15. ‘ in that prqqéss? *
| 16 - : o PATRICIA STURSIVANT: Man§ speég—
i . late that this is a possibility,"but I ‘think
; 18 compﬁtéfé‘have th; poteﬁtial for equalizing
% 19 education opportunity if children have éccess to
% 20 . athése tools eariy enough. Computers méy help i
f 2& o offseﬁ ;ome of the environmental deficiencies.
; 2 In the .Houston Indepeﬁdent SChbol
. 23 | D}sﬁrict we are trying to address that through ‘
wéa . several dimensions, throuéh a teacher training
. ' 1
. oA g .qugram 'that emphasiz:es c'or‘np"uiter‘ literacy, ,
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pointing out not only the potentials of the com-

glad to see that ‘you mentioned typing, and I

-reduce drafting by one—tenth of the time by

-~ doing it through the computer; and I'm wondering,

“. ' , . . 5 l : . 2 7 5

[y

put , but also their limitatiohs; We emphasiZe

a collaboratlve model 1nvolV1ng the use of the . .

»

computers both at home and at schpol.

_EMERAL A. CROSBY: A comment. I'm

think that this is not really a question to you;

I just probably want to say someth&ng

We're looklng at typing; and it's
just very recently in)\terms of drafting that

drafting teachers now (have a requirement that

students learn to type|, pecause now they can

too, whether or not we may havé to look at that
"L}" . .

method of teachlng typlng, whether or not we

have to take a whole year at the keyboard?

PATRICIA STURDIVANT: It doesn't

really take that lorg. 1In fact there are many

computer programs that teach students keyboardlng

skills. Eff1c1ent typlng promotes ‘time on task

’

Students shouldn't have to look around for. the
S

right keys to inputvtheir data. If they do have

to look for keys, opportunities for student

Iy

interaction are minimized. A student gets more
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,happening.. We may have to look at our whole
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.- opportunities to’ spend time on task if he knows

how to type. Typing speeds up your prodﬁéfivity.
v - i , ; o ‘
EMERAL A. CROSBY:  Well, what I

+

: . g _
was going to make reference.tQ%%§§ fhat we may

have to look at our whole process of teaching
typing, because with people learning to type

without having to come through an additional
wa'it that may'reduire a whole year. ¥Six—,and‘

seven-year-olds are going in rjght now and doing

it and we want to, again, be involved in what is

°

teaching process, because I. don't think the com-
puter is ‘going to wait for a“whole year for a

kid to learn how to punch the dials when he knows

v

exactly what ieys he's going to be able to use.,

JAY SOMMER: I hate to 'interrupt

.you. I thagk.you very much.

We are going to étretch our legs,
or sffetch whaﬁévef YOu like, but be back»in fiye
minuteéa

(A brief recess was taken.5

JAY SOMMER: We havé'eight

presenters who are going tobtaké five minutes .

or soO. The'first~person to make the presengation.
' ] ' . . N ' ‘

is Juhe Dempsey. She's from the, University of

[

-
3

© 28z -

T SO

)
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Houston. - L
| * JUNE DEMPSEY : Thé#} you.

I am séeékipgdn'bchalf of the 
Association of American Coﬁmuhity Colleges a;d \//,
Junior Co leges. I received a phone call last.

.

week froem its president, Dale Parnell, asking if

I knew about the‘hearing,'which I did not, and

asking me if I would represent the Association

‘on his-+behalf since he cannot be hers. and I

asked him what he would like me to say; and he

.

-

Asaid whatever needs to be said about develop-

’

mental éducation nationally. Because I am

disturbed that, in looking over the program, it
v .- )

.appears ‘that developmental education 1is neglected,

ghat ig my topic: DeVelopmén;al Educaﬂion for.

Excellence.

S

I'm also speaking on behalf of

the Western College Reading Asscociation of which

L

I am past présidentvand have been reqﬁested by

their board to represent them in these remarks..
o . :
In addition, I'm speaking orm

°

behalf of the Natipnal Association for Remedial

. - ] - Ce .
and Developmental Studies in Post-Secondary

Education on whose board I also serve.

First of all, I think maybe

283 . T

-~

i
}

?

.
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developmental education prbgfams havé'someg%mes
‘ T .

°

necessary and considered synonymou§ with

a

not been,

excellénce. I would like to begin with what

-

developmental education can do to contribute to

’
+

excellence in education and in and of themselves
, N - :

can represent excellence in their programs and

the results. : , ' .

N
4

What is. typically included in

developmental education ptograms? Usually

©

improvement in study skills, habits, and averages,

reading, math, writing, and usually these are

presented in-a variety of formats. Céurses with
or without credit, labs for tutorial assistance
v » @ v . ‘ .o "‘
on an individual or small group basis, supple-

A

‘mentary learning assistance courses for. students

of law, and, of course, a how-to-study-biology
course. And the”supplementary course is tafight

by a skilled specialist who attends the same

.

~biology class and works with the inétructorfin

deve;oping the best study approaches to that PR

‘pafticular_discipline.“

Sometimes there are special .
improvement courses workshops with a special
focus such as time maq%gementrApreparation for

graduate school admissions exam, such as the

:
t

284

U
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'graduate exam or the LSAT,,réséarcﬁ writing .

‘assistance and often these pTogramé include

. . 3 . > . b !
counseling and advising. . : ’

"education programs, can be found‘ih seventy~-five

of the_coorginating boarp in considering the

|

. ‘ L : ’ o
‘ recommendation of a statewide college prep model i
‘ : 1

Ehd high schools institutihg colfégeAprograﬁs,.'

-

diagnostic and placement testing services,

T . . -

Théée;pgograhs‘ybu can éeelgre ﬁot ¢
nebe;sarily by defiﬁitib;,remeaial,'but theyq% -
ra;ge‘from‘ﬁrepafgtory.prograﬁs.whiCh by ma;y
méyfbe consideréa'remedial, to'assistance pro—
érams de31gned.to 1mprove stﬁdents séatﬁs-by" .

1]

helplng them- develop the- SklllS, habits, and

attltudes knOWn to be. assoc1ated with successful
peﬁfOrmance~;n,college. s

- o , | ﬂ
? _studies have "found that these
programs, learning assistance or heﬁelopméntal
. s : PN

.

v

percent of the senior colleges in the United

v
A

States, énd the .greatest g:bWth of these programs
is in medical schools, as theré is a cbntipuing

. - .o . ,/I . & )
need for these programs, as  we find colleges

<

across the nation raising admissdion standards

+ n -

. -0

as we at. the Unlvcr51ty of Houston applaud HQ&D ;

.

for their eﬁforts in thlS behalf and. the efforts

© [
a N

©
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for high schools. | -

-

‘somé staﬁiéﬁics I have will con-

*

vince you of the need for these programs. It

may seem unrelated at first, but if you wiIL L

foilow the sequence, I think you can see where
I'm heading;_ | )
fl} ' First of ali, thére's a decline

¥ . . oo
;n a numbér of traditionql college-age students

attending college. The average 'age at the
University of Houston central campus is twenty-

seven years of age. These students, because they

o

have'been_odt of school for‘a long time, lack

some of the basic skills, are missing in time

manaqément skills and have forgotten some things..

: o ” ] !Students whose parental income is
.less than $4,000 have a thirty-one percent

s

dropout rate, where students whose parental

income is $30,000 or more have a fourteen—percen£

dropout rate.

o

Third, the 1963 birth rate, a .

1ittle over four million. The 1975 birth rate,
. , o
“Birth lowest among

< .

a little over three million.

'63, 21.9

?

the middie—clasé white Amer;cans: in

percent; in '75, 14.8 percent.

What does this mean? In terms of

<86
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" students' “success in gollege and the need for o
these types of progiéms? If I could just close

by making some recommendations.; I have lots

more statistics that lead to the point.

. JAY SOMMER: You can have a'minute\

. :
or so. ~ o

~.

?

P

. JUNE DEMPSEY:

Thank you:

oy -

’SOmefexamples of excellence.
Contrary to Dr. Weinstejin's findings, I did find

a ﬁumber.of examples of“exdellence. 1f I_couldJ“

’ -~ . <

tell you in particular about-one of the

1 -

University of Houston central campus on minority.

engineering. program. PROM students, which is

-

+the acronym for thg'minority;program, are fetained“'

.

at the rate of éevénty—five percent in our
college of engineering. The retention rate for

: « ) ) -
the total population in the college of engineer-

© ]

ing, twenty-five percent. Amarillo College found,
that its-students who were enrolled in develop-

“mental education programs did better in terms of
gradepoint average than those who did not but-

L4

should\have enrolled in these programs and better 

<

than the }@si of the college population.
: \ . - S
‘ Miami- doubled retention in four .

2

yeafé with the adaition of a basic skilds program.

\ \'28'1

z

e
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. . ...

Tritan College was able to have sixty percent:of

the”sﬁdden;s who enfolled in the colleéé'needing

developmental'educaﬁion successfuldy complete

r

four semesters at their institution. This, g -

[ - - ?

v

. B ) . . : -
. despite a'natiqpal:dropout rate of fifty percent

g “

in communiﬁy célleges; The University ¢

- \ Tt ‘
at Kansas City, with their supplementary study

skills program for ﬁiology §tudenté,’found tﬁat
‘their students had significantly better grade
t . d o - L ’ ’
than those students who did not enroll, and they

b

controlled'qu the motivation factor bf those

r

students by only comparing them?to those students

i
who wanted to enroll’in tHe special,assfstanCe ¥

<
‘.-

were unable ,to because of work}

%

course and

.conflicts,.

- o There's lots°of other research .
! 5. Ee] . ’ o .

c

~ i . . a ..
coming out of Northern California anr,othér.

. ©

-

, . i ‘
~ place’s that supports excellence in dkkelopﬁental
< i L : f .
/

edﬁcqfion u4d I would like ta urge the“support -
of this group foréthese progxa
' - o b o _
support for® funding for these progriams.

° S

K]

&

JAY SOMMER: Thank you very much.’

Any guestions? - _

g . YVONNE LARSEN: The record will
N CrL . o . b B -
stay open for a month,” and if there's.a@di?ioﬁél;

‘I\ . LI =

L]

of Missouri

«

] } ‘ o .
ms dnd, in addition,
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h [ o 1’:2v documentation that you want.to submit‘;o the
Q . 2 . éommission~, p.iéése feel free‘to:do so.
’ 3 . | ' JQNE DEMPSEY.: We will.f Thank you.
. ‘Q 4 . . . JAY SOMMER:: ?ﬁank you Qery muchg
) 5 1 ° ‘ f , - ' (The auaiénce resboﬁde§4
<f ST s . S 'L_ “;ith applause.) -
e Co | - L
| L7 o - The next'Speakef ié Jane Porter,
o 8 all the way from Aﬁstih., | 3 R B
9 . ' * JANE PORTER:' Thank you, Mr.
_— ool - .Chairman and ladies and gentie%en oé’the pémel,
. . e
’ 11 I don't have a.pre;aredvspéeéhﬂ‘but 1 ﬂave some
- 12, concerns which I would'like.to éxpres; very
. 6 . 718 briefIly¥. ' ‘ B s ‘
. . | 14 ‘- ’ . One program that is“headed in the
_ ‘ : v
15 o direction“of excellence and I would like to m;n—;\.:
16 | tion.” My concerns are that‘I £ind ﬁo£hing in
s ’-”, * th?fliterature aééut the Commissio%:s studyvon -
° - - . . .
é 18 ' training of administrators.# We've talked about
; 19 4Nﬁfaining teachers and we've talked aﬁout Qhat we
g 20 . do with children'égd &oungsters; but‘the key:_’
é m‘ o pefsoﬁpin any.éghool is an admini;tratorowho
3 . . : ‘
¢ ’ 22 says "Yes, we will do" and "No, we¢ willﬂnot do™
™ 23 “these th%nég. And Ifm?cqncefned that you gévé
24 E ;ot addressed the problem. o A -
‘ .p 25 . D . In my work, which is primarily the ‘ |
I r | . .
. S | ~> . | L -;28:; ] R E
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secondary schools,

that there is a diminishing number

leaders, among the administrators.

. .

-

~

¢

administrators,

Acounseloré throughout a four—state

e .

284
teachers and
region,

. -

of educational

4

‘yonng Turks coﬁing along are trai’ned in bricks

T find

The newer ¥

arnd budgets, -

education.

. L-A.: . 'a . . .
and they know little gbout gquality
I don't.know what to recommend in

»

the way of training for them.

-

L4

I know some of

.

really splendid’

the educational leadérs who are still hanging on

>

in the state are doing an excellent job. and have - -

some intern training programs going on that are

LY

But I'm concerned about the

training of administrators and administration. .

3 3

’

Teachers need to be encouraged by their
. . . :

'

o

administrators; they need- to be encouraged'to
o - ' :
try- programs of excellence and to go back for
o ) ) ‘ . Y &
‘training and retraining and continuous training,

P

1f you w1ll,

\

‘Without admlnlstratops who are knowledgeable ab@ut .

LY

throughoutftheir service as teachers.

I think we are missing,a

"the needs in this area,

L%

[}

o

bet.A

“
£

-

@

1

3

IS

A program that I'd like to talk
u' b4 ,'_'

° e b ' -

'about whrch has just had some real 1mpact 1n

. ~
3

this reglon very recently, I'm sure yo&“re

familiar with the-adyanced'placement program,

o
v .

3

r
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it's been a ‘program that's been available
r - o

L
Cr
n A

nationally for more than twenty-five years, but

<

in. the last- two years in this regien, a number’
of_different‘college'people have called and. e

talked to the college‘board'of~representatives.
‘and mjself and my boss -and are asking what can

we dogto perhaps strengthen theoquallty of educa—

[y

® tion in\public schools.

£

gettlng in the way of advanced placement

Y

students. What can we

pare students in these

the program? My boss,

-ball and ran withlit.

areas to get imvolved in

“We like what we ' re

4 . 4

a

do to help schools pre-

Dan Roshara; took (that

There now is a consortium

L]

FIN

of seven™iniversities in this regiom: whose main
purpose is to,provide summer institutes fgr -
practlclng and prospective advanced placement

~‘teachersm .In thewlnstltutes —f'there wrll be

six of them this summer,
) .

or rather 'six of the
in fhe the purpOse is

. B .
universities consortium --

. to help teachers focus on those areas in thelr \\

.

discipline, in whlch they'have majored where

- )
.

they Ve had problems in teachlng youngsters. So

flnd teachlng strategles.

they.can study in depth,

e

that will work and .can go back to the classrooms

t

with excellence as their goal. : ;f

. . .

29i
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" American histbryﬂ chemistry and Spanlsh 'The

) that they've doné’and to. form theit\stratégies

‘and I thlnk probably one of our quartelly

: | * We're.thrilled about ~this. We're

i

excltéd about what's héppeningn Just tﬁis week, n)*fw

on' Tuesday, the prbfe;éors are going to be .
[ ) Y . ' v .
> .

“ geéchiqg”thgse tourses; and, there are going to

L L. / : - ’ S

- N 'y . . ..
be courses 1in Engllsh, blology, mathematlcs,

& 3 )
professors met'witﬁ professdrs:from\other Rarté

of the country who have had ‘similar institutes’

'
Cea
" s

.

dn‘their.campuses to go over' the kinds of things
a X . N

.
. v

and to"plan on the program areas they're goinj/yo -
offer this summer. So there :is avallable to'
. S !
teachers an opportunity to pdrticipate.in <,
institutes. They‘re'open‘tb anyone’, who wants
~to apply. They may call my officecotr call the .
1 . ‘ . . . . . . . " . PR
institutions whicﬁ will be biferi%g the programs
. . . ¢ - ~ . ) . P e
if they wish.’ - ' . - .
BN a ) ’ : : : . ‘. v

YVONNE LARSEN: ,One-Offthe-earlyfon

[y

.

concluslons of the Commission was that the
principal or the 51te admlnlstrator is reSpo*%lble
for the spcceSs and/o; fEiIﬁTéwa'the school, and

. 4

1 3 - . F

we are veryvmudh_QWare of that. . There is an

0n901ng nece551ty for admlnlstratlve tra;nlng, -

o
a

.

£ommisslon ‘meetings w1Il delve into that particular

- P '
. :

i
1
|
{

H
|
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riety‘of you state.associatibns, as:

e. ACSA ——‘Association of'California

nlstrators -- had as their _ahnual

o - e :
pitle that Leadership i$ the Key of

And so this .is something we are

We'ye shafing_documenta%ion'with

‘aware of.

-

.- i ; B ‘.: ) . ) .
yarious commissioners:and we will be alert during

)

L3

\

"

[

! D'
- our deliber

tions. - -

-

.. " . JANE PORTER:
. S JAY~ SOMMER:

is\ﬁay Bell.

o .

~ KAY BELL: -

oppOrtunlty to address you all

1

2

Our next

4'Thahk‘you;‘.

.

=

Thank'ybu for the.'

presenter

B

I'm K&y Bell,

y

* teach- Spanish. Lo Q,“';£‘~-,“f-¢ e
oot We've heard a lot ef‘greaﬁVf
. . . ST N A
-c¢oming out of the Houston Indepepdent School..
. . . ' - . ) o _1_

.

and 1 m pre31dent of the Texas Classroom Teachers-

eOrganizationn“‘I.also camefinxfrom\Austh, I'm

4 B

alse.a twenty—yearnfereign language;teacherf I

' ' - .

‘
. ' i . Y. . o
in Texas are small school ‘districts,
. . . » 1 . R

Pl A

school schoel'districts thatfnave extrémely"

1

llmlted opportunltles for thelr students. 8o 1

. . N
wapt to talk ab&ut - in ligh; of these smaller

school districts, because I»Seezyery.little

‘. o
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C : " ¥ I have been a proponent‘ofu T

bilinguél ‘education since .the days of Dr. George

'they'can find in .a .school district who speaks

. ’l .
educdation; the courses are taught almost com-
' Py & *

fteachers are’ unprepared there are a lack of a&ds
1n the classrooms, and classes of thlrty are \\

©+« common. : ~ S e

) : L * 288

° a

5'lﬂt-0f.Worrred,teachers;talking;~ :». *

- S
» . i e’

[

-
.-

-4

Sanchez, and that's a'long time ago.' They're -

“naming hlgh schools aftet hnm now.‘-But in most
| :

places‘it's a farce, it's belng taught by whoeNer

* f

Spanish,” no training in the teachingfof bilingual -
.t * v . .

) .
~

- 3 ﬂ

4 . ' i : -
pletely in Spanish and you will hear mispxonuncia-

4

tions of'wggds.‘ I have "been 'id classes with - .
.~’_ . - » - ‘ ‘ N . '
prospective bilingual teachers and my first-year
’ . , : . - <, ]

Spanish students“can read and write ®panish

° = -2

.

better than they can. -

.

R I'm very worrled about our chlldren
[ . . R «
- N - . " .~ %

and the'prbfessors teach;ng these prospectlve.

v
B

blllngual teachers are extremely worrled %he

. [ -

-

‘! e .a':,

ESL.. Well/ iﬁ‘the,elémentary

P TR )

school levels. 1t almost doesn t ex1st The
. . b [ 3
children are»justkfarmed out. In the mlddlea

t . v
! . &

S 'p ;‘  | o .L 3?943“‘;
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'schools,,theﬁstate minimum 1is forty4fiye'minutes.

s

A

‘a day"*

"In_the high schools,
. ' > ,

L]

-
L}

1t s ome hour a day.

¥

L]

I . ' : . . Co
And then the students esare put out anyplace.

e

- »

they all speak *Frexch, and so they're all put
K4 ) ’ : ) .

into Fiench-classes.._If'they'ré Hispenic

o

studenté, they're always put into the Spanish

'
‘o

classes;

.

and hopefully there's also another

. . ) ! ~ « L.
‘teagher somewhere in the. day who also has a

-

If

'knowledge of*Spaanh,end thei're slbtted_into“

N

those classes as well. The chiIdren's;t. Th

~
e

theY'refIndo—Chinese students it is assumed that

-~

“

-

-

most frustraEEd teach&rs IoknOW'are those teachers

17.

-

who have,non Engllsh speaklng students pluﬂked )

down into;ﬁheir

"to do ‘with,that

r . L

‘nine .other kids
. i | .

_‘F(math.or'English

,the_fiist to go

-

classes'and they'don't know what

child beoause'theywve got twenty\fﬂ

&«

they've got to teach hi%tory or -

. = . )
to. ,Foreign language is a frill,
o =3 s e TS

. -

Well,

when progfems are cut.

.-

S g g N

n?ybe not- thes flrst chorale-music is, probably

the flrst the 5and or*the foothall team\@}ll \ v .
" . . J .

.‘always be the Last ) , .
N .. . L o ..
I ' It's lovely to hear foxeign

b v
. . -
© ) M

1anguage is taught ‘in Houstoan through twelve.»
(s
Oh,

what a dream!.\But ln most towns in the state, ...

-

Toa

295

:

'\v'

’

..

¢ “

elementaDy school forelgn language- went ten years
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L ago. It's being ‘taught not at all.',Middle'
‘ 2 . schools, fortny'ive minut-e..s,, emaybe. every other
SR . . - . L ) . ' ¢ . y ’ e
R S 3 day and thén it's supposed, to be fun and nabod
. y and n- Y
‘ ’ ° . P LB . v 4' ‘ - ‘e ‘% 5?:::’.
4 is supposed to have to do any ‘'work,and you're
5 i supposed to pass all of ‘them-. . .
"' ’ : N ‘s, . . ."‘ & ’ . =" . ' i ot .
o 6 - . High. schoo¥. ‘Well, I have found --
~ . ’ - ."’ ¢ . N, :
-~ . 7 I hear people talking about  counselors not - ,
’ v f R 4 . ‘ - ' . ‘ ’

8 | couneeling students into foreign language. I

. - . ST ’ ' : :

y ‘o B . have found that not necessarily to be so,much

) e ' . ST ) Cd .

' 10 the problem as principals not going to the trouble
1 to find-qualified‘teache354'not caring'what’ A
C ' < ' ' . ‘
12 . language 1s taught 4Latin~is‘gone for all
< 3L practlcal purposes’ and nobody has bothered to.
’ e R ~do .any studyipg as}{o what has been done'in'
- T 15 |- Philadelphia.and~Washington,'D.C. with Latin in’
PR o 16__ * the'elementarf schools and how it can be related

; 17, to ba51cs and language tralnlng \ e

2 s ® . .

. » - . . i ”,'

5 .18 . oL Language labs have been ¥/iowed

gs o W V B ' . \\ .cl
37 19 ||+ ,to deteriorate. In many instances the'equlpment
,;‘ N . i \ ’ - e _“’ ‘-‘_ . :, B LA \ ]
i@ " .20 . has been pulléed out sosthey ¢an use the classroom

f 21 o‘, for other classes. . -

Pt .. ‘. ) e\, . - ‘ x ‘_. )

. 92 I o - ... In finishing, the.TexastClassroom

) 23 - & Teacﬁers Aesociation haSWpromoted teacher com-
e 424 petency testlng all along. 4But4we.aleo~subport
_ ‘ S - 25 a one year 1nternsh1p for prospectlve teachers..
. .\ . - Y . ‘
b C T . ® 29.'
' T . : - E S, . b
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We think it's gﬁﬁegesé;ty. ?ﬁe‘demise 0f~NDEA !

sigﬁalged th?taéﬁiée pé intérésﬁ‘in.forei;n )

liﬁguage“ana'thé,teach%ng g;”foreign languages.
T T o :

g )/44/// I wouldilike to ;eé theiPresiddﬁt'é :
-’CdmeSSioﬁ on studyiﬁgﬁfo;eigﬁ léngqagesﬁ ®
_reééhmé;da£ions be looﬁeéf{nto»é%ry seriously
iand_fdllowédlif at all possibl?.' 'EQQ oA
’ (The audlence reSpQﬁd;d‘

, - . - with apélause.)‘ .

- ' JA? SOMMEk, ,fhaﬁk you very ﬁych.
. Aré the;e‘aﬁy queétipﬁs? . '
\ Ou; neJt s?eaker is Judy, Walkér,
P . . JuDy WI}LKEI;\‘ DeFELIX: 'As .a'.n"ﬁ’..-
educatér, iadoﬂ}t sha%e'youf'pesSiyfsm in bilingual:

i

. RS
N /
LA 1

- 291

. education.’ I thiﬁk there'!s a lot of,eXcéhlent

things éoing;on and f think we'haVQ

a, lot Of °

‘literature in the fiéld}that poinﬁs out‘perSOnél

effedts»%f an

s

4

education in two languages; so,

A Tool for, K Promoting Educational Exéelieﬁce,

o
\

7
postulated this.

“ I

Q;liﬁgpals'ﬁay be mdére

"ligent. Wefa likegto t

»

: . There are many reasons that have

-

inte}l-

N < i
hink .that. ‘Bilingual

-

education promotes native language confidence,

-

, IL've entitled my presentatiofi Bilingual Education:

v
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3

i

-

not devéloped

if the

-

-

~.

’

A
minority language is

N

igrmored. Bilingual children may have better

-

Y

4

awareness. Additionally, many scholars hdve

-
~

'pointed th the beneficial effects. of lahgda@e 4F

étudy,

) v, ‘4 . . . ' . l'
Many of those points will be iterated

by the President's Commission on’ Foreigws~ Language
K . ‘ a,,‘, ‘ . o
. and International/Studies. And I would second

-

Ms..Béll's‘comment to look inte the recommenda-

. , B -
tions. :

The qﬁestion remains. If scholars

~

agree that Ianguage~study is beneficial, why are

v
.« -

. ~ .
- lay pe€ople, parents, and students so reluctant

* to support second languagevstudy,programs?
‘. o I believe there are  two major

-
~ ’ .

&‘ @ﬁswers. The first was proposed by Sampson in -,

Y 4 . X
+ 1977 in her critigue’ of English as a second

. .

language methodology. My experience is that the
sdme criticism is obtained for all second.language'

téachiﬁg. As  Sampson writeé,‘VAlthough the basic’

assumptions that underlie the teaching of second
language have been~challenged on several fronts
during the past ten years, there have ‘been no

M v . ) .
fundamental changes in classroom teaching
practices." '

. . . ,

In spite of

= A

< - 3

295
i‘ | .

the great deal of ;
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research in” second language Learnlng and acqu151,

- - ag

tion, the relationship between thosecflndlngs~and

thée-teaxching of languages, is indirect; Instead

~

of\beiog taught hew to appl{ the'se theoriesrlf

. -
' -

stuQent'teachers are'subjecﬂed\to-thrngs such
e' . ¢ ’ g ‘ ) M . . a &
as whether manipulative drill’s are better' than

.

commqpicative drills, |
. ' - - ."- ) 7. a . N '.u - .y
P In fact, 'Sampson .points out, "In
no other}suhject areatlinclud}ng first language’
: .« A S ‘ ;

.'teachihg;~are'stﬁdents'initially exposed to

1

.
# .

irrelevant anazmeaningless ‘content as a ‘stage on-
' ' [ "
- : * ’ q

the way to. meanlngful work

" v

ll . N a
nooo . -

\

[}

.

. -

’

1s to suggest that they .be cha§ged with trans—\

latlng the psych01ndustry theorles to classroom

>

N\
practices.g Cdlleges of educatlon should be glveq

~

responsrpllwf(/to test varlous approaches in
real classro;ﬁs with students of various ages,

cultural béackgrounds and motivations. ‘Scholars

__s’.ould inﬁestigate the aspects of native language

teaching'Methodology'%hich should he.re@sdnably

- A . ’

,aﬁblied to differenc classroom‘laﬁguages.

e

The Commission might recommend
T | . '
rewards for scholars involved in classrdom .

-

”~ | . . 'y

»applications.

‘@.:- « M%arecommendatlon tQ the Comm1551on~
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/ + ‘iThe second point will be  harder

for the Commission to resglve,TI think. It'isn
» ’ B - i ‘.. - . . b . .
. the lack Of -prestige of second language learh- °,»

To take a most extreme example Of blllngual

.=

ing.
sampson :states that the only seoondq

i _ e . N

? education,

language ‘teachers whp have consistent success
‘are bilingual teachers. "~ v

- - . . . °
.

“ There are probably numerous motij

\

. 4
- vational,

[

- psychosocial, and.methodological

.. T t e n
reasons,gor the sugcess of bilingudl education.-
N or N

- ; .

But in spite of higher achievement in children -

v N ' '
in most -bilingual programs, the .prgss, the

parents -—- and .you hear increases on all levels.

=R

You mlght look at Tlme magazrne on your news- P

“standsN—— they all attack blllngual educatlon.

on unfdunded grounds. - : CoL L
3 -
‘ "1 believe these attacks are baséd.
* ’/_,/" ’ . . e )
ohffearfof bilingualism and that this fear.oqg—

tributes to the lack of°prestige-for Jdanguage *

» s . - )
learning at all levels. . ) .

.

! - . .

£y

Although the Commission Caﬁhoﬁﬁ

- . s + A Y -

expect to impact a'nationwide.phobiay_there are
— RS S I

-

.some steps that mlght possibly contrlbute to .

. .
- . -
-

support all- language

.

lessenfng the fever. Flrst,

»

programs as part of the ba51CIourrlculum. There

3 “Q
’ . fe &

L d - ) .

.. 3(}U ;‘ ) ’ .
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. I .
v ~ - -

is no%hing mo§$ basic than understandinyg Clags;

[t - -

“ 'room aétivities,
.
" . R . . .
ibilingual education. 'In -addition,-
IR '

. %waréneSs.offEHe native origins of English could

which is the foundation of
© . 1 -

.

linguistic-

| . - , LR L
: -;ﬁe enhanced by promoting bilingual education for

especially those in bilingual or-

A

all childrén,

multilinguaI regions. °"If language training Wére

~on_one -hand and expensive frill on another,
“q o ' I~ . .
bilingual education could, be seen for the basic

y

-?ool that it is.
' , . ¢ e Once this is-achieved the second
‘step could begin.

turning all second, lang

; . .
Je ,programs:; into

s v

bilingual pTQ@rams by teaching cognitive areas

in the target language. In'this way, we codld
3 ‘ - . ’ : _>\
give all second language learners the advantages

] .
’,

of rpaffirmation Qf language skills that

-
v

Thére are some other things that
- v ’, ’ Py

-

we may possibly do, such as promote language

‘L teaching”thnough_advertisihg campaigns in con-

junction with some of the professional organiza-

" recommend working with members of Congress to -

L

.~ .

separated. from two extrémes, deficiency education
o o Lt S .

That would be the .support for -

.bilingual education students have. o .

tions .that are doing that right now. And we might
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assure that these recommendations of promising
% ‘

b

programs are implemented.

There has been' some feeling among

practitioneérs that the Commission on Foreign;
Languages' recommendations~just died, and I

wouldn't want that tovhéppen here.

: - [ .
JAY SOMMER: Are there any

guestions? <,

f 4 , . .
YVONNE LARSEN: One comment. Y&u
4 [ % . o d

mentioned the prestige of <a second lanéuage.h‘I
don't know if the audience is aware .or not, but

e

—— e e ——

our Chairman, Mr. Jay Sommer, is fluent in ten

languages and is expecting hiézeleventh, which

\
v

‘will .be Swedish; so certainly the Commission is

b4

K -

well-informed in hearing of thekforeign language
R [
challenge that we do have in th;s‘countryl

'JAY SOMMER: : I would like to ask

a

you a question. Could you.tell'us Jjust a little
bit about your own background in bilingualism?

JUDY WALKER De FELIX: I have a

L4

PhD in Spanish languége and literature and I was

teaéhing here in Houston. in HiSD"ﬁaQy moons ago, g
. .

and so I saw what was happehing to childreh who
didn't speak Endlish and so I w£n£ on. .

JAY SOMMER: May I ask, are:you
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ment. You ﬁi@ﬁ%ﬁtq&é that into consid@ration.

" -

lutely .fascinating. Thank you very much.

«

.

.

- Our next speaker.will

&

Barbara Glave.s

_ B
4 7

'JAY SOMMER::-

o " - JAY SOMMER:

BARBARA GLAVE!

Sy

’

¢

-3

«a

-

(The audience respondedi

Thég'g how I read it

‘Thank you.

with applause.)

. ~
K T - \ .
, , /- L
of spanish background? / ’ g
Wy 3 - / . ’ . ‘
A .. JuDY WALKER,ée,Fellx; NO .
‘Spanish iﬂ?cOllegefahd;Zﬁ was

Fascinating.

be

AY

I took

a language require~

Abso—

ARBARK GEAVE: - That's correct.

Ladies and gentlemen

a

of the schbol.board'and the ﬁommission,'I‘am”hé}e

before you because I am ¢on

-

language instruction is conducive to

o

Jlanguage proficiency 1in
several interests.

 First, I am second of three

~

generations of native Houstonians-.

A

of’my‘precolfege educat

literacy.

")

3
2

-

.

&

- 2

»

n

a

. 0. .
ion in Texas public

vinced that foreign

the natiﬁe

4

I represent

I spent all
. .

s

@

..schpols, eleQentQ and twel€fth of which were here

-in the .Houston Independent School Distrdict. In

three aJ%demic“years insteéd of four, I took all

of the required academic cour

s

. -

+

v .(‘30":).‘T

-

4%

LS

4

¢

ses’ of Egg{ish and

&
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social science, pure science, and three years of

-
]

French hqd two years of Spaﬁish. By,fhe.time I

.

- o Y

‘gfqduatedlf;om highvschool in 1963, by Virtﬁe‘of

-

¢

ordinary &ourse work I had received an excellent

-
- I
.

public education. ' I had significant knowledge
in_ﬁath and science and was proficient and

’
v B o
.’

literate 'in three -languages. My high schodbl

v

diploma meant that I" possessed writing skills -

and —j~eurekal f—freadiné skiliS’at thgntwelfth

A

3 o ‘ .
grade level, , o él

o - . RS

. I am also here before you because

I have spent the last teq .years teaching Spanish
and Eﬁglish”as a second language at the ..

P = . -

University of Houifoﬁ Down#qwn College, a local

‘e
Wt

~ -

fouﬂEYear'open admissions!public institution. ~-°
‘with a diverse student population from across .

the ‘country. ALl of our students enter with a-
high scho®l diploma or GED.

Unfortunately the margin’ of
. e . _

diﬁferenceibetweeﬁ what I learngd:twenty—eight
o - v ’ o : :

years ago -and What ﬁy students learn today in.

the same school district is=appalling. In any =

. ' e '
g;.ven semester many of our .er'lterlng freshé?men
.. obf < -
w .

‘ must enroll in remedial English, math, and. read-

c i
ing courses because their high ‘sthool diplomas,

he . H ~
a
o

oy

A ‘ R

.
bl N

I

&
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‘eighth. Likewise in the fall of '198Ll: Of

N / 299
unlike mine, "o not guarantee CQ;péin proficien=-
< v | .- : " » .
cies at the .twelfth grade level, indeed, not

D L

even at .the tenth. ' - . ‘

LS

- - For example, thi; past fall, 198dl,

some- 100 students of the 430 stqdenté 5iﬁeﬂ.tpe",

[ S ——
[ { -

Nelson-Denny reiﬁih§ tést read at ar beio%lthé

end

of the sixth grade. These are college

‘sgydents,;'And apother 150 read at or below the

> : 3

{ e
. L]

appkqximatelysl,SOO entéring freshmen, 7?4 g
X . ¢~ . * . - B

enroiled7in English 1300, or baSic‘writing, a
S : . :

< -

.‘euphémism for remedial Englishlérammér and

‘of this Houston school district,

& . . .
composition. None of thps’eg7'24‘uwerefnon-ﬁlng;ighc
speakers. It is noteworthy.Ehat“the majority of
/. R L S "
the studeénts in our remedial English,and reading

A

classes have~néver(taken'laﬁgﬁage. Indeed, if &s.‘

AR Y
- L ooe s . b

an unfortunate coincidence 'that it»h@s,béen the

- A

practiéé, if not the policy;wthat some schools
to discourage

students with less than a B average, from taking

a foreign:language*in°high§school.
N Y - ' -« = -
It is my position, then, that the

lack of'fdréign~lénghage inStrﬁction‘regetes to"

low writing andxréadiﬁg skills. That is thdt

o . . ., & . ., ’ .
foreign language instruction increases native

»

b . N '
1 L]
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‘of Foreign. Languages. I ask ydﬁ to considé&r that Lo

'foreigh~lanquagesfarg}a.Critidal piiprity’to )
literacy. We ‘believe that foreign language 5

apart from interpersonal communication.

§kill, to debartmentéliZe,%to sort ideas accbrdj:

ing tb relationships between them. They help.us .

~These skillé spill' over inEo'othér disdiplinesﬁ z
.wdrd problems, and forpmulas, math and accounting,

. technical terms of engineering and natural . -
F a - .

= + .
ladégage literacy. ' B : et .

[

Finally, - I am - also béfe'befofe‘ydu -

n R Y i ’

as the pré@idenffbf‘HATEL,l HSﬁston,Area Teachérs_

!

. N ¢

o ‘ . ' Lo
1

°

1

¢

|

i
. b

1

-«

basic education and an intricate component of
o ' . MY .

|« - 4

PR

education has seyeral inner, benefits which are’

\ - .

First, the languages offer

§tructuré,'ord627,brganization,ﬁhaﬂ sglf—d;séﬁ; o
pline. They help us to pétegorize}'an eséential

. "

. ST

1 Y ¢ ¢ R . >a
to take a fresh look at out’ nativé langudge and
Ve ' . '

- . .

to inderstand and to master”it'better.% They ,help"® =

- -

- [}

ui/s?(ﬁefba¥ize English and they go férﬁQerfétill: g

» & 4
M

o« * ;';.

L} ’ e

: 4

science, hundreds of contexts to law and medicine. -
; T . »

o

-

-

¢

. : Implicit,‘then/1in‘tﬁe cry for

ii%?raey\}s the urdent need to return to foreign b

language requirements.. For it is no mere . :
. ~ s : .

coincidénce that declining en

roll

ments in foreign
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! langtage .parallel declining skills in English, ‘
-2 |, ., . math and science.™ . : . BRI ‘ ﬂ
- ’ . Al"‘“ . . . ) : . K 1
3 A . Thank ydu. *° S ‘
» Lo A o : b _ o ‘.K { :
4 - \ Lo te ¢(The audience responded |
5 . e with applause.) T
L8 ~ ANNETTE KIRK: Are_ you suggesting P
P e ] .
7 %hat perhapsfs%udepts with below B averaies ‘
8 should take foreign languages? '
. \ - R R s - . - \
. 1 . " ] K . ‘ 1 -
9" ' S BARBARA GLAVE: Absolutely. -I-
10 ;'think espediaily Latinm. It's a suggestiOn of -
: 1 . " - . 4 C e 4 . .
. . . . b ‘L- - Fel ' . . .
Ak mine that,°; beiieve,(Dr. Walker told us. about
12 Q‘thefsmmdiesinziamiBeéch'wheré‘Qtudentswho
13 Were.doing qhia apoorly;in'English,we%e put into
14_-f "fdreign ;qnguage;AI believe it wasﬂLétin.; Thens
1; Ehey went back in their EngliSh‘qlasses and Ahey '
16 were improved significantly. .f
. . * v ) . " ! : . i
7 -  ANNETTE KIRK: ' I never heard that - |
) \ ‘ . ’ | . . “‘ ‘v e © I .- . . ’ . A .
18 statistic, so I was amazed. { .
‘ : o : Ve . '
19 | "BARBARA GLAVE: I might remind yod,
20 as mqQst Qf you-know, a huqber'of coiieges.aré )
. < ’ B . - . : ' g
2 reinstating the foreign language requirement. z
22 Of cédrsq} the latest of. the major universities - f’
' & V : . t . v ° : ‘ ‘;
23 s Yale, and it is my understanding that, the .
24 '”schoolé i%"Oklahoma, at the University of i
25. Oklahoma, proposé to require a'foreign‘laqguégé 3
' . . B i .AA v\' K ' . 2y . ('.
,"° i ‘ . . , . JU { :
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,ing it\only in»high"school, or uould yQu advocate

as an entrance requiremeht as we hope UT in

. o . ' L
Austin does next’ .
y 3 ¢ EMERAL A. CROSBY: You mentioded
and would imaginé that a graduation requirement
. . if . [ . _ SR
fyom hidh school --, - ) - o .
. - . . - * I —{ ‘ ,.
rBARBAR? GLAVEEMJAs’T”kemembern we .

‘were required to.take two years of foreign
langbage to gb toscollege; we mever could say .,

o

- .

-
g fow .

no' to that.
. - EMERAL A! CROSBY: ‘Are you requir-
it at the lower level? Because if -the kid ¢annot

. ¢

‘read by the time he gets into tenth or’ eleventh

grade, I'm not sure how much benefit it would'be,ﬁf

“‘although I'm sure there wourd be some -~
) hall o

BARBARA GLAVE:' How did he get to

—

L]

'You ‘see, that's

.

tenth grade if he couldn't read?
my guestion.

'EMERAL A. CROSBY: Well, we have .

a whole lot of them.

P BARBARA GLAVE:' 'But if you heard

me -- ﬁhey get a high %school'diploma. and they

S still can't read.

I EMERAL.A. CROSBY: But I'm asking .

where are ybu requiring the language, the_forgign

] 306//{’M”‘

“
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R '\-1ahguage requ1rehent° f*’ - 1[ o g

2 \ " _BARBARA GLAVE:" . Persbnally would
3 \ave foreign‘lanéuage.éegui;ements’at ény:ievelq
-8 anad atfali'ieveis; I &6ulé statt.with kinder-

5 ga'deh\chifdreh if necessﬁéy. - C

6 AN InY 'SOMMER:.‘.Th‘ank yvpu\nvery. ~m{1'c‘h_._f
7 : . ) hfe thete ény;otherkquestioﬁs?

. - T i . nel

8 : " ANO respdnsei)‘-,

9- ) s ‘fhere ha;e been many gtatistice —{‘
10 v ~this is for the information qf/my{coileagues‘#—'

. g ’ ’ ) RalCINN ! - ,‘ q. ‘

" ehat chfldreh,learh best w ere}gh lapguade.at

17
18
19
20
21
2
23
. 2;

25

-
L]

early ages. I mean, I'm sure that yoy will know
. R _

that; and:I'm wondefing why people‘wait~uhtfl
[ . - o

they are in junlor hlgh school and in hlgh school

I:wondexr -- I guess because they want to see how

(
K

-badly they w1ll do \) TN ‘f*

- * 'A VOICE: The Comm1551pn mlght be

»

-

1nterested to know that in House Blll 246 of the

twelme cohtenﬁxareas that'are-requlfed, one of
. . . V' R . . . . 6-
‘those content arems is "Other fanguades, to the
. L R - ;l . ‘| N ‘ .

. -

o - » : o

I

are, 901hg axound the state and: gettlng 1nput to_

‘ ,the essential elemehts. 'There has been just an,
» . . ,. o ‘ ~ ‘ . 6
'70verwhelming response.that,.inﬁeed, foreign_and

e 4
A
‘

¢ Lt . L3

extent possible," 'The other eleven QOntenE areas,

.dO‘ﬁot have,that "to the extent p0551ble. f:They:'

TR P . o Te “303 R | : .Vs.

T

LY

3

h
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RN N ."second 'l_enguagés‘ are'\ neeessary ena oar-e important
‘ '2. . and ShA‘b!l‘l-l.d ;)e offered at all levels | ‘fI‘ﬁ!'ev.‘p?—v’:'ac.)blem, )
,"3. and 1t seems .to be anvvi'nVSL'lrmountable wall‘, is 't_:he‘1
;ﬂ :1' 4 s.r'nal,l“ school district tha}: people relete’ te and
| 5 : t;__he ‘logistics ®f the i_i‘npiementvation'. ‘No‘w, &t,'s
6 \'}ery interesting Atha’t ’/c').v‘erwh'elmingly _a‘ll-~ the 5 )
7 | .ed‘.u‘;ce‘ft-or‘s':—— andt’t/he’y don't have to be fore\gx»\ .
“> 8 laﬁgu“e;ge .t:_eeehers;- they c'e-p be any kind of - “ ».
 9 . ’tea'ch'er. ——,.;s;y” "fesz this‘ is imp'ortant‘,'. We w'c;uld"~:..: |
. \‘10; : waet .tl;igs for our own.'s,tuc_ie.nt's;“v:ze wggi_Ld want to |
”\\ ..."'.beg’in it jat I'the,eiemen.t.a'ry.scho.o'ls\." |
2| .7 .. Well, now are you going to do it?
o 13 W.-"-;nd' th_;;:'s ~t..-he rut e.nd‘ ‘th‘e, wall in-the log_ié“tics?'
P . ' o Co . ‘ I
‘ : ~‘14‘ of impL.Lem“enting. such a.'program. ‘Actually, if'we .
15 = ".put;_.o't'l'r m(‘fﬁds to 1it,  we sh‘c')uid be- aéi'e to -
16 v'JAf’S‘E)‘MMER; I just wond‘er_ why -
; ’ 413 | ) ,.thé't_:_ dQes;l"t become .a éi:obler'n-;jin 'éingérpein.tinlg.
; sl - I "should be_mo'te_ seri([)u's- and say x;vhy. doesn't _T:het )
z 19 ( becor‘ne a’ ;.Dr‘o.k.)lem'(lin a-.njyg-‘othe‘r»' subj“-e_ct'? .‘ Why is
::f 20 " tHat a problem _speci'f‘ié:al'ly‘ in language? Slmply ]
;‘3 21 Becéuse leﬁguage is unseer‘x;.‘ I_t"s‘ per_ce.ivie;'d.'AoIfE?
‘1 - '22 seeor}dary"imp'o;:{:ance becau\se jt.he \same ‘way .oﬁeg .
: 23 t‘elk_s' about funds. One -eou'ld say, "Well, _the‘r“e e
. < . . . * .
\:' " 'e.re not. enough funds so we cut the i?ng{lage-_-.
J c ) o . TS .. :
. ‘ - ) g'w.h_y not cut‘ out..elge_bra? ; . - .
& . , . .‘.Qv_ o




- " . - ,
1 S _.,YVON-I\'IE LA};\SEN:'» starting at a ;l.oyverl
‘ + 2 v level, we d'isc,u_s'sed‘ the rd\le‘of. the traditional
; 'j ‘i-fﬁ )‘elementary tyée dlaaﬁ.that\we haye always’lived
m,xf - ‘with "and it‘has beeh'the—fQFt_that the studentsi.ﬁ
a LN‘S'I 'didhit'ha;e a pullout progr%m'where they'could
: i‘s .‘i have a sPec;alizedmlanguage %pportunity'asfweb
i} ‘7> disduseed.wrth math,'ecience,\and technological o
‘ : o \ ¢ . ‘ T o s
: 8 |l instruction at Stanford. We %ay have tbﬁrecommendV
. 9 | .; that the’ trhdltlonal type of e%ementary schedules‘
N o JO’:; " be altered eo that some of the %ther areae of s
f‘i. egﬁertise can be taught at a lower grade leVel.
DTS _‘ o . AﬁN'éT.TE]KIRK:; I }\}one‘st’lythi.;lk
C . .13v.> ~ there are many parénte in tﬁis cohhtry; I‘khowv”
14 - in my very small rural community,xthat would not
| .; ﬁxk’,ﬁ. ) 'ere, or not neeessarily like to_thrhhrthey‘dqh't
| :; 16 B have time [for for;igg faiguade& becahse they
4{2*( - 17 ’don*t éeé theiri&hildreh going much heyohd our
5; ] l‘{;‘ . ‘.;rea; There aredkids ih dur area who haye:notf‘
z _ng _i been an hohr ahd a half away to'drand Raplds} ?\\'
, X : ) : : T .
g .1; 26‘ Michrgan, and ghat s 1ncred1ble 1n this day and
fu: L 21 '7.,a§e. We“think of everybody flying around the t
%’% L 2 v.countryﬂ but;tbere;s a kot of backwoods:people in/ ,é
- ﬂéjrﬁ thfé'couptry, tdb;.ahd they are also taXéayere and
24 “vdters and ihfluehcers ahd so there is, there = .
. @ ‘. | SO UL T
A 35 . seems an econohy,,]uifnas therefare.peo?le who n
é | ‘. | ' | . : ’ )
_. 3
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)

lare extremely pro-bilingual edugation, there are.
those whq'are completely agaiﬁst;. You have your

vlegisléture practically doWn»the;middle on that

..question and unconvinpable-/yﬁs so,*t6b,-§5g" .
have people 'who arefjust”so pnb4foféign'language
study and éthers‘hho'see'absolutely‘ﬁo use 1in it

.
@ .

at all. I don't know if the twain will  ever meét.

a
-

L2 | '*f . JAY SOMMER:. THank_you very much'.
© 4 BARBARA GLAVE: ‘M§§'§~£éspond to

;what shé.jﬁét said? | 1 o ° o

o . No one ;sked‘mé»if_l Wagted to, -,

take chemistry; I was told to, amd I.never |

- = -

d >

y used. it, but it was “just another réquirei

-

reall

ment that made me-a better persQn.-'Ané'I think

the same caéé'is to be said for .a lbt of cou?ses;

‘including foreign languages.

L : o . v .
., " JAY SOMMER: - Thank you.. Our next
presenter is Dora Scott.

DORA SCOTT:~ Thank you very much;,

Mr. Chairman, and members of the Commissioﬁ;? I
am welcoming you to Houston.

I teach in the Houston Independent

School Distriét and I havevcompleEed thirty years
of .teaching this last January.

I'm also here on behalf of the

v . . . N . . ‘__‘
~ R 31s

e e+ s s
L
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National Education Asspgciation. I am an incoming

board member of that group and an- immediate past.

. N
L NN

Npresidqﬁf of. the Texas State.TeachQrs Association.

o

I'm here on their behalf today -and we will be
submitting extensive written testimony to you.

: e I aﬁ'here today primarily to

_highlight our -concerh for your Commission and

(9

-

We:are vitally interested in the whole 7job.

We're interested in the education that they will-

receive.
” T4

. ©I'm presently serving as ah ® ol
ddvisory committee member to -this Commission

and, as Mr. Burke has mentioned several times,

S . >

‘I was here when we had cur first hearing con- -

’

cerning language arts and go forth.

‘o

So we have a great deal of concern.
Our Association believes that education is the

fundamental right of our childfen, and we are

©

vitally interested that they receive ‘the best

educati&n possible. I personally, along.with my

" colleagues, feel that our best .national defense

~with our cutbacks® particularly in education, ’

will be' a best-educated c¢hild who will become the

leaders of our country.

We have a'great deal of contern

I3

L 4

o 31,

L4
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because many of the"prbgrams fhat are helpihg our ,
. " N - . . . . e o B . ' . .
children are some of those programs, and I hope
that .your Commission will continue in support of

what you are doing, and you will hear from our

; ’
associations in detail. _ - . o .
. \/ ‘ ' -
R Thank you very much. ’
. JAY SOMMER: Thank you. -
o > R
. b ‘ (The audience responded

.
:

Ar—~ w’w~rVﬁwu-ﬂ@f-MALr—wwitﬂT41rpfﬁkanxstf()

Our next presenter 1is Georgétte

.Suliins.
- - GEORGETTE SULLINS: Good afternoon.
I'm Georgette sullins and I'd like to speak to

-you as a classroom teacher and an adult educa-
‘tion teacher and also as a very active mgyber of"

— .my professional organization, the AATSP, the<

4
-

American Association of Teachers of Spanish and

L™
Portugese.

-

-
-

‘s My maip concern is the prevailing
L . v .
“lack of interest among parents and students _to

- - ,
- -~ r N “

.« " . \. .
find a need for foreign language.
, ’ ' L
s In view of an international crisis: .
involving two nations that do not speak the same .

languagé -- and I'm speaking about the British

problem -- it 'seems to me that it is up to the
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ordinary people of this world to open the eyes of

thése "two giants. It's an uphill battle, but .

optimistically; I'm having a better year convinc-

ing parents and ,students that they should ‘enroll
in a foreign language.

“The constant question I hear 1is,

- N

"Do we need to have it to get‘into coilege?“
girelessly I've exél;inéd you don't need*it for .
college,\buﬁ y-ou néedliﬁ!to get out vacollege:
So i f?el the qJeqtion'has been‘é;stponeétdhd
that has been oveflooyed 50 maﬁy timés, o
All of ué sna;e“iﬂ tﬁat task of

- 7

h -

:fbnvincing the student of all of the benefits

- £ v

they can derive from taking arﬁoreign‘language.

We can't solve all these problems, but we can’
. A . P! ‘ .’ ~

" make ‘a stab at ‘it. ' And the pl

ace to begin our .,

&

=1
3

effort- is at home.

.

S

~ We all have ideas’ and we are making \

And the following are a few observa- -

progreés,

‘tions that I've made in" realizing some offﬁhese,

so, with my eight yeafsﬁéf teaching in the high

school level, my one year of teaphing‘asiﬁ TA at
. =7

the Univergity of.H?uston; I Qave some BBsggva-.

// S §

tions to make, but I:m‘also”ferribly‘optimistic
- - ) A
and maybe I'll give you‘a progkéss report which
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will reflect some of our successes, too.

As & high school L?acher of .four

Y

levels of Spanish ahd as the department chairman

of our foreign'langggge departmént, I see- that
“-at my particular high school, that while the

P

general enrollment -has decliﬁed,vthe enrollment
'for'foreign‘language has. increased. And ,was

H

.  that-ever a surprise when I heard that, because

I have really worked this year.

-

v 'At any rate, our program has -,
. g S .

‘. °

increéséd by two Spanish classes, one German,
‘one French, and one Latin,‘aﬁd I'attribute that

to.a very cooperative new administrator; ‘I think’

s

_tHat -was .a great deal of our backing.

%

. Secondly, I'd liKe to make an
- a" - . . .

' ‘ -

observation about a'community college 'where I

teach, and that is the adult educatiop. Spanish

ave been.the single course.that main- =

\ ) . ’ ) . L
tains the) highest number of course sections. oo

°

courses

This I chn also broaden to the other foreign - - w7

-t . . r . .
languages, as the conversational classes haye
been-doing well:. This is a suburban area, too,

.___——-———_"—_‘_—"——"_——V - B - A X o - N T "
‘which will probably color what I'm saying.

- >
I've also observed, as président

¢

-

of“the AATSP, that our membership among

¥

S 3L SRR
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language. e .

}‘ ’”u ) ' ¢3ll

professionals hasigrowp:'—Specifically, fFifty-

PER

'eight members last ye $ +and seventy this year:

-0

So I feel we are mov1ng along there. ;J'

~ %

Why do we have th1s degree of

- v

success in splte of the Qaet that we find our-
“elves in the-mldst of-a deep;reqess1on and

° i

probably\one of “the. f1rst programs to. go is

;foreign]language?~ I really f@el people are pay—'

\
ing the1r taxes,oor fees, or Organizational dues

~

.because they ré f1nd1ng that making’the extra'

E = ©

effort to study another cuLturefand ltS language
[} . .
5 . .u

- 4

r - . . Again,, some very OptlmlSth

©

»reports at the h1gh school level. At the hlgh

~

school level,ﬁyou can flnd student showcases 1nf

‘
'a"‘

foreign affairs} somethlng'we“didn't have do the

-~ . 4
degree that we”do now, just six ye€ars ago . With
" . _.q .o /. '

dramatlc readlng, poetry presentatlons, music

L N ¢ .. -6
. 7

‘-presentations,'and creatlve art exh}blts, there

Q

they alsd dlsplay theix skllls 1%(grammar, vacab-

-
[

ulary, and cultural knowledce. More and more,_f

- : "

1u -b

-sﬁudents arerrecognlzlng that they can combine |,

. . ¢ o S k-

their interests.and talents with'a foreign  ~
a7 ’ I . . " N .

» . T

I think teachers are keeping. up,

- ”
o

e
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~with this pace. 'I think that we have a lot to

offer, but I think 'we have to constantly remind

‘students that foreign'language'does

o

parents and

S

have something ta offer and I ceértainly h0pe“th§}

'the Commission‘can;make recommendatioﬁs to
. ¥ . )
influential members along the way on that,

“

because. I keep sgyingy‘ydu know, universSities

. .
>

are starting that. They're going to recommend .
4 : : . .
that we have ‘a foreign. language to get into
collegg,!butvl don't see where it's-a défihite 

‘requirement and I hOpe'f6§‘coliege_preparatory

{7 , :
it is a requirement. soon. - - .
Thank you very much,

L, o It's an honor to speak-in the

presence of Mr. Sdmmer;_l‘ve regd‘much'abOut,you,

——— ™

JAiTSBMMﬁﬁfsfggigk you Ve;y much .

.‘ \\

.7 (Thg,audiéﬁbe\;esponded
with'applause.5 
: o EMERAL A. CROSBY: ' I have got one

qUeStion‘befofé you lg§vq;~‘Youvmentioned'that“‘

I

+ : ' . . . } . v I * *
there was an increase in the schocl in languages.

'Is that an increase in- beginning whatever they

o X : ‘

are? L ; . ®

GEORGETTE SULLINS: Like first-~

and second-year level? ~ o .
. . % ¢ T LT

am

. a - . Y

L eete
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EMERAL A. CROSBY: Right.
GEORGETTE SULLINS: 'Yes. Well,

know," the enrbllﬁ

and that also?étimulatesj'yqu

ment ¥n the third- and fourth-year levélé. For
exémpré, we.'ve had like third- and ;burth—yéar _

combined in the same class. Now,-wephave several
clagses of three.and several classes of. four.
We finally méde our level fifteen -~ yéu know

the. number fifteéﬂ,‘to make that(grather than

Loty e

_-—

~having, you know,.tén threes and six or seven
"ilevel fours, ydu know, which is a real mental
gymnastic for some'téachers to keep going back

“and forth:. . | k -

‘
-

EMERAL A. CROSBY: Well, one of

there was an increased interest in the pattern
) : ’

. . * ~ " N -" : - . .
‘which enable more language ones or whatever it

‘ - happened to bé.

A

wt N

- GEORGETTE SULLINS: I'm not sure

v

I understand your guestion.

EMERAL A. CROSBY: Do we have moré"

inggrest ‘and more students enrolled in foreign

. " «

languagé because they héd foreign lahguages in

P

‘the junior-high séhoglbz

GEORGETTE SULLINS: We don't have -

&

."the reasons for, the question was whether or not-~




_ L T : JEETEE
| . ) » , : T o . — oyl
R 2l forei§n ranguage in -the middle schools sﬁ'it;s,o
l, ‘ . 2 completely s;artgd thom high. school, ‘_and we ‘
- 3” dég;ﬁ havé'it in our.%leméh;éry either. =+ e
4’ . - _ 51&@ ‘SQMMER:_'. Thank 5ot very :mu'ch.'_
5 e ANNﬁTTE k£RK;'~Ju§t é'lasﬁ.commenta
. ) « on £hi$§ It ééeﬁé as thoughmevegythiné i; going
-7 ‘ .v;ﬁ_tﬁé'diréction-ofhéopevk;nd of cofe.cufricgliﬁ
8 in ﬁﬁe high scnpol and pgobably‘éome typé.QfF .
-9 college admissioné as opposéd to héYbe it wifl - ﬂ
10° still bexdéeped‘in some piaces, bUtieSSentialiy
‘ n college admiséions.fyée of thing. So probably
|  '“‘ { 12 . this Quesﬁién williall.be”séttled inlghe-neaf
R SEN ':futti;re. ‘ ; \ : }'
. 14 GEORGETTE SULLINS: I hope so;
15 we -.reéall ':L_c'a,okin‘g’fo;‘ 1t in the néaf future. -
16 - . | JAYJS?MMER;.\Oﬁf'next speéker_is:
; 17 || Béﬂ;te;Dgnéfép“ | | , '
18 ,, - RENATE ‘DONOVA.N: After all these
; 19 ."fall-éeopléi.; hspe you can'sée.mé*over.phe
— %‘ éq ébﬁnger..:j' | n . ‘ !
'i . 21 ‘ . | , {g(fﬁe}aﬁdience reépondéd:
. 2 ) . ;J fwith,laﬁghtéf}) l\ |
;3 ' . I.%ﬁbw Eﬁé:cémmiééion has Leén |
é4 “"in;ﬂdated'gy“éomﬁéﬁéévébgpfjfgreign“lané@ages;v
: / - ) o T ‘ . i
' 25 "and I'm afraid Iim jg‘st:. one more to add.-to this. |
Y T ’ o : Ly
- e ! . ‘ -,’ <
. | ;32£lu \
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;'. My t1tle 1£\COQ\\inator of Forelgn Languages for:
L 2 .‘the Sprlng Branch Independent School Dhstrlct,
. 3 “ : whlch is a nelghborlng dlst;lct‘ of HISD, and we
4 ] all-work very cle‘éely together... S
T ‘. ,Aj I-also feeIQIiKe ;'haVe‘eQmetging*
-6 : in~comﬁonbwith-Jay-Somﬁet,“because I'm a product
N o b . o . i
7 of the‘United States school system, not- having
¢ 8 »been born invthis cduntrQ;-;Mé first langdage ie
? fGer?an;;mK“eecond langpagelie'Portugese:-and my -
10 ntnird language is Engiishiwand'neg I sneak.‘
P X Spanish aeéwell}'“éo ﬁéatﬁl'm tr?ing to sayfisi
12 it!s ;ery_eaey'td iéagn'the langdage WLtn'the B
13 prepe} baekgrouhd and, the propet'education and
. 1*'4” "w1th the best teachers. And I do ,feel th‘at we.
15 " are Qery fortunate in hav1ng excellent fo;elgn .
WG' language;teaeners. . N )
E 17" | | | T.Asgyou can see, we'te a.dedicated
8 : o . ‘ ‘
é .13” "binch. We're all hereiiﬁ;fofcef L |
19 B -. §6, what I'd ;ike; to talk about
§ “26: '45 little*git ieteome of tne reﬁedns whije tnihﬁ
f 7 ‘tnat foteignjlanguages(shqdld begpart of the
3 L T ‘ - b
g ‘22 ;core chrrfcdldm. .I'm sure a lot of you -- and
.. oy : all'fere;gn;ianguage teaebersu——Aate familia:
f”'_ | "0a f W;th'these_things‘that I'm going to say:‘but g
‘ 25" may}ae some o}zf tne.membew‘ the ,_V'Commi’s.‘sio'n aren't.
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. ’of‘foreignflanguage is very important.

-, ¢ s . - 4 .' .
recently in our country in politics,

. A Iot_of_fauk pas. have taken.place

@

»

316 .

economics,

~ tion just-a few,

" and so on because of a lack of foreign language,
i . \ 8 . . ' *
and maybe this would be .in line for what you-

. ' - ‘L""gt o ‘ . B - ’ .;
think. - o . : o ‘ !
b : . : ) . th ’ » ’ g

General Motors_haS"

T
)

" For ihstance,
"Body by Fischér." Well, when they came to
Puerto Rico they‘cailed it Corpse by Fischer.;'

~—

Novas did- not sell well in‘Puefto Ricofand in

South America because "Nova" means it doesn't
' o &
'go, Well, why would anybody want ;to buy a car T

’

So they had to change the name

.

that doesn' t go}.
¢ .

to ‘Caviva. o : . oy
And ‘last, but not least, Pepsi . :
Cola translated "Come Aliye“'into Chinese, and

]
- . <
.

by  the time the translapor finished, the -adver-

tisement said "Pepsi brings your ancestors back
So you see why the knowledge

qa-

from -the grave."
-

a secondary.

As it stands now,

-

language is considered an elective,which the oL
student may or may not 1nclude in his course .
. v L

of study.‘ It competes w1th such popular electlves/y»

}

as, music, typing, band, art, athletics,:to men-

The student visits the

, & -
e

N 1P
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" ‘counselor and
: :

to plan for.

community of . K the impoxrtance-of the‘%écOndvlanguage

[N

' reasons why foreign ldnguag%s need to be included

-
‘

~reading, writing%, understanding,

.

- worry about the reading and writing.

> Co 3T

-

®

~, A\ . .

tries tQ'decide~what,¢ourse{load

r

More ogteh than not, the counselor

"would not find'?oom for the foreign language in

N " e

hislschedulé., It is ppito us tq:infofp-ﬁhé

students, the counselors, the“paren@s'and the

1 \ o s

\.

4

1
.

‘in the core-curriculum.

Number one:
e . . -

.- «

?

0 -

C. . o - ) : . ’
‘in the. basic cUrriculum. 'I'd like to cite four

academic: We worry

about falling test scores, . SAT scores: We've "

been heariﬁg,from-thehpanel meﬁbersAabdut the-

me just emphasize.the feﬁching of”foreign

i [

We emphasize those four skills:

aad/;;;ech.

languagé.

So we have all’four‘and,our students ‘get this,

and it)'s. a proven fact that the study of a

L
. LY

foreign 1angugge helps

language.
' -t ' e - B s
I' taught German in one of our

L] '

» . . : . _ o
‘schools for seven years and numerous times

students would gome to me saying, hOh,'we- et

N ' . ’
(R - = oo, e o
better grade in English!" And the reason 1s |

! -

foreign languaae teachers spend jhst-as much

v

4

Well, let

v

the student in lris native

a.
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R ° L :
time in the classroom emphasilzing grammar and

Lo
4

the:conétruction'as theyfaoéin teaching the new.
language. The new emphasis onALatin through;the,
.oountry heare.this'out.:‘Latin“s reaIly becoming
importantnam@;lwconcnh~with Georgette Sullins:

- .

our énrdllnentlhas grown

and we think it's because students. are becoming

a little afraid of what's going to happen to

a

them because they can't epeak EngliSh°Well enough

£

or read or write well enodgh.

+ . . -

T There was a recent article in one

of our papers about Mr. Costa, an.English teacher

. . ‘ - e
_in'New’York; - So let me go through it qulckly

‘ o

ot z

If we re truly returnlng to ba51cs, let s reme@*
Q‘ber nhat there were ba51csfback in the 1920's..
&

the~rap1dly growing., 1lllteracy in thlS

In‘fact,
. Te ‘.‘

was redefined as requ;rlng

[ . 4\.-

,ooqntryvreally began,

. v

khowledge -of English alone,

v : . ‘ - ; .

,_todether along with*the’languageerfromlwhich
. .

rather than Englrﬁh
- i .

Engllsh developea < -

N

The second p01nt I wanted to make

A
! )

was Gultural and soc1al _I'm-from Austrla\.{

orlglnally,-but people would ask m%

.

"Oh, 1is
. s EB ° ’
“ ph@t where the kangaroos are’"_
&, , BT

So, here .again,

v . o -3
you see people justj?ometimes’@on't'know the

[

fantastically this year

oy

‘iy
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difference. o ‘ -

.

. We're becoming mMore-and more

-

in£ernationai,»and haVing.tEe:students exposed.
to languages has*helped w1th td%t - For iﬁstaﬁce,
in our d::¥11ct we 've developed an 1ntroductory
course'——‘ehis might interee} you, Mr. Cros?y --

we've introduced three languages in the first

¢ o

semester of the junior high cufriculum and the

student chooses which onexhe wants to continue.
Another area that's important is

the political one. I know‘all of you that have

seen the book by Paul~Sian, The Tongue-Tied

égerican, where he has pointed out that we have

S
1

iost presﬁige.andvhow~transletions heve]been‘

- Lt

[

AmiSrepresentative which is a problem with our

.,

edministrétdon; o /

4 .
i S -
g The third area is economic. We
< s - P .

all look towards improving our ‘economic.status

$

and that, of course, is tied closely to the D
economy ofothe country. Do you°realize‘pow P
~'many .jobs we're losing to fbreignersebeeause e

v
-
R4

our students and our people do_ﬁptvépeak other

lahguages? . For instance -- and I'm:sure

Mr. Sommer will agree with this -- there are more

’ t

English teachers in Russia than there are students

v | R . . . N
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all,”Rﬁssia is oux neighbor as much as we might

o <3

not like the idea. . - ‘ B

e o «“_ So just iﬁ'closingy»let me make

the following recommendations. We do not have ,

-~

the luxury anymore of  choice -for communica'ting

el

o : s‘&)
+

taking Russian in the United States. And, after

with other countries. '"English is KQ longer the:

‘universal language. We must learn languages as

~

a-matter of survival.,

So, first, I'd like to recommend

that in the‘twelVé areas that are mentiohed,inf
the. Texas Eduéation'Agepcy the wOr&% "if at all

possible" be taken out and become part of the
¥, .

regular curriculum, N o )
4 .

e

. -, & .
- , . SaR . . . 5\
b , Numper two. Reinstatement of the
. } TS

-

~ <

foreign language‘requirement in our colleges and
. - ) - : ) »
umiversities -because if that is ttue then it"

will trickle down into ouf high schools and our
. T I L
middle schools and elementary schools.

Tﬁree. Foreién language as a

e

reduirement for aollege-bound students in high

school. Maybe I'fni not being quite/as forceful

-~

‘as Barbara, but I realize th

with the economics at this time. But if we can

ere's.a problem

“

at least get the Eollgge—boundlétudenté to take

-
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"languages are important for a‘toﬁally'educated

. of the Commission who are not in attendance .téday,

1'4d like to thank the audience for your atten-

¢

321

-

foreign language, it will give them a much better
béchround.
And last, this is a éoéial factor.

In communicating to our total faculty that

. [y

human being, even if you never use them,  just

knowingithe culture of another country. .

-~

-~

" Thank you.

(The audience responaed
A \
f

with applause.)
"JAY SOMMER: Thank ?ou very much.

N
l

- 'I would like our vice—dhairman to

make a closing remark. .-

YVONNE LARSEN: Thank you, Mr. - .
Sommer. -
Oon behalf of Dr. bavid Gardner,,

the chairman of the Nationallcdmmission of

Excellence in Education andlthe otHer members

~ : : ¢

. B

dance and for youf participation. You .are
partners with us in the challenges that 'we face . [
and we are reassufed that some of you‘had.ﬁhe

endurance to.stayywith'us.from 8:30 tHiS~morning@
. . . . Ly
until the hour of 5:00 and we do appreciate-it
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“dngfscheduled in Chicago

'Along with these hearings, the Commission mem-

a sizable commitment for our members.

. - | | 322
very Tuch. . ' . o
| | 'We'seé the‘d0qumént and our report;
that we will be deSigning‘as oﬁr deiigerations

, R .

continue to be a viable living document. We

> .

have been chaLlenged‘by Ted Bell to not develpp

or create a dust collector. We want éomethiﬁg

2

that will breathe life and vitality into the

public and.private educational systems in our

country, want this to be a constructive

document. As you are aware, this is the second

of six hearings that‘we"have on schedule. The’

3 . -

- Q : L] '
first one was on math, science, and technology.

Our next one will be ‘chaired by Mrsg. Kirk in-

.

Atlanta and it will be on teacher and teacher

education. Then. in the month of June,"we have

-
o

for admissions standards.
. _

In September, we have one scheduled in Denveyx

" for vocational education. And in October -we have

ohe-in'Boston~ohﬁthe gifted and talented programs.

o 3 -
. Fl . =S

bers'will be meeting in quarterly meetings to
. .o - 2 - .

discuss other routine issues and special issues
. . % o

o e

and the .entire challenge that we°do have.

So it is a very busy schedule and

' S 32
we ' .
. 2¢
, .

e
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I would like to thank Mr. Billy

‘Reagan &or his warm-and gracious hospitality.

It's been a joy to see what is going on in the

‘‘urban school district and mahy‘constructiVe and

fine things that~areftaking‘placeein“publie"
educations« We thank you very much for-yourb

'hospitality_and for'maﬁing this site available

‘for us and all the'extra events that you've

o

given to us, and to the Texas Educatlon Agency

N e

.

.for your particigation and your input.
My fellow Commission members,
Mr. Crosby, Mr. Frank Sanchez, and Mrs. Annette

"
LRI

Kirk, I know, join in giving to Mr . Jay,Sommer.

:Vall our: very warm apprec1atlon for hlS kind

leadership i the hearlng that we've had today
.on literacy_and lariguage; it could not have been -

shared by a_ more siterling example-of,What a

-

' teacher of the year shbuld be, and we hold Jay

As

r &

"in’ very high regard and thank him for his,yery

fine'leadership in doing euch a great job today.

3 e

(The audience résponded

. . y ' with applause.) -
T YVONNE LARSEN: Thank ydu, Penny

o

’McDanala, anleamsay and the staff‘oftthe

also, may I say'a very warm and sinCere thank you

-
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. this for a while now:

324

gommission'for a¥l of -your fine work.. .

Jay, back to you.
N o ) ,
JAY SOMMER: I have wanted to do

The meeting is adjourned.

. (Whefeupon,~at 5:07 p.m.

" the hearing was adjourned.)
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